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INTRODUCTION 


PURPOSE 


The  purpose  of  this  booklet  is  to  provide  classroom  teachers  with  samples  of 
student  writing  that  exemplify  the  criteria  used  to  score  students'  written 
responses  on  the  January  1987  English  30  and  English  33  Diploma  Examinations. 
Examples  of  the  full  range  of  student  writing  are  provided.  The  accompanying 
commentaries  highlight  selected  features  of  the  students'  responses  and  show 
how  the  scoring  criteria  were  applied. 


CONTENTS 


Each  paper  in  this  booklet  has  been  reproduced  as  it  appeared  to  the  markers, 
that  is,  in  the  student's  own  handwriting.  Because  of  space  limitations,  the 
planning  and  drafting  sections  of  the  work  are  not  included. 

Accompanying  each  student  response  is  a discussion  relating  the 
characteristics  of  the  paper  to  the  descriptors  in  the  scoring  guide. 

The  English  30  Diploma  Examination  was  designed  with  one  major  writing 
assignment  preceded  by  two  related  minor  assignments.  The  minor  assignments 
were  designed  to  allow  for  preliminary  exploration  of  the  unifying  theme. 
Papers  are  therefore  discussed  as  complete  units.  The  English  33  examination 
was  made  up  of  three  discrete  assignments  in  different  modes.  Because  the 
assignments  are  not  linked  on  the  examination,  each  is  discussed  separately. 

Copies  of  the  examination  questions  and  the  scoring  guides  for  each  course  are 
in  Appendices  A (English  30)  and  B (English  33). 


SELECTION  OF  PAPERS 

The  papers  selected  for  this  booklet  were  used  as  models  for  training  markers 
during  the  January  1987  marking  session.  As  such,  these  papers  generally 
illustrate  the  quality  of  student  work  at  each  of  the  five  levels  of 
accomplishment  described  in  the  scoring  guides.  (See  Appendices.)  In  English 
30,  the  range  of  quality  of  student  writing  is  scored  as  follows: 
EXCEPTIONAL-5,  PROFICIENT-4,  SATISFACTORY-3 , LIMITED-2,  POOR-1.  In  English 
33,  the  range  of  quality  of  student  writing  is  scored  as  follows: 

PROFICIENT-5,  CAPABLE-4,  ADEQUATE-3,  LIMITED-2,  P(X)R-1 . In  both  courses,  each 
assignment  is  assessed  as  outlined  above  for  various  specific  reporting 
categories.  For  example,  THOUGHT  AND  DETAIL  and  WRITING  SKILLS  are  both 
assessed  on  the  5-point  scale  for  the  minor  assignments  in  English  30.  (See 
the  Appendices  for  details.) 

Although  the  papers  in  this  booklet  were  selected  because  they  illustrate  an 
overall  score,  variations  from  that  overall  score  did  exist  within  some 
reporting  categories. 


- T 


Continued 


ESTABLISHING  STANDARDS 


The  initial  work  of  determining  the  range  of  student  performance  in  the 
January  sample  was  done  by  a group  of  teachers  whose  task  was  to  read  a large 
enough  random  sample  of  papers  to  confirm  the  upper  and  lower  limits  of  the 
writing  produced  on  the  examination  — to  establish  the  range.  These 
teachers,  or  rangefinders,  also  suggested  minor  adjustments  to  the  scoring 
guides  in  order  to  facilitate  the  marking  process.  They  then  selected  papers 
representative  of  the  range  and  illustrative  of  the  various  scoring 
descriptors  to  be  used  for  training  group  leaders  and  markers. 

The  second  step  in  establishing  standards  was  a day-long  session  held  with  a 
group  of  teachers  specially  selected  to  serve  as  leaders  of  small  groups 
during  the  marking.  This  group  reviewed  the  representative  papers  from 
rangefinding  and  endorsed  them  as  appropriate  illustrations  of  the  various 
scores  possible,  thus  setting  standards  for  the  marking. 


MARKING  PROCESS 


Teachers  were  selected  for  marking  on  the  recommendations  of  their 
superintendents.  All  of  the  teachers  were  currently  teaching  the  course,  and 
had  done  so  for  at  least  two  years.  They  spent  the  first  half-day  of  the 
marking  period  in  an  intensive  training  session  that  included  review  of  the 
scoring  descriptors  as  they  related  to  the  representative  papers  previously 
selected  by  the  rangefinders  and  group  leaders. 


No  details  that  could  identify  the  student  or  the  school  appeared  on  the 
examination  papers.  Markers  were  advised  to  refuse  to  mark  a paper  if  they 
suspected  its  source.  They  were  instructed  to  disregard  the  quality  of  the 
handwriting  in  evaluating  the  papers,  and  to  return  a paper  unmarked  if  they 
thought  the  handwriting  could  influence  their  judgment.  The  markers  were  also 
instructed  to  check  the  rough  work  if  they  suspected  an  error  in  copying  from 
the  original  draft.  Markers  also  referred  to  the  rough  draft  in  order  to  add 
to  their  understanding  of  the  writer’s  intent.  No  marks  were  placed  on  the 
examination  booklets  during  the  marking  process.  Scores  were  recorded  on 
separate  score  sheets.  All  papers  received  three  independent  readings. 
Provision  was  made  for  a fourth  reading  if  the  scores  awarded  by  the  first 
three  markers  varied  to  the  extent  that  the  student’s  final  grade  would  be 
significantly  affected. 


CAUTIONS 

The  following  cautions  should  be  kept  in  mind  when  reading  this  booklet  or 
when  using  the  contents  for  instructional  planning. 

1.  These  papers  are  examples  of  student  writing  that  reflect  an 

interpretation  of  the  standards  that  teachers  established  specifically 
for  the  January  1987  marking  session.  The  interpretation  of  the 
standards  and  the  judgments  necessarily  made  by  markers  at  that  time 
may  vary  with  other  writing  assignments  and  with  writing  completed 
under  different  circumstances.  These  samples  of  writing  should  not  be 
used  as  models  for  instructional  purposes. 
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2.  Under  difficult  examination  conditions,  students  v/ere  able  to  prepare 
writing  which  must  be  considered  first-draft  only.  Quality  of  writing 
could  be  improved  considerably  if  students  had  more  time  and 
resources.  Readers  should  consider  each  student's  accomplishments, 
therefore,  in  light  of  the  constraints  of  exam  writing. 
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student  Sample  One 


GENERAL  COMMENT 


This  writer  uses  a confident  and  controlled  voice  throughout  all  three 
assignments.  Such  naturalness  and  clarity  is  rarely  apparent  in  student 
work.  The  somewhat  diff icult-to-read  handwriting  places  demands  on  the 
reader,  but  this  should  not  be  allowed  to  interfere  with  an  objective 
assessment  of  the  student's  excellent  discussions  and  clear  thinking.  In  both 
minor  assignments,  this  student  demonstrates  exceptional  skill  at  integrating 
personal  ideas  with  textual  details.  This  is  true  in  the  major  assignment  as 
well.  This  writing  is  representative  of  5 EXCELLENT  in  most  reporting 
categories.  (See  Appendix  A) 


MINOR  ASSIGNMENT  ONE 
Personal  Response  Assignment 

M' 


^yyprr.j?  -y./Cy- 


-yt/uo  . ■ ///  y><yyyi  y i/  ^ ^ 


y 


r<^-  y(r7  y:.'7'ta^'y7  cyeP 


, yp^  y^/r/  ^ 

hy/yiy  -^/O  ) yz^' ^ryyxyy’. 

y^y ^<<2 

./p/u  yilAy.  d'/f 

y7PyfPy^jy^  yf  yy 

<yy 

(2p  (.yU/f-yf^^  cpLyy  PtPiMP  ^ y/yj-yicy  ^ yWAC'^ 

Pty^ I'X  -^ZAz-iy^-i  cy^. (y^rTy/^/ y77/y/  yiypO-yy? 

ACc^  y//  y?,  ,^yyAy>yi^  //  ..P^Ay  ^yiy^yzy2eyx 


Pi  ^yy^Cfyiy7± ygyi^y yP^y^yyi ^yA7P^ 

y^T^Uy^P^yy^  ^ ^y}2l'fiMyc?  yyi.  yh 

y^Z/gy/  y€/^gy  - 7^^  /yg^oZZicjPy2'Z'2ZiP^y 

y^yyyi  yyy7i2y?y^y  /o^iyiy  ^ 7''^^  '>  ^ yP/A^ ^-Tyry  />  y>y>  J7y 


-T 


^ y>yi 


y ynUO  AiPPfy/ -^oty  ytP^yTY  PHPtyyt.^r^  y J .try^-7  <r/ y 


Thought  and  Detail 

This  response  is  well- 
organized  and  effectively 
written.  It  is  introduced 
by  a clear  thesis  statement 
that  is  developed  with 
suitable  material  drawn  from 
personal  experience  and 
supported  with  convincing 
detail.  "I  think  that  the 
father  does  this  to  teach 
Luke  to  look  closely  at  the 
dreams  he  chooses,  and  to  be 
sure  that  the  dreams  he 
builds  toward  are  what  he 
really  wants."  The  piece  is 
brought  to  a conclusion  that 
sums  up  the  thesis  and 
places  it  in  a broader 
perspective:  "The  father  in 

the  excerpt  wanted  to  teach 
Luke  how  to  live  and  grow 
through  disillusionment... 
he  wanted  to  get  Luke  just 
that  much  closer  to  becoming 
an  adult."  The  thought  is 
mature,  and  is  expressed 
confidently  and  precisely. 

Writing  Skills 

The  writing  is  controlled 
and  clear,  and  relatively 
free  of  error.  The  writer's 
voice  is  evident.  The 
variety  in  sentence  length 
and  structure  gives  a 

Continued 
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.^'^/C'^o  .y^')  ^rc^y/!!^  y^ 

/fy^yy^  y^ /y  ^ ^y^y>-€fy 


jyqyy^/p/  "/y^.^  yty  y^tiyc-r^ ^y> 

^'L/gyHy U(Tu/ir/^r7  J yy^My,^  ^^'t'  ^ 

2^0^  JXy  iMi-^f^y  ^ 

/^yy ^^yy/  y 

ayn £>t(y{yc^y^ 


pleasing  rhythm  to  the 
writing.  The  writer 
consciously  adjusts  the 
point  of  view  from  the  more 
formal  "one"  of  the  opening 
paragraph  to  the  informal 
"you"  when  he  or  she  moves 
into  the  personal  anecdote. 
Once  the  anecdote  is 
complete,  and  the 
generalized  discussion 
resumes,  the  tone  becomes 
more  formal  again.  In  the 
last  paragraph  the  effective 
use  of  repetition  and 
parallel  construction 
demonstrates  considerable 
skill:  "The  father  in  the 

excerpt  wanted  to  teach  Luke 
how  to  live  and  grow  through 
disillusionment.  He  wanted 
Luke  to  learn  that  his 
dreams  wouldn't  always  be 
what  he  expected.  Most  of 
all,  he  wanted  to  get  Luke 
just  that  much  closer  to 
becoming  an  adult." 
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MINOR  ASSIGNMENT  TWO 
Critical  Response  Assignment 


Thought  and  Detail 


«J.  //y. 

^^ygy/y>  />^a/  ..,  — 

.y/^qyi  e'^jg^ . ~ . ^ly'  ^ <D^4/di>7y 6._ 

/!lU/€^  ^ £T7  C<y?1C.^^‘£:>^  >.  

/?q^^  j//>a?  Ct^ /'a^ay/y^ oJ 

^J/-C(yn^^  Q^  <s^ > ■ cr^o< aq  ^u-rcC Ci^Ui ‘^yjj/ y / 

Qyyt  , '' . Pc>Y  ^>?l/y ^^<!y/Cc^. 

?yy 


J/.y?^y^  ..yC^ia/ y^a^  y<^  ^'£<^<rp 


^ytyC^^ ^ y^~zy,/ y>0^/7  

/T'{!yyqyf^  y^  J' 


y/^^L- (y 


^ -y^  "-^  y-Ti^yyA^ yy  a-/' 


^/^Oy/  ^y.Yy^  ^h/^Uirn.  a. 


,ay>qy..^^y^  y^'C^r^y'^^  y1^^  ..^^. ^y^gCr  <^yf. 

^yyq7^y^i<?7'‘^.  q^-L/’gyrtXya <T^-^ 


^yfy7i^  Oiyf^ yTPzJ'AyC^ 

rOy-TTly^' 

_j.^4yrty^6tJ^ ~SZ^  ^/»,y<7 '_  . . . U^aY  l^-<?  /c^^i«yt 

£y)U  r 0^yiyyt*>^  j AfiZ-jic/  ^ :^^/y  y^u't^^yyo^ y/i^yy  q/  q 
f^yj  yjy/c  Ayyi^Ci^  <y^A^Oa>i«z^y. 

[aJ^ a/ yy^  ^ y^  Jyty^y^y  yy/ 

j/\}lC'7!.J  ^ <r<^(y(i-7n  y^  a/^ <? 

y^y^^y^^yj  y^<^  .yy/' ^ ^^y^fy/'  yX^  y^/TiyY<^ /Ci^yyC=^-<- 

p(M  ^^yy/  A . 

_y^<?  z:^  A azy^Cq^^y  ,y(^  ^ 

a/^qq^gLqyi:^  . 


The  metaphor  is  clearly 
understood  and  explained  in 
detail.  The  interpretation 
is  extended  to  a level  that 
indicates  mature  insight 
into  the  implications  of  the 
metaphor  in  its  application 
to  life:  "when  she  speaks 

of  going  out  to  the 
'furthermost  tips  / Of  young 
branches'  she  is  speaking  of 
following  a dream  to  it's 
end." 

Writing  Skills 

The  communication  is  clear 
and  the  writing  demonstrates 
a superior  understanding  of 
grammar:  "She  speaks  of 

bitterness  as  though  it  were 
a great  span  of  nothingness. 
The  assignment  is  carefully 
organized,  moving  from  an 
opening  generalization  about 
the  metaphor  through  a 
detailed  discussion  to  a 
closing  explanation  of  the 
controlling  idea:  "...it  is 
not  always  wrong  to  follow  a 
dream  to  its  end. . .but .. .one 
should  choose  the  dream  that 
one  dares  all  for  with 
wisdom.  She  [the  poet]  has 
discovered  that  dreams  can 
be  beautiful,  but  also  that 
they  can  be  dangerous." 


9 


MAJOR  ASSIGNMENT 

^ Z~^  /jcTTuf.^  /iy/ 

g/  ^yy/>,.  / ^ A7ffj(£^iTZAr 


y^£-'2^y6^ ^ /7/:!>£a^ 

/^Y^'ctttz^.  iJ./a  . ^.£<7z^. 

_4222i£^ 


/{<i.<r2^A^y  ^7'/777e^ 

'^21— 


y^^€7:.7r^ £ia7^^4.  a^r?//^  ^tfnp^n  ^ 

,v4 

^ y^<-y- 


Cv’ay7y  ■ l^cl^ A<r77<?'^^i^  

A- 

ytygy^u^  ^ ^r  /^.(yC'(^^A^2^  • c>  ^6-r?c^ 

^ ^ , I^QaJ ^ ^'U6'r  /?  i^'lC<  f 

^ac'cr-/  j /^y 

iitTi  yif^y  . uii^'?j/^^^P2!'72Ai^i^ 

^y^/cA^  yi2<piya/. 

/fyyiy  2/ /ac  A/ 

^ 'Tpyg  ^ 

2^^  yyr^TycyiyfA^^iy^Cy^ ^ yC'^ ^ 

^ ,ypi?7^7f  ^ 

Lj//  /A/ryj\/  , l’^  7 y7y4^^72^t2^ 

y/t2y> U'^'^  ,yC/'t2yfry^ ..^1^ ^£^^^yytj£'<?:2 

/i^y. 2lC^<^^2iy  ■ !^C  a^  jCr^jfynyLgi^'rz^ 

£>/  ^ ^ /4-^t^  a.<2yy^  -A^ 

yi27;^ ^7^y/  >0^ 

7\  c^^-y  y(!^.  ^^^4, 

y^ 21^.  ,:2<p/l..''iuy' lyyyiL^  ^ 

^ ^ 2^/  yt.yyy  yy?ir^^ J 

/^y^'jt^^cyCry/  ycL'S'lL^j  

-^yi ^yAy-rrui/^y . 

(^/lUy^  f /y?^..  ytyLyc?y^2^t^  y^^y^y// yC.^  y<y'7>i 

^ yf'f72iP/<' yfyA^7TA^2y^ yfy-C/yy^  .y/^  /£>y<y^ ~2^r' 


Total  Impression 

This  is  a coherent  and 
unified  discussion  that 
presents  perceptive  ideas 
well  supported  by  detail 
drawn  from  the  literature. 

The  writer  personalizes  both 
topic  and  discussion 
(i.e.  the  thesis  is  clear 
and  is  the  writer's  own, 
rather  than  a restatement  of 
the  topic).  "Coping  with 
illusion  and  reality  leads 
to  the  growth  and 
development  of  the  person 
who  dares  to  try."  The 
thesis  remains  the 
controlling  focus  throughout 
the  essay. 

Thought  and  Detail 

The  student  has  selected 
from  literature  characters 
that  give  scope  for  an 
interesting  discussion  of 
the  topic.  The  relationship 
between  these  characters  is 
established  and  developed  in 
a thorough  discussion 
supported  by  carefully  chosen 
detail.  The  thought  is 
insightful,  and  the  literary 
interpretation  perceptive 
and  defensible:  "Hamlet 

must  learn  this  through  the 
illusions  that  surround  him, 
and  Chris,  through  the 
illusions  that  he  himself 
creates . " 

Organization 

The  response  follows  a well- 
organized  plan.  The 
introduction  identifies  the 
characters  chosen,  and 
outlines  briefly  their 
relationship  to  the  topic 
and  to  each  other.  A dual 
examination  of  illusion/ 
disillusionment  within  and 
between  each  literary  work 

Continued 
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Major  Assignment 


^nJ- — ^ 


yy^.Y^  t '^t'-Az^^ 


z£^a  6 


C\/C^^  

•;^  ^'}^d.<^yO{  ■ /^y  ^ f ijd'rz.^:-:*^^ a 

^/UH  >^0  /crT^uZ^  .^Z^y  l^^OyTl^y 

y<^i>>  Jo'Tn/^  y^  ryiyg^^ 

^71  O^fJ  /f^/a^  

/i'Uy'^Ay/ ^ .rr-ZL^ 

Af'^^ . fJ/  /^/C^  a^-7'7  rA//ifyu 

AAU^  yf^  Z' ,<H'^<H^  .'^ 

Jia^  ^cn  ^ uyz^A/^-  A^  A<p^^- 

.y^r.yLA’/^  y /iA j4,/t^--y-y 

/ -A^ ^:;^y  yy — 

y/ey  l^nC^y^  y ^ / (7^^  .A^^.  .yc^y  y -^^rdc. 
\J a.'TTZ^^  ^ (^yry^ci..  y2ii.iyi!^^y^  ai/  ac<^, 

./y  ^r^yy  y^Ay yy^<i^  ^ 


yCi/yy 


yy<' ^ 


’ y yy^ 


<^cy 


i9cy^ 


y^y  -7^  Ay  y ^y. 


yy.i^<n .y^y /tA^-?v^  --^Ayy^ 


Ai/yy<  lA^Crr^  y 


aaJL. 


^yyAty  y 


y^A  y -yS-<L^^ 

_ .^y<' 


y /^yr^  y ^^<^yAy  A^ypA 


^^yzyy 


y_ 

^ ^yt^y^y 


y^  ^ y^  '^  j-rzrryr  yyZA^ 

tcsAc^ yr^f^  f y^ 

^ -/‘yrAti-<2!^ yyy. 


_j^  (yrTzy-  ^.^yy  yTy^^- , 

y/^  i,xrCri/  A-j^a^T-iAj- , ^ <2AA^, 

yf'-C  r ijMA^ ^ yl^Oyl^  Ay<yL  ^ 


yy^  ^yy  yc/gyy 


/ 


H ccynyy  y^^yy yyy  yy^ 


y y^yy 


y ^ gy^y ^yy ,y,/'^  '^^■cy y^y. 

a'?^ yy  ^yy-L.  -yy^y^  ^y^sy^y  ^yya^ei^^  ^ 

d^cyury,.  /^O.^yy  ^^^jyz-t'y  y^^yy?y.yi^/yry 

^OyC^^  cyj^  ^,ry^£y  /Ayy^  - f)i?‘<?r2A'^ 

A^y t^y '^^'nAU^-  --^z2^r^^;7aAly  /~ 

/ u^~y  y—  y^c>yy  li/ry/ ^ zy 

{Qt<yy yyy-c<i:^  /“  aa  y^z^^^-z^e^z^c*  ^ 


is  developed,  sustained,  and 
appropriately  concluded: 
"Hamlet  becomes  the  man  of 
action  he  longs  to  be,  while 
Chris  simply  ceases  to  exist 
as  a functioning  human 
being."  The  balanced 
comparison  that  is 
established  in  the  opening 
paragraph  is  carefully 
sustained  throughout  the 
essay:  "...the  main 

characters  must  learn  to 
separate  illusion  from 
reality.  Hamlet  must  learn 
this  through  the  illusions 
that  surround  him,  and  Chris 
through  the  illusions  that 
he  himself  creates..." 
(paragraph  1);  "Yet,  Hamlet 
dealt  with  these 
illusions .. .He  died  himself, 
but  he  died  nobly  having 
completed  the  task  he  had 
set  for  himself.  Chris,  on 
the  other  hand,  created  his 
own  illusions .. .his  tenuous 
attachment  with  reality 
broke,  and  he  went  insane. 

He  became  less  than  a man, 
because  a man  shares  with 
other  people,  and  a man 
lives  with  reality" 
(paragraphs  2 and  3). 

Matters  of  Choice 


In  this  response  the  student 
chooses  a writing  style  that 
contributes  materially  to 
the  impact  of  the  writing. 
The  diction  moves  to  a more 
formal  level  in  the  Major 
Assignment  than  in  the  two 
minor  assignments,  but 
remains  clear  and 
unpretentious.  The 
occasional  inversion  or 
interrogative  sentence  adds 
interest  and  emphasis. 
Sentences  are  structured  to 
create  a rhythmic  flow  of 
thought,  making  effective 

continued 
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Major  Assignment 


■ (^i./ _^ii^  ,,6^r^(:72^y 

t(^:t<>^Y^-2  <?7Z-/xyY ^/02?2  ^ -^2:>2uiyy^ 

J2/< 

/>//y  y/t.^>77  ^^rz/’  ■ 


iicf^-9:yt.^^^cy - y .y^yf^ yZir\  .. 


^0^'  . . ayni/ 

guJ..  ^ yj^  ^ ^ a /i/'  g^^Lfy?^  ^zizsryzy’^y' 

y^g  -2f<^<^  z>/fa^c<.  ^ c/^ 

g2^gg<ty ^ //ct'-^^nyy/  ^^20  <g^ 

y?=^  ^ - 

<^y^y  /Pl^y  yiw  /'y^^arr..y^<<r  g^’Cyy 

y/y  .y’^J 

_yty  cJ/^y/^rty/'.  ’^y^ey 

^^xi^.2(^7x  ^yaJ/^^  yc>y  /yy 

y^g^y.'-T'f^ y^y  u>CLzaf  g^yyy  /yga^^'Ty^yz^.^y^, 

yAcca ‘y.-  .^z^g.^yo-z^  p^y  cyztyyyy^ y -j^y^ji^y 

yu.y:^.'r  ^^^?y...  ..yyt.yiyy^  a^i^cy  c /^yyyyy  ^^yyy 


cy~ 1^, 


22^2:2^21^  . ^ .y^ yt^ yL 

y jpoy  ^yt^cy  '^ay/^  /^j  /cz^y 

. ay  r^yyy  /y^oyc^^  Luzyy 

ca^ La^zf.^  yy y 

.2ytgz*ip{y  cyciai£i^.r2u<^  ^ <221  y y /2^£^^yr^t<?T2£y 

<yf  zi — — Ct/yg 

A^y — fif^  i/  -g'i2C^  yo-^Jg^y  fi  ynyy^ 

yy  ^ 


use  of  balance  and  parallel 
structure.  Few  students 
achieve  the  economy  and 
precision  of  the  following 
sentences:  "His  mother,  the 

queen,  had  a fair  and 
virtuous  appearance,  but  she 
was,  in  reality,  an 
adulteress.  Hamlet's  uncle, 
the  king,  was  a murderer, 
and,  in  fact,  murdered  his 
own  brother.  Hamlet's  good 
friends,  Rosencrantz  and 
Guildenstern,  became  spies 
against  him. . . " 

Matters  of  Convention 

With  the  exception  of  one  or 
two  minor  spelling  errors, 
the  writing  is  error  free. 
This  is  impressive  given  the 
complexity  of  the  thesis, 
the  detailed  development, 
and  the  thoroughness  of  the 
discussion.  Given  more  time 
for  proofreading,  the  student 
would  probably  have  corrected 
the  mechanical  errors  that 
are  present. 
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student  Sample  Two 


GENERAL  COMMENT 


This  writing  is  purposeful,  clear,  and  consistent.  Supporting  details  are 
generally  appropriate  and  plentiful.  The  tone  is  mostly  formal  throughout; 
however,  the  writer's  "voice"  is  not  present.  This  student  takes  no  risks  but 
fulfils  the  requirements  of  the  assignments  in  a competent  manner.  This 
writing  is  fairly  typical  of  proficient  work  within  the  English  30  Diploma 
Examination  situation.  It  is  representative  of  4 PROFICIENT  in  most  reporting 
categories. 


MINOR  ASSIGNMENT  ONE 
Personal  Response  Assignment 

rhlD  cu  cJljJd 


/j)£^ncj? 


cJIujDc&ju  a/nc/ 

OAJL  ojU  y??tcal^aio/ ^ cAx  'A:6Ltynj 
.lu:/  JmJ  c/o  7Jij^^LJhA  c/?\j 

Aa/nn(^  /jTlaJ  ^nCf  /u/Alb 

olAtn/rr)  (xkW  /Xd  Jijl 

JljLnrrV-  7Ajl  oLocAJ/OO/r?^ 

QUA  (JjjA/XJ9r)jQ  OATc/  ruboAi/uo  (yflj. . a/it. 

a.  Ao  <?x^Q/AU/r7<u^ 

^JL  j/en  AjUlII^  qQ^  lo.. 

(IL  oJijJrJ  nM.  zaj-Aoc/'  m /2/^/  a/rin/  coAx^ 

Aikjih  /oMia  AiAfOTidijG/  :/Cak^ 

mjjn. 


uhjQ  Jfn/Jujy  dma/ '//u  /)i^  ^j///L0L^no. 
drdM)i/n  /k  fi]n(yy  cli^jLa^.4kiL^ 


a/n- 


..  . ..  ...  . ^ 

(j)A^jjy  4!iunA  Jk^&ul  aJgyy/{j7y  Aia  yrr)(y?vj 

-Wu- OuoAjgI  >4^  uJ(LL/./MALb 
W c/ La 


'Aj  P/y.'mL  a/)/(i/.iyr)c/, 


duJ.  uJu/if\  c/ uJolQ  (j&umgcfiul LJiMd -k)  (fYi/n)/'-/o  /}pr./nc/ 


/r)i^  yyri(>ji^  (9^  ^ 

/?7ULj  pncv(jcUJ4hoiJ- 

'Umn.  AMi.  la)UU.  /ioju^  ^ 

^jujPAAi  A/u.  oUppeJiA^^  (S/.  mud^^  c/ 

/m^  pgj)irrJo  //JmjJc!  J)oAJt  -Mfjol /mt  m^qic/ 


Thought  and  Detail 


Ideas  expressed  by  the 
student  are  thoughtful  and 
appropriate.  The  father's 
motivation,  to  "[teach]  Luke 
about  making  the  right 
decisions,"  is  clearly  stated 
by  the  student  and  is 
supported  by  detail  drawn 
from  the  literature  as  well 
as  by  general  support  drawn 
from  the  student's  own 
experience.  The  final 
paragraph  moves  slightly 
beyond  the  thesis  presented 
in  the  first  paragraph  and 
suggests  that  children 
require  both  parental 
guidance  and  the  freedom  to 
experience  life  "for 
themselves . " 


Writing  Skills 

The  diction  is  appropriate 
and  the  sentence  structure 
varied.  "The  discrepancy 
that  often  exists  between 
our  illusions  and  the 
realities  of  life  [is] 
difficult  for  a child  to 
understand.  Experiencing 
life ...  is  the  only  way  for  a 
child  to  see  what  is 
real..."  The  occasional 
errors  do  not  interfere  with 
clarity.  The  tone  is 
generally  formal,  but  does 
not  allow  the  voice  of  the 

Continued 
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OulQA. 


aIaJaj^..jr)d^Li^  uru^/y  J_J)aJ.  /yomf/^ 

' /?7m£  aicae^. ^ 

flulclltm  g/no/  ^Ju^-ag^A/).^jL^ AJd^ 


guiJamn  ca^Jj/.  >4j^  Oal  ^nou)L^  cxp.i.&h/^'JA^ 
oho  /fUJ/J  a.  (lha/n&  v4  jif/jcpf/L(McjL  ^ 
^fhLTrwji^itD.  /MlrJ  (L  ohi/nri  k)  /i/z  y>4^ 
.DjiJAX/>  ku  di  Jl^Jii/riQip  J/tJ<Ayjun  (Muol^  (mt/ 
mL^o ^ 


writer  to  show  through  this 
generally  competent  work. 
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MINOR  ASSIGNMENT  TWO 
Critical  Response  Assignment 

fhhOOnrd  lO  ^ //it  p^mtoo_^ 

JlQi/i.mjUTy  a/ncJ  g/)tOcd(yry. 

.^OjJLuiL^  U^JL  C/lOL //fX'j977Ui  AJ'kyt  l/Al!-..  fxQLjn 

'\J/n  [J/nAJ^nl^  j J/}± 

TKiUlL  /ijve^n  /rrij/4np/?mn  cI//xyO'A<ou/^  Jlui. 

J/^  r^nm/jaAA/^  '//h.  yy/o/n/iAc/)  cl  

Mjl  ^wa  ^ //j^  ^ /xMc 

djAnkry  a.  6a/n  j^c 

/okp  /]/mc/  cli/rrik  ^ ^ .AMmjL  ^ j/^doyi 

■ ^A<1  /XJUJO  ''7)uLn  J c/M7nlA/m. 

Anni<Mj/nJa4/n/)^  LOj)LolJjUTy  uJ/M^  z>kvnn/0,  A^ppi^  mjd^'rr/o 

\Uu  .jALnlliWrn&<)'^  Up  ^ /tiOAi^lljU)  . JA±  j^./i 
Jo  kkl  chamM  nJUi  Jxujd  /of)  AiM  amJ^c/ 

gf)^  /iA  jd/il  uJjJiL  An/^4ynr/  /uLI  (j)(2i^ 

&nK)  a.  ^OLuiy^  c^loM  J/nAvnd  s/^  O-  'Aju  . (AuJhI 
dll,  in.  _/)ujCjcjU)^1  m (jQcuIJ  InoAnc/i  Jn/j(yM 

Aa^  )kkjur)g  Au  aJJ  -J/if  u^Qj/k)  4Jn  MJknA  ^ (djuji^ 

jQiA  Ah  a.  ahounc.L  ik.  /iJhjLA j/(m,  aJi±  A/xAjojLaa/oJj 
9n  ^(jaiL  Jnjii  Q/nd  /alll  Jn/'A  ckay?^  "Jhid ^ 

Alui  J caa^'J'  /TTi^OiJ^  <on.  d/y  dtd(MLCod' 

iohfiuKi  Jog}  ^/hJJjUJX  ao  iamcq^ 

It  QT)  )//ll  £jcI^(1^JAl  Jna7]jiih  lOtw  c/  aim 


J<UJ  GOAl  Af>  A M )JAjL  £0^  6/y  Aiac/'£11A)  6-A.  ^ 

7Ju^  . IojiaI /?n^  " Jo /naJ  4Jid.  mi  cnmAid' 

/)hmJ On  JJiL  JifiO  dl  (X  Tut  Ad-IhI:.^7(Jt 

doidd-giid^  din  dyiamAJi  ^ (jq 

d. C£fmpMl/Xyn  Op L^JL  a O^.Il£L-  6lU.  COAI yg^  . 

oJa^I  ism  4h  kfiii  IngriiJiM  o^..  logy  (xo 

mi  0071  Ik.  niMj.  dird  ok  okAiI 

Jduw  4o  A/ij  anJ  dii  A^/iAo  uJm 

J<xAl  /)o  fjjjL  nam  Jic  okaa/Mc/  o/y  m/A/icido^  7Ai  axjJ/}9^ 
/TnaoA.  paonk  m olor)^  Jnkji  d^fdijoJi  AuikyA>  OjunA/io 
Ljiia  OAJL  oJx^&IuJaJjJ  ^ I/inj  liW)7  2rul 

^iJduL 

TAt  dulhoib  uac  o/  /TTuAydm  m oauoxjjU 

Sg  c&mpanjAy  quo  duit/)  Ao  diQ. 
ijjAccJi  _JmruIiif)  OAi  mlt  'Jo  rxIcxlA  (oa^  qii  m/K^ 
fihy  J/ii,ydM ^ ao/u 


Thought  and  Detail 

The  ideas  expressed  are 
thoughtful,  and  are  supported 
by  definite  reference  to  the 
poem.  An  appropriate  but 
limited  theme  is  identified, 
and  the  metaphor  is 
explained  thoroughly:  "The 
author's  main  point  is  don't 
take  foolish  risks  unless 
you  are  absolutely  sure  they 
won't  fail  for  you."  The 
writer  expresses  a clear  and 
consistent  understanding  of 
the  metaphors  in  the  poem, 
and  relates  each  example  to 
the  focus  outlined  at  the 
end  of  the  first  paragraph. 
The  discussion  is  proficient. 

Writing  Skills 

The  writing  is  generally 
free  of  error,  and  delivers 
its  message  efficiently. 
Diction  is  appropriate,  and 
sentence  structure  is  varied. 
As  is  common  in  most  first- 
draft  work,  this  student 
shifts  point  of  view  from 
"one"  to  "we"  to  "you."  A 
quick  edit  and  some  revision 
could  remedy  this  problem. 
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MAJOR  ASSIGNMENT 

TVam^  cJAjikAn  gm..  UjLuol&i^  a/?nc/ 

nuA^c})  rJJJom^pa/r}X'Jj/]  .<HLth  ap  'Miju^^  qUl  t2^)iyn 

Jinfun  ni/nd fj/i(^ D . BoUi  P^aJJu^  /ii/nrJ  QsA^ 

J'ldiUtijck  pyuMiyp'/'  )UiiDl  ^/yJ/ny)  ^ ///) . 

J)du)iiL/ii.  Jln/vmj  a/nd  ngnl^ y?7M Z!LM/t  a^o  a.  jo^iJau 

j/):paxLmJ-^  J/n  "<29/)afijU)  cmJ  "AkjoJho/j 

a . ^nh/ymn/n)  Jkc/r\J^^  '/TUitA.  /x/im)  Jikujl)  //iLi'C 

chanci^iki/)  om.  otj^Ilum./:)/ o/tig/ -/)au:i  //ktc  cd^'/cuili^ 
md  om..  My  cMuLDLmJ). 

JJlii  ^ctlg/  jl/irru^  f/TL  Wmpj^  ^ /J^a^  

mCfJAK^ J/lOriL  &}jdi^jy^/n(/x.  M//?7Lc/j 

iho-  aJjrj/ndmyncj  ^ ^jUA^  oaicJ  avaAlaJji^  d/j 
u^ik,  dfJ^A.  /joicjid  do  vnjC/](JL  //ijUA.  Io/na(j 
4hi  (^oanb  chiJioUcI  4h(d  ddu.p/oM 

^WL  4c  At,  Llm^'kwmj^^  ih.  /I^/i  cdan^aa)^ 

1 f]i/nhLcdj  (mjol  Aj  d/lg  JarrMijJ7ljiA.o  w .Aoii^.  /upfoA 


Ol ^/mLc£j  (J/]PfJ  M Wlo  inrrJakjj7ljiA.o  W MJM.  n 

jfh  )fki  ^mS  w (djJA^/n(/y<^,/X  'Min  CQuJd 
hMjLn  de/wjnda^  a/j^  Zkt  (^mxdo  JAuv.aJ 

CnJjbjm/niAy  aJcL/j  d/ll  JnmrJ  d^/mll^.  O/nd  Jm^y^o/ncJ 
dJrid  iJLhyn  )/A^  (imA)i/JjA\^ 

4diMn . (M /ih/yn/.  0i^.Q(m/\Ih  rh/i/ru)  ^ cl  /?ujcjl 
JlMUL^d  /TUam  J.7idjiifrj  d/^  cJQ^  Q/ncI a/n 


Jitti  fidjCiu.  d/j  pcpOiA  OL  /riL<u^..-p<d.<^L^ 

ok 

"dQLa4l)  o/j  cL  ykjJLO'rmM.  *'  c/)  <2lj^mu/r?rA'Ajr/ 

0)1  U)  khi  ('Mllocjb/^  6^1.  dh^..mgk  (kmicaj^  d'wm^ 
khct/'  kfy  i.Lmk 

ujcll  U.  ^jLCjCi/k)/a£.  LJcM^  /j&mo/ri  ala)  AltjWfcf 

dho)k  Aj^.  /UJQthjc/  J)gyorJ  Ai  I'Amlh/  A/l&77Ci 
./s)  of  oCocI/n^  (aJ^A  Sdk 


^mJL  li/i'  ukjD  oI&TTU/mJad 
m mi  ''dlu^OH^  4)nd  J)anpJ  nwik  lyujnpn  zia/icjuk:>. 

UJclt^  oku^i  /en  nujCjQii/^o  Aj:m^ 

^nj(juuUL(^ouuu)jiJ  do  ^ ^J^COiLOJc/ 

Ju/rrL  k)  JwL  {jn  CL  ollJd^Jynd  u)(^A!l  CaJCXjO 

GlMUA)od^/i  JVjO  .pAiikJmj^ks . '/k.  u]aon\kcl 


Total  Impression 

This  writing  is  coherent, 
unified,  and  clear.  Ideas 
are  appropriate  and  generally 
supported,  particularly  in 
the  discussion  of  The  Grapes 
of  Wrath  which  outlines  the 
disillusionment  of  the  Joad 
family.  The  discussion  is 
focused  and  purposeful.  The 
expression  is  clear  and 
sometimes  lively. 

Thought  and  Detail 

The  literature  is  well 
chosen  and  the  ideas  that 
are  developed  are  thoughtful 
and  generally  well  supported. 
The  thesis  is  appropriate; 
the  student  states  that 
"...Steinbeck  and  Miller 
show  how  their  characters 
are  influenced  and  how  their 
attitudes  and  behaviors  are 
affected  by  illusions,"  but 
this  is  merely  a restatement 
of  the  assignment.  The 
discussion  of  The  Grapes  of 
Wrath  is  confident  and 
thorough,  and  the  inter- 
pretation is  thoughtful. 

The  identification  and 
discussion  of  the  dominating 
"illusion"  in  Death  of  A 
Salesman,  at  first  glance, 
appears  to  be  a misinter- 
pretation of  the  work.  In 
terms  of  what  this  student 
understands  of  the  play's 
outcome,  it  is,  rather,  an 
incomplete  assessment  of 
Willy  Loman's  problem. 

Organization 

The  introduction  focuses  the 
controlling  idea  simply  by 
restating  the  assignment  in 
specific  terms,  but  it  does 
provide  clear  direction  for 
the  reader.  The  comparison 

Continued 
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Major  Assignment 


vb  /ILC/?  n/nrJ/?mM. 


Jaol^  _M  ghuo /it/jLo(j/  ^ MU  A(A7LpeJ^ 

CdiMjlo  LdbJb/j  ^Jxd^Jui.  Jnol  Jadid 

dy)Q\/j  /u/tAj  p<Qirf/^.  JAa. 

JJliLf)if>n^.4hac^)ld  A 

A As/  [iJJiu  f 


>4W  nLOCJjrJjL  (aJolo  >46a  CcJ^ /o 

/kjLTyCPA^  ^jyi  J]//m..  ^Ju/) 

4lu  ^oA  (^  /JdJLJo  A/jh. 


Jh  rMkun^  (inirJ  o^.^Jh^  .ehiJi/zobu? 

qu  aJbo  a^'kjd  ^ }Mu/i^^  t,i/n  '^m/uo  o/j 

/^i  Omjnto  a.4<JcfAt  ^xJa/y£o  JA^ahoT^/o/. 
^hn  ltC-^^iynn£.  //tJjp/)  a/?!^:/ rj/n4oAJLo/t^  )k)  oM  ^/?jQOjP. 

Oinmyno!  'Uu/m.  Thj^  ^aWip  (QD/I  a oj/)^ 

u}mkdfl  Jj(LaiJL/)i  V / - ^ 

(i)t}hrl4^  amJc 

4k^  c/),(^iim^/[n  /ir/if)  .jAy}jn(j(^  )//}(ym  u)mJ^ 

J cdlCKOttl-'^'s. eiibeji-'ltai.  or  0/nd-^ 


PaJ<^1  CAhg^o/.. 


dsynoll'/Lon^ . 7Ju  Omn&)  /Jz^i  \alu 

cmhap^  (xli'Jrh  'l/lii-uJoj^  ^ifl.  Mmjj 

^ 3phay(jM/)  aJno  ck^/r^.  (S/nci  a \/i/uJ 

oynd  /mmJ/jol  /man^  (^m.,  (h^  j/r7U/}^i;cl 

ObD  n.  .hxKAo  /DiO/2JkcUl.cjd(W 


^ '/hxiLAj^h  d/nd 
jAJ^n  Jldl  gh^a  \^mL.  ko(xioh2rmiD 

InhaiDim . oIajo  cho/nnjicl.  J/uL  A^/p/n  an  cl 
"Him)  (jjh:}..  oLOc^p  ./m!p4c  AM^  Ma  cdpt/. 

J}f/'cajLCJi  )/liL  /y))OMAlrirA^  x2Aji  x^rx£uAJA^>  Jljyi 

. I^lhavc/Yi . chn/ngeAy.  Jh  /m  Jj^miA  4hi>£uJ 


chn/r^xH.  Jh  /m  Jjm)i. 

{jjh/T)  )/^xAnpD  cHolr)0 ^ cl 


qjQjCLpkrl  HhiA.  nAi(HAf/l  AjLf)^ 
a/ndjje^oun  atH^.  JjLki<  o/n  ..da ' 


Aju)pm^> 

^luMmlll 


jAd 
iMui 


oJinr)^//)  J)a^pf/npcA  ^^Auzif  pL^2/n  /^Ayn/yi 
W /xWlL  (1LqMuj)(^  ^ Ak  '^Ajuj. 


tP^cud 

{Alilub  aUtAiicIju:)  aJ^  cJia/r^^  a/)  oLcl 

LJdjl^-ho.^  u)  In.ikq  "hjdaj)c/d) 

t4k>  /DA^.niyi/nn  Jia/taj  ^Aul  ^ - - 


and /^jiCJit^ 


JjeljJL/OiiJ JudaMtyM. 


)Lmnp 


adoo  MWA/nA^JL  AiDu)(Mdd) 


is  generally  sustained 
throughout  the  response,  and 
occasionally  a point  by 
point  comparison  is 
attempted.  The  discussion 
is  somewhat  uneven,  perhaps 
because  the  writer  is 
considerably  more  confident 
about  The  Grapes  of  Wrath 
than  about  Death  of  a 
Salesman.  This  is  a common 
feature  of  many  papers,  and 
would,  in  other 
circumstances,  be  addressed 
in  the  revision  process. 

The  conclusion  follows 
logically  and  is 
appropriately  related  to  the 
controlling  idea.  The 
conclusion,  like  the 
introduction,  restates  the 
topic  in  terms  of  the  works 
discussed,  but  does  follow 
logically  from  the 
discussion. 

Matters  of  Choice 

There  is  some  indication 
that  choices  have  been  made 
deliberately  to  achieve  an 
effect:  "The  Joads  believed 
that  California  was  the  land 
of  milk  and  honey,  and  that 
when  they  arrived,  work 
would  be  waiting  for  them. 

It  wasn't."  The  writer 
varies  sentence  length  and 
structure  in  order 
to  maintain  interest,  and 
does  so  in  a natural  and 
clear  manner.  "Biff  didn't 
want  to  be  like  his  father... 
He  did  try,  however,  to 
please  his  father. . .But  Biff 
realized  who  he  really 
was ..." 

Matters  of  Convention 

The  writing  is  proficient 
and  generally  free  of 
error.  The  errors  that  are 

Continued 
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Major  Assignment 


Jiiarru/y  .cl  Ji^ 

A4  Uh/nJ^ipl  Ac/r/^'h  po  pfaij/A 
a/nd  <x  alcj 

/yloA . ^(jd'  cLclm  no 
JmM  {jJAlcJi  /monli  l^cSJL 


OaicJ 


OAnd ^xjLCJUk:)  cauasid  Cihl^  4<^^hxiwUL 

4hod]L  a/jQij/nd  JlunO> 

(jik^udin  aha/r^c!  cjuAiyn  _ A jl 

i a LijD/j&f^  i^j  ^Q.  n/rmj>Lm/7u 

dM/n/m  /jL)az>  dsory  4s  . Sc//>  dccM 

uYmi  -/n  h Jih.  hjj)  oyiJ/trxmjL 

o^i)/J).Jja:mijt  JU/Ji.Ut  djd'J 

Milwen^  -h  p/idAi  Au)  nunnl  cyi 

^ fix/)  //rp^jrJ^vJ^^  oj/?n 

JlS  ^/OmSIhj  rxh/)  a/nd  PiJ?j&/)J4^ 

^ cIJIujx^  m.  (]m!a/x'/i^}L  . (^ 

oM^kick  4<kLaacio  Mmod^)^ 

2^,  ..  clLuOL^rf^  CA\J  puAjLO  o/^  ClJ(9aA, 

uJjjL  la/^  dj^yrru/r?L^  //x>  '^o  Jimo 

^.dhui..  chan^kJ^hkAD.-^^  Ma  dujdimi^ 

]/AjUA  JxaMOj  ./)orni)/orriLD  adluck  /JcU)  dLnMo 
(Joaolo  g}JM.CLMi  4^  A(i 


Jx4a)JM  AMliJy  amd . 

[jJm  (uim  /Ln^m\UiAinJ^^j  LJ 
1 v46i  jOnritcJ  afi 

0 (0UJ7L  .IjMj  Jj^blJOur^  d uJclo  y^. 

\dli/r^  QLO..UJjL^a/)  Amcliyio^  dO/n.^^u}Am^ 

avcf ^G-m  )kiJo  fLOLCL/}  ^ AJtoaAwi. 


present  could  readily  be 
corrected  after  proof- 
reading, and  do  not 
interfere  with  clarity. 

Such  errors  are  quite 
understandable  given 
exam-writing  circumstances. 
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student  Sample  Three 


GENERAL  COMMENT 


This  paper  is  typical  of  the  writing  of  "mid-ability"  students.  There  is 
evidence  of  some  proficiency  in  dealing  with  the  assignments,  and  it  is 
especially  interesting  to  note  that  the  student  has  sustained  a common  focus 
throughout  all  three  assignments  — the  idea  that  unrealistic  goals  should  be 
avoided.  This  writing  is  representative  of  3 SATISFACTORY  in  most  reporting 
categories . 


MINOR  ASSIGNMENT  ONE 
Personal  Response  Assignment 

Jaikjx.  dj^JUl..yyLQt  tlO  ^ 


Ak^ 


hjLy^- 


tAhAyJT'  ~^XAjL.  ^ ^ , 

oJUx^du^fs  oUS  tkJUj  AQI2^iAA^-^yjA^'^  Ay^  q, 


tiS. 


Jk>.  cik  £>d!.^lAY\y:) 

y4J\AX  IJjaJIjpII  nuu^o 

AjP  A -thq  1~A  A A ^ 1 Aj>yiA^ 


id  l/c^a^  S x^j^j a C oi 

d-Xi?  uCi  CXM  tki  IaLl  jj<rO\JL 


qjL^ 

Qnr^  yYV\^ 


LAW\ 


cI^A^xjC^  /'aXfajtyv 

AoJLUj^kxj^  ^ 

LaTUjxJ 

a(^  AaSl-^  QukJL/lJ~jAo 


g(Su_.^vva 


a.,vwl  /)JdlAf<iiof 


Jl  yj^ALBnn^ 


OAl 


jcuQ:\r<JiijLsJ  Cu^^ci-AJ  Ha  l^>rJ-LA^v^^ 
f Vd  -7 


thjlAJi.  ^ 

^ : OO.-CJ^L-'yr^^  a.  .i/X  A 9:OC^ 


doX^  CJ2L^r^  OLCt^dQ  g./K>^d>0O~^ 


t 


C-gL^jf cjLo  .LA  ^XAju^Xd-,,  Q !^^i/rv 

j]^»JlrXjp  ' £-  d^Ayrykj)  d) 

OJA  CLAy^  Jr^JL  Ae< 

xm.g,.  ^dJx  ^_Ar^  £ ^AojcLoJ  -h 


i 


o-^ 


d 


— . — - ^ ''  ~~ 

AJf^addjL\s>_c\  ^ ioaK  a\JLo\  rx 

XpXxX  .lkLay\£<9^  gxi/\i2i Ad  dlLkU^y\AoA  tXD 


d.kj2kUr\^ 


Thought  and  Detail 

The  student ' s response 
reflects  an  implicit 
understanding  of  the  reading 
passage  and  of  what  is 
required  by  the  assignment. 
However,  by  focusing  on  the 
idea  that  children  "set 
their  sights  so  high,"  the 
student  demonstrates  an 
incomplete  understanding  of 
the  reading  passage.  The 
student  gives  an  appropriate 
but  very  simple  explanation 
of  Luke's  father's 
motivation:  "He  is  probably 
trying  to  teach  Luke  the 
lesson  that  things  are  not 
always  as  they  seem."  The 
writer  supports  this 
explanation  with  a detailed 
illustration  drawn  from 
personal  experience. 

Writing  Skills 

The  writing  is  clear,  and 
the  personal  example  is 
vivid.  The  personal 
experience  narrative,  a list 
of  facts  presented  in  simple 
sentences,  is  enlivened  by 
the  occasional  direct 
quotation:  "'You  can't  do 
it,  sweetie.  I'm  sorry  but 
its  impossible.'" 
Constructions  are  sometimes 
awkward,  but  errors  are 
minimal . 


Continued 
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KA.. 


to  ijc^OL^ 


- 20 


MINOR  ASSIGNMENT  TWO 

Critical  Response  Assignment  Thought  and  Detail 


cr'^  ^/AjL  y 

tKjL  IjUi/J1j-Aj>  gOcdU)  .J  KjL 

Ajjf  yjj{^  urlf\JL^%  JMjL  ^jQiXyir^r 

IaJ\JL^lXIjL  CATtJlA  yiX<SJ^^yy\^  , ~tU3  p r^^^ixjLt 

^MF^~  •/rA^c/yvy  (d,x'^  ^ i L^&\Sbj.yr\~u^  a LL 

Jl\JLK  ckf\J^j3i''Yrv^  g-^rvud  AJilu-/2--uoA^  ^M^-g 
(OA  (i/jri^^  g>v\.  trAji — cixj^.Q^ 

Jr^ft/ 

cUL(x>oiA. 


^ 9<jJt  JjJLoJ-. 


’ oAjl  uJC>u^ 


^aAjl^lXK^uvxXsiqI 


Q\S^V^t^-  y<LAj 

Ay^j>  y[/y\  y(  >0^  AU^ovx  JT^  ri)  (yv-TK-Ot  sf  /L^i  c f^^k  {[ri 

,'L^  iJr^JL  y^/\JrJ/X^J.A^i/)A.Jiy^^ 

t/Cp^  Lj6u,^w>^  ■JAvou-g^.xiJv-g^  ' ur/u^  A ,A/vu3\^ 

a. 

aam ^ 


QlX<LO  p -£Ltyri^Sl.}uK^ 

iy^JY\J2Ji  dt 


J-yy\jgLJLL^  ^ J\jL~t  d LLo 


CCJUr\^'rt5t 


drjj  IzhuL  <^<^Cb\jUb 

hluXt  CA-oO^  ^ 

jgyudiQ^ 


thj/. 

r^i.cdG&.  KJUsdilL^A  ■ MlctiA^  izko^ 


/ev\^  tx>  urAo>d'  ^ 

to  dj^ (9-y\A^  o- 


The  student ' s response 
consists  of  a series  of 
quotations  chosen  from  the 
poem,  each  of  which  is 
accompanied  by  a commentary 
in  which  the  student  attempts 
to  paraphrase  the  central 
metaphor.  The  student 
displays  a general 
understanding  of  the  poem, 
but  a central  purpose  or 
focus  that  would  unite  the 
series  of  paraphrases  is 
missing. 

Writing  Skills 

The  writing  is  generally 
clear.  Diction  is  adequate 
but  tends  to  be  general 
rather  than  specific:  "all 
her  dreams  and  illusions" 
and  "things  did  not  always 
work  out."  The  writer 
demonstrates  little  control 
over  effective  language 
use.  For  example,  quotations 
are  inserted  without  regard 
for  the  sentence  structure: 
"This  is  the  'furthermost 
tip  of  young  branches'  which 
is  more  than  she  could  hope 
to  do."  Otherwise, 
conventions  of  grammar, 
spelling,  and  usage  are,  for 
the  most  part,  adhered  to. 
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MAJOR  ASSIGNMENT 

_ ctIj  ca^  oL^J2£tyyvs^ C.s2<^-y\  .JL:<. 

oJlj.^V~CO<LX~Qll[jL>y^  . U}y^_/ 


:A/-<AX^ 


nAj.  .y±Jvjxty(lA^^_j2/  A~±C(Oiy*^  Ua.  QjpxJx . Jr\  ooaJ 

P^jq^Ia (y^JUin-  .J\dLd/-^tJ^  fiA.cPr-ijyvv~s^o^ 

JUr\Qi  ^XJ\ 


jJUiAJyuJdYL^ 


_4J  itZjjLyr^Qj  ,AJr\J^,lA  g 
Xyyi.^yu-U^SLj--L^  1 ILCLa 


J\oj  A 


axJL^~Lao--Jg 

t^  ^yklajCt^ 


OOxk  . nZA  f 


fh^  A^6-^jlJu,yir^  I A C^OCAJZ.  pyjA 

A r-ej'^J^  ^OU^~o\  t>0  -^d-A  QC  Aj2 LjQdAA  • 

JjvX  ,AJ2_i3Jj^r^nUiTv\  <3^  jAj?.  ~{aaaJ:>K  (XIa^ 

&y\j2.^  Jj-(_ti~^y\ > IflyM'jUYK  0^  '[Jj.A/lJ' 

A^/i/\ jol ^ Aj\^y} 

,^vCK yko^  tAoAA  pi  i iAZciX^PnA^  ^JrJ^fJ^XSLKQjA  . 


{A^xV\Ji 


CH- 

2 


Jr'-jy 


Ujl^ 


j=iy\nfJ  LAr-{\ax-T 


oi  pAjLJ  J J^A^r<^  a^oi 


to  oi 


t 


i~kj\  ID  hi 


YTlaAXiyi^  Xi^Jtuy3-OQvv  <^a.jjQ  OAjL.t 

oi9\  Jt^LuL^  U/\JiXk.  U/U.  J loiLAi.. Q otto.  Ju. 

J ^ JjyrhdxJ3^\.rxj\ 

'CLa>^  fa  Jr^_  • jj^  A^^AyCl^ 


CJUC 


f tKj^x±  Jnj^ /j^odt A oAj 


^yhjsuJ.  .ybA-i?-  .j^(XAyr^\Acx.^^^  ouaJL^^a^) 

i^^A^XATf^  CLAT^  ykji.  ,J\Pu2l  CK^CAJLpX^Q  ALCKoLdL^- 
d<2.  , A.Ar-.'tXW)^  OOCl^}  ^L(ICKa^j<. 


i- 


.LlJljJLyiAXrv^  OpJiAAJ  cQ-U-J  cxj^ 
t^  CkAACK^Jfysj^h^Ji  AAi  >|^L^K>L<-Xli  , \4c 


fjgkAi-d  ,yy\A^  Ji\ni^/v-sj^  Hjl  TJxl  j'J^.OAXQ^'t  ^Llaj^'a^ 
~L^..^n^^QlA,  tJ\JL 

LAXA.JL^  A/-fA^  rAA\r\J  J/\A.  laci-^^Jjl  d . 

^JN>tyto/\  j-koLAT^  I ArKoc^ -bfvg^  ■ 

7Yla.AXiJn  ^ _yLAjUAALc^G-y\^ \ax^  J^aI/)  JaJ  JLu^ 

XL^J"  Oc^ATUpi  jx^&AyUu^f  j~aJi  Q_  y|(XA^i/w  ■ ^MjuO 

^A^rjuA)  .y^oJlyi_p_  Jj^^dUJ.^1^  jflcjiAn  nJ 
^Jr\jAXi..d  Xjr^ ^CUv.A/v~^  . f£J~  laJCLaD  cLaaJJ  X ‘^^  ASj  \^<OlA) 

JXIaaICx^a^  tKjL  AO^AnrSlt^  .JaS^.^  ■ jj^CLA)  JrrfrfuiAr^ 
iJvi^  .Jvu.  A^tLCQXy\r^  A,Puyi^_Ll.  tk^~JL  CJL  il^  . 

^yY\(AA,X^j)r\ C xJl  LA^^y\A^SAAl  ~1T(X  ^nr'.Jll  (^JvXjf. 

'^UaJL.  jAy\AJ'  J/'?o\.A^  la2>Cl^  ^'<La  a ^ 

\AXA^aa~A.  t~(XJ\.JLiSrxj-<^X  InJ^^rsA' IaI  J^Ji^ 

/Xgiwn  ci  (yOrjL-v^^  i Jr^ 


Total  Impression 

This  response  presents 
conventional  ideas  in  a 
coherent  manner.  Inter- 
pretation of  the  literature 
is  defensible,  and  the 
student's  understanding  of 
the  literature,  and  of  the 
requirements  of  the 
assignment,  are  communicated 
adequately. 

Thought  and  Detail 

The  controlling  idea  that 
"the  destruction  of  a dream 
can  be  very  devastating"  is 
illustrated  with  reference 
to  two  short  stories  that 
are  appropriate  to  the  topic 
and  level  of  the  two 
characters  under  discussion. 
The  writer  outlines  the 
illusions  of  the  two 
characters  and  briefly 
enumerates  the  ways  that  the 
two  characters  cope  with 
disillusionment.  Rather 
than  developing  the 
controlling  idea  through 
examination  of  related  ideas 
and  the  literature  under 
discussion,  the  writer 
reasserts  the  controlling 
idea  with  reference  to  each 
character. 

Organization 

The  introduction  states  a 
clear  thesis.  "The 
destruction  of  a dream  can 
be  very  devastating."  The 
writer's  comparison  of  the 
two  characters  under 
discussion  is  constructed  in 
a point  by  point  model  with 
alternating  references  to 
each  character.  The  body  of 
the  response  discusses 
relevant  material,  and  a 

Continued 
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Major  Assignment 

LJO\Ju:>  i^JLuL'Xr-^-^  J J\Jl  - J/''^JjJd-Y^  <^Wv 

. OJiJ\^..  [_jC>0^  Ca 

1_a\Lo  t_hJL  Jd^^>-'jjJjUy^ 

CAy\^  ^ iA')a.^  CC'Y^  A Jj.XA^'^z^c^jy^,, 

i^ir  ^'A\A.Jzn  yyv^w^a-v^-a-A^  (~>c>  ^O  ~k/)  c.jG-^lia^^^nL./ir'^^ 

1^Mj\  A-  \yOc^  ^Jr\Ji. oL^JrLu^gtd.yy'^uO^ 

Jf^nLAr^.  t4^  -y\AJJ\AAjL  xJK  X qLXj2k.  (U^^  A t%\i  A^Ju^.'y^ 


I 

ici  ^ 


.Ak^  ■ CASU^Jx^  yj/v^jy^  0 jp^^iAAgKA^^  yvy^-jprY\Ai.. 
AA  LLO^  ji<i^  Ji^  (x^ok  y:^  iaa:J\ 


~iA)-  ck^resA^.  jA^jy)  iA)(Q.\jJid  ire  M\nu\joii  d^ 
<^f-r>^gl  -tLyYxdAs  J/AxA  JaiL 

hkjL.  /X^JLgxlf  iJjL^Js^ AJiAXrf\  UO-AuLTJ^  JlA  Q.^ 


^ i^ut!Lo  -- 


return  to  the  thesis 
statement  provides 
an  appropriate  conclusion: 
"The  pain  of  truth  is  often 
hard  to  take."  The  writer 
does  not  digress  from  the 
controlling  idea  or  from  the 
structure  outlined  in  the 
introduction. 

Matters  of  Choice 

The  writer  does  seem  to  make 
conscious  choices.  Sometimes 
the  choices  are  effective; 
sometimes  they  contribute  to 
awkwardness.  For  example, 
the  writer  chooses  to 
qualify  the  words 
"devastating"  and  "bitter" 
(paragraph  1)  with  the  weak 


'Y/I^XA  Xjyy\/2  nibLO  1 ULlLA  1 i^rvXyuiA  ffyy\zt  ol 

J/hT1ja  ■ ^Lhb  Ai2_Qjx^rxX.<L^ adverb  "very."  In  the 

_tJAa^  AKn.t^J  hAu.  Jry^J  ic^v^  sentence,  the  writer 

AJ^  y\/Y\jj^j'J\-  L CJ9>^  ^ J 

Jb. 


Lba.XJL^  JxXAl  -^(2yryuJl^  lOcQu_IcJ  ul^.  ^^l^rnlo~ybL/ 
aJLCUL^  JxCb^oLA  - kU  -J^oini.AA  r\  AjFhr-^  Jpn jb  • 

lO a^Y(  tol  jA-^rj  yn  A j yu'  e tZc^  Jn  j ^ ■ ClAk  ry^ 

A-l<i  J\nAd  intaf\A  , av\'^U  ! a X~e  S tHrt  d J iXy<u  t.Lcl 

O t/J  lyOO-^Jlt.  . 


d 


CKk  jub/S.  Aj?-txJZj,^<xXyLi?y\ 


Aa^ 


yvY\AbA 


Jr~ej?.^ArxJbJb 


hie 

Jn^i  Aj  nUjd^ 


yyy\^ 

J. 


,A,Jr\-^&L 


. CY^AjL 


A-yA^Xx.  jAd.  ^ Jrs^Cudbl  ^ 


£DAy^[ . Cuv^d.  .JxjL  Jx^TkOjC) 


^Ajj jA')diA  A JD  d ^lr~e  ^(<iAAfad7A:>  AToLji^jAyy^ 

,/CAQaa.A£J!  .y^AA)T\d  .Aj&tv^  lOcAA^  ‘ ' &-\.aJT'  ‘ 

Cei.'T^y^  i A)  CkA  Ab<XA  To. ol  /3l^vv^ 

LAby\  J\-b  CAU^bj^l 

cjjULpJZA 

^LA\y^AJDLjL  ^jAAyyy-\.AXilA^.  JJurbuLl  LAJCAbT 


pju  j^nr^  nA-g.  lj\j.jJtJr\  ( A)  J'\OAy<Apl 

...\2AXjLAJL.  XXXAQf  .y'yy^yVK ^ lOA£^fU2Aj A^ 

d rXj.  J H {/  ! ! /\  • ^-TWO  OAy,A^.<lSl  ~tJ\JU^  J2A21  (T  a 


^LhA 
-t^ilAAQ.. 


chooses  a strong  verb  to 
create  an  image,  "When 
illusions  are  shattered  it 
can  break  one's  heart,"  but 
the  effectiveness  is 
impaired  by  the  incorrect 
use  of  "it."  The  writer 
ends  the  introduction  with 
three  rhetorical  questions, 
a deliberate  choice. 

However,  the  effectiveness 
of  the  rhetorical  questions 
is  marred  by  incorrect 
punctuation  and  some 
confusion  about  the  words 
"illusion"  and  "disillusion.' 
Similar  unevenness  between 
choice  and  effect  occurs 
throughout  the  essay. 

Matters  of  Convention 

The  occasional  error  is 
distracting,  but  the  meaning 
is  clear  and  the 
communication  is  essentially 
unimpeded  by  errors. 


Jr\QAiA ^AJLiyiA:A.<l^&r-^  ~DbQid  JT. 


z; 
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Major  Assignment 


rjL^  ’Til ^ D J J * CU\JU^ 

J/T=i^tii\  ^ J\0^olj^xr4\^yy\  'tJ^.S_Jr^  /}_i~ 

tyh-iyr-^ <-^i^  ^Jr^.  Ca-^vxxJ'  :^J^sr^KJwt '— 

/jj^.^>9y'vr^  ~'LJr^^L^»,Lr\.  ^:Tt'y\^.AZZa{  -X  aJ  ^ 
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student  Sample  Four 


GENERAL  COMMENT 


In  this  paper,  the  two  minor  assignments  are  more  competently  managed  than  the 
major  assignment,  but  generally  the  discussion  and  expression  are  less  precise 
and  developed  than  can  be  expected  in  satisfactory  work  at  the  English  30 
level.  This  writing  is  representative  of  2 LIMITED  in  most  reporting 
categories . 


MINOR  ASSIGNMENT  ONE 


Personal  Response  Assignment 


j CK  ^ ^ CK  CXAijOP^ UnufiAAQA 

rx  ^krljuAg  jj^  tQjg 

O-  . ^QjJb  ^atXuai>  

Lcsrxa  T>'v>rA  ntJt  Di^  cciPlokA 

j2xr^  CUQJI^  Ckjujojxsl 

t(h-A  ^ R>uJLiLQ 

^ j2nxk  Qi2i2M,o€^ ^ -fiOAJCl/XJZ- 


■iXtjb  cGvirxr^  OJ'pA^y^/OCu^ 


^ ytAoiA'  (Si/Xoa  faAlW  ChiOj^oA 


^Rix9u,  fe  (3^^^W^  i^)p  

■fc^  tg  Iv^tA-fl » (2^ £uAg^ 

^nJ^Xsy^  jfiack  J^^xA  iOo  1^0, 

^>juLn rxjuJ^cipJp-  te XPo<A  OlP^ 

rf'^^acKcx^ 

-Iaxmj.  yCLJb. jUb  eb^E5g>  (2)-uA- 

(2?  l/£?jnLn.Pr\t^  Ov  npxrK  /^.Q.  n^:g7tn^ 


CUi^  

2 gi>5e^/vAflr^cfi;b j2lA^ 

-pQ  jg>eAk  c>uA- 

JQT^  /LiHj2i2 

giUArnu^  i2«  Qj^JCcuaJ^ 

0=&T^fferUS^  0<\A'  Qj^  C^TKAA 


Thought  and  Detail 


This  writer  supplies 
supporting  detail  by  re- 
telling the  story.  A 
general  understanding  of 
Luke's  father's  motivation 
is  demonstrated,  and  he  is 
seen  by  the  student  as 
acting  "in  order  to  show 
Luke  something."  This 
understanding  is  vague, 
however,  and  the  father's 
motivation  is  never 
specifically  identified. 

The  reference  to  personal 
experience  is  implicitly 
present  but  not  supported. 

Writing  Skills 

The  writing  is  clear  and 
honest,  but  is  much  less 
effective  in  its  syntax  and 
diction  than  that  expected 
of  satisfactory  work.  "I 
believe  that  Luke's  father 
helped  Luke  to  obtain  the 
zeppelin  in  order  to  show 
Luke  something. " This 
statement  might  have  some 
merit  if  the  "something" 
were  identified.  The  errors 
in  spelling  are  frequent, 
and  are  irritating  because 
of  the  relative  simplicity 
of  the  discussion  and  syntax. 
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MINOR  ASSIGNMENT  TWO 


Critical  Response  Assignment 


Thought  and  Detail 


2x^  T^2xxn  xxy€c^ TluJlQs>y\  tlh 

Qa^  j2ee.pgA^rv;cen  QJAjcX  JteoA^gAA- 

i^A  . 'PVUS^JK  u Bg^  

i^A  QPV^  (a>R£>>^  (XpSi  

;tAgr>^  . 

VUMo.  Aa  ^AAiik 

(a>UA. r<2iUwA<rs<>  . /x^  q /L>0\jl^ 

qpf\c\  CCr^^^^^OLOAl^  XJ^COJUU^.  CX&^><bOXX^g;^ 

CjlXX!X  -CUj^  CXiAAr^r^Xu/lQ JIa0Q^  ;^^L'iQjajArnar^ 

cUxr^<^fc^,  -%2-  C(jrr<X^  ^fetcT  Q^^^Ca>^^rvO a^J]2J\ 

Cyryu  uytjso  ^tcd  C^KaJ\  q<\P:"  <^~^OijSld..  

Aye^i^  ^:WfA  ^ 4,yvgA  ^ n^ojm  os^  CMajZc^ 

/i^  CLucAr^ ^:Aofygg.  ^:€gf^  C^iWitve 

Qo/WAjcEQ^  ^2^ 


C^JlC  J J^a^TSP.  i:>  P'^vcxrkL  Ca t>^QJL  f:Jhs^'-'-'^Ilr<j-^  O/Act. 

vS~ti?  ^3pi  C^>(aA  X C!ItA-CtX  ^iAAJC^OA  fvn/vCyA' 

^ J&A^lp^mlAjlsi...' v^..^  ^ Ajev^ 

rkjCXj-^\/^^LfN-<^OJ^  cx5-><3>  Cerui2d  .rvjm^juJ^  ^ jSxktX  0<xQQ  . 

J2/q^ CgyuJ^  .T\QjKaAi2A 

ATV\ /<,^>eAC^  I CS^AAXxL^y^-^-v^J^  

C.A^ /g)  )in;>  /i:>^AAA  J2^^j^jHtujt. 


kr^  dii^»JLsArdXji^  Qqa  Or^j^^CAjuij-^cDn,.  OUn 

.rvo^AArucAj  Tfe’e^A:  Coja 

^ Jik  CaJOS 

..TX^MA/^ (^^y-^^U±AAjre  CX 

oxy^AAMgs^  r/ip^ 

-^,juJ^a  . 


The  interpretation  of  the 
poem  is  acceptable  to  a 
limited  extent,  but  it  is 
incomplete  and  superficial. 
Only  the  bare  outline  of  the 
metaphor  has  been  explained; 
there  is  no  indication  that 
the  student  has  understood 
the  implications  of  the 
metaphors.  "Miller  also 
compares  the  first  important 
decisions  she  made  to  tree 
climbing. . .This  is  very 
dangerous  and  could  result 
in  [a]  bad  fall."  The 
response  suggests  that  the 
student  has  little 
understanding  of  how  metaphor 
works.  The  final  paragraph 
says  nothing  that  is  related 
to  the  assignment  or  to  the 
discussion  to  that  point: 
"Miller's  use  of  metaphors 
is  very  ef f ective . . . a poem 
that  everyone  can  relate 
[to]...  she  has  done  just 
that." 

Writing  Skills 

The  writing  is  vague.  The 
diction  is  sometimes 
confusing,  as  in  the 
statement  that  the 
"metaphors  give  reference 
points  that  everyone  can 
associate  with."  The 
writing  is  usually  not 
specific:  "This  is  a very 
good  comparison..."  The 
syntax  is  neither  controlled 
nor  effective:  "Your  first 

few  decisions  after  you  were 
out  on  your  own  would  be 
very  hard  for  you  to  make 
and  could. . .wreck  your 
life."  It  is  quite  possible 
that  the  writing  is  vague 
and  general  because  the 
writer  is  uncertain  of  what 
to  say  in  response  to  the 
assignment.  However,  the 
attempt  is  clearly  sincere. 
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MAJOR  ASSIGNMENT 

$ Q ^Uxssx^<r^  Cns-rs  Oa>ju^  Qur,^  (Ma^ 

jTs^  jr{X/xruoxX&A . Q (Xg.  P^^g.  mciJl  j£h  xiJZujP£^i^ 
^ ^nnilXj^  rAnLTvCUCZW  6LcA~. 

(a) kiJlxrxr^  ^Clrx^Q — (9Jn^_ 

tPvg  r)i^c>^^2^WQA-  ^/ri^  

F ~C^  Olr-^f^r\nSL^  

irsJLr/>^r^  COT^  cVgr  

,<2r>>  J^J^ItQj^  tIAo  .n''-\mj>\ 

COjOLf\nxjrXjix\  fd^P^XlKJr\Q  

jir^  v>Wt  Muji  gj>^  gjc;fe^ c^rAXagAXA.,,tfe-— 


:6«;  C^XcxnjnirXQ/\  OJiXir^r<jc^lr'-\r^ 

/fa?>  .gy€J2xi2XJ?^. 


k^  (a')0jdJ:  Qsi 


(2n^  C^^AqQP^ 


Mh  prr>jQjij>>,  jCj}^<!Xr\nuc3tQA 

j2:rejgr^ 

^ J^ju^ (.aH^  QAg. 

risirxr)^!?^  o<£lXJi^  k^<fX . j^  kl^u:X 

Aos  Dj^Qa  '(ia^  W^£a^  uy<^  m?^  .cAjixxXij-<^ 

uy&^ }ni  CK  PWj€q 


j^Lthfdie^  fe) 


('Ajt^ jP/ojrUIy\ /QS'^\cK 


tr 

Aq^. OAA;a >ja>  P\g)^  ) 


kj\mkc...  

(XsL 


Total  Impression 

This  writer  presents  a clear 
and  appropriate  main  idea, 
but  does  not  fully  develop 
the  idea  through  a discussion 
of  the  literature.  Although 
the  assignment  is  clearly 
organized,  little  is  actually 
said  beyond  the  statement 
and  restatement  of  the 
controlling  idea.  The 
literature  selected  is 
appropriate,  but  little 
depth  of  understanding  of 
the  selections  is 
demonstrated.  The  tone  and 
presentation  are  sincere  and 
honest,  but  the  writer  lacks 
control  over  diction  and 
sentence  structure  and, 
therefore,  the  ideas  are 
often  obscured. 

Thought  and  Detail 


£es\x^ 


cGlotV  "Qit>gLeLf 


In  the  first  sentence  the 
response  establishes  an 
appropriate  thesis  on 
dealing  with  the  controlling 
idea:  "Illusion  can  cause 

ihDO^  people  to  act  out  of 

^ ^ ■ character."  Two  appropriate 

UPJ^..  UrxAyUJ-^  Or\  O^cua . selections  to  be  discussed 


cxr>^  rxro<xgcA 

dg-  ^ 


q^Vdd^-^UA  CyAr^  IkjJL-,  JZxQ^/'  AlgAn 
ALl  pT^Slxkjjr^k 

aQjo^ ;t^xoA  nj^  are  identified,  and  their 

Sr^  OAq  ib\on^  ’ 

Ajgi  g>^dUsuye 

O^QrOrVA..  Q-..  ■LOOFrixar^_^Ap^ . 

A rr^ixrA  r\nn£AcX^ 

dh  tj?)  y^sxnru^  A^y\  AJ^  hn^.^- 

CUiti^yLoA  Mju^  a/t^  'd'tAuc  cx  /y^ 


Xaa(^q,  Oj^jcA  (Xq. 


iikms^  ClsL  p^-^rv-ox^^  f i Y^\oJiA 

-Aa cLd^  ^ 

Aaj^  AxlLuJI^  

■iXij:rrx£fe6g JLfX  CU~Xaxl^^  ^ (vnoib 

'^0  prr^€vv^x^  XOo  

Asi  pn^oAiz^  rv-wvg^ 

Afi  QATr^dASi.  ^ )jaas  £0\y^  uhO^Py^^ 


relation  to  the  controlling 
idea  is  stated.  The 
discussion  throughout, 
however,  offers  a plot 
summary  rather  than  a 
development  of  the  thesis 
established  in  the 
introduction.  There  is  no 
actual  development  of  the 
controlling  idea.  The 
details  given  from  the 
literature  are  used  to 
reassert  the  main  idea 
rather  than  to  elaborate  on 
that  idea.  Confusingly 
constructed  sentences  and 
imprecise  diction  sometimes 
muddle  the  thought:  "In  both 

Continued 
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Major  Assignment 


f\Ji£klu^^ cx  JIQajj^^^^>o\  „ 


Qp-^  QocA  >CcfeuA  ^ P^JDJf^  .CiP'€t/va£lgAA  CMAflj2<2g 

rxP\trK  j7  >^i2xj2A>e 

jin^  , 'OJXiu^  Pj^KIK  J2w^  ^ j2a±g 

co»^  qj^Xap^ X^  o^ 

nu27er<^  ^onaj^ 

(3^tRiLl2^  nirvf:^  Ojx~ZtlA 

(XaX  ,5lfij3>JVDLXtyv,  -A^^cjq^jjj^  -g§  Qr^  ■ AflQggLg^ 

.SJlAi^tj6::sB> CoMJg^  ^ CX/::^ 

0<A^  ^ xAus<xcX:aA  . *r<'^'^e7\Q  AskiQ  

oJlurcu^  -Q:Qt'  CXQXqa  XA? 

-Aup.  te  j2c^^ 

(i  rcu^  cXx^)AiIQai^^  ^ 0<r^  

-&U^ 

UnA  Ck^^  • 


0\  CkA^  CxpJ^ 


stories  the  main  character 
believes  something  that  is 
not  true  and  acts  contrary 
to  his  character  according 
to  what  he  is  led  to 
believe . " 

Organization 

The  two  selections  to  be 
discussed  are  identified, 
and  their  relation  to  the 
controlling  idea  is 
established  in  the 
introduction:  "Othello  and 
Jay  Gatsby  have  acted  out  of 
character  because  of  an 
illusion."  The  body  of  the 
assignment  is  clearly 
organized;  the  student  deals 
with  first  one  selection  and 
then  the  other  and  proceeds 
to  a conclusion  which  ties 
them  together  and  relates 
them  to  the  theme.  The 
discussion  throughout, 
however,  is  plot  summary 
rather  than  a development  of 
the  stated  thesis.  The 
details  that  are  given  do 
not  develop  the  controlling 
idea,  and  the  conclusion  is 
a restatement  of  the 
introduction. 

Matters  of  Choice 


There  is  little  evidence  of 
awareness  of  and  control 
over  available  choices. 
Diction  is  often  imprecise: 
"Jay  [Gatsby]  is  also  led  to 
believe  something . " 
Occasionally,  the  writer 
does  demonstrate  control 
over  simple  constructions, 
but  the  control  is  not 
sustained,  and  imprecise 
diction  diminishes  the 
effect.  "He  and  his  wife 
are  getting  along  fine,  but 
someone  decides  to  alter 
that . " 


Continued 
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Matters  of  Convention 


Errors  in  sentence 
construction  confuse  the 
communication  and  interfere 
with  the  flow  of  thought. 

"In  both  stories  the  main 
character  believes  something 
that  is  not  true  and  acts 
contrary  to  his  character 
according  to  what  he  is  led 
to  believe."  Sentences  are 
often  run-on  constructions 
or  are  inappropriately 
punctuated.  Some  sentence 
constructions  are  confusing 
because  of  unnecessary 
repetition  of  phrases  and  a 
lack  of  punctuation.  This 
awkwardness  of  expression 
may  be  the  result  of  the 
ideas  developing  as  the 
writer  composes;  however, 
the  run-on  sentences 
interfere  with  the  clarity 
of  communication.  There  are 
frequent  spelling  errors  of 
often-used  words.  These 
errors  also  interfere  with 
the  communication. 


»’’'^|||P^  ' ■kHs^  ' H 


sJvfOl.T.-i-.J;  t 


■r-. 


v;^-  Srt-I  r- '■  "'.Oj't.  J ^ 


^':>s  k 


’..  C:.,.:; 


.tttX  ^ 

,;:,4 


- '■  i^,  }«.. 


rr',.  '*.'7 

j '..f 7.  !\  ^ - ^'  ■'  ■ -■’ 

r'.ii^>i  Anc<^/ 


! i 


't  it  _ , 

''V'J^f#;k..:„«W. 

. " \ 

T'.ru^>iAnc<"r  3ZS  isw^7'f^rijnn^x''j\  ' ~ '-~^?T7a^r*7^r^  „ ' 

xi  ~;^g  ill-  ■*' ' "i:it  ,kA,  ; 

f i-'V-  ■•'  . wv 

■ -^. a#-...? 

■ '■"■^  ■ * 

»!'**>'  3‘s>*!ra<»^^ 

6S^  $-« •4T:jVlj^r_'i3„rti#()i|i»»,.3^ 

■lo  'Hi»^  , ^-111111^.^? 

. /1,»i'%  er3»i-3smt‘  ‘■^'aSI^ 


^ i- 

Si>.R!5, 

i«»i.  .•■'‘•v  * T>  Xh^i 

x4'«^’ , -u 

'4  -s-'it,  l-'.'  •'  ■'.  4 

' IC'  'aWKj...  ", 

■"  ,4':^>.  /'■  ' C.ut-^t- 

V?'  1?'5  ," 

S-MSfife  tviSy;  ii;'  •■>  -t 

n/  ’ 

.-'.  i., 

*^''-  i • <VL#^  . '^"^'  .| 


t*  n i# 

..  .%.4tV--^' ' 


vK^'' 
\X< 


\i\t  iV  >*#id)W<e% 

■'■  V'e.':  ';t;>''^'.>  i ‘'I  ' -'  . t" 

i ■?■  ■•.Ttk^..'  i ^ '•'- ; ' ‘ 

;''r^;  tvT  ■ ■ - •»  'eliiQ  =V 

■■■■  •'  ■4' 

V'"  . . fy  ■-.  Ct>-'.  1 

’"'\,,*liMt'  -'•«■  i<  note 
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student  Sample  Five 


GENERAL  COMMENT 

The  most  noticeable  aspect  of  both  minor  assignments  and  the  major  assignment 
is  a lack  of  development  of  ideas.  The  responses  reflect  some  appreciation  of 
the  passages,  but  a confused  notion  of  the  requirement  of  the  assignments. 

This  writing  is  representative  of  1 POOR  in  most  reporting  categories. 


MINOR  ASSIGNMENT  ONE 
Personal  Response  Assignment 


rv\  • J)  <A  C-yuM/yJ? 

,'k  1 atiiAi. . Ls.  A. 

' lL  hL  VIy 

Oyfl^ 

2 


to. 


. it  j ~ 'tt>QjLvri^t  / cL 

C.LJ2 


L<yj  /lAiUl^.  Qj 

-M. 


Thought  and  Detail 

The  ideas  are  only  marginally 
relevant  and  are  largely 
undeveloped.  There  is 
little  attempt  to  relate 
details  presented  to  the 
assignment  as  stated,  as 
evidenced  by  the  following 
example,  "I,  myself,  have  to 
admit  I still  dream  about 
flying.  I rode  in  the  plane 
but  what  if  it  ever  had  a 
flaw  in  the  making  we  would 
crash. " 

Writing  Skills 

The  lack  of  fluency  and 
clarity  in  this  response 
seems  to  be  more  a reflection 
of  confused  thinking  than  of 
a lack  of  ability  to  use 
language.  For  example,  the 
sentence  "I,  myself,  have  to 
admit  I still  dream  about 
flying,"  (in  an  airplane)  is 
given  as  an  example  of  an 
illusion. 
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MINOR  ASSIGNMENT  TWO 
Critical  Response  Assignment 


llL 


J^AuAyJ  ~i^JL  'LjSti 

iJlc  ,jSmA  ^ 


p^K/ruf. 


indl 


rv 


dp^j'iu  AsT^  /io 

s . ^ i.tA  , 

',  2:1  L-L  JL  I 

f\aJ 

^ A AaAAs.-  a ila^ 

AJlxtnP. ^ 

L /JAa  ;a  L/J' 

jJ)sL 

■6-*\e Cjx/n/m. 


^ i^JL  (diA  ^ £nf^ 

d.J'TMAU'.  L. 


•ani>^-ig3JL 


Thought  and  Detail 


The  ideas  presented  suggest 
some  confusion  about  the 
poet's  intent  and,  to  some 
degree,  the  nature  of 
metaphor:  "The  poet  uses  a 
tree  to  illustrate  her  own 
experience."  There  is  some 
evidence  of  an  understanding 
of  metaphor  as  a type  of 
comparison  but  the  student 
seems  to  be  confused  about 
its  specific  function  in 
this  poem,  as  seen  in  the 
mistaken  identification  of 
the  "furthermost  tips  of  a 
tree"  with  the  speaker's 
father. 


Writing  Skills 


The  clarity  of  communication 
is  sometimes  impeded  by 
errors  in  spelling,  grammar, 
syntax,  and  usage:  "His 

experience  was  stinging  to 
her,  for  what  her  father 
feared  she  would  hence  forth 
and  do  which  later  she  bared 
scars . " 
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MAJOR  ASSIGNMENT 

CAc«AAjC^/iAA 


£A OrHjn  \ 


oJ^ 


jAi AS^PiJp\ 


ktf)-  ,g>^g.L 


''A&AAJ^^  AyxJ^~^  L\.  M^todeJ  iz^ U^Aj^iA 

''A  AUyW:  I 


HDlvtOkj 

0^  . tyY\iA^  Aja^vyi^  vvl^^Lt^/vUg  j V/ 


•f  — y i 

C^U7]>Xl<lJpAK  I>- 


■f>Ji 


ir^iiy-t>J\jl}\  <J0ii  { yu^^^LAiflc^ 

ilA  'tAs^  d,Aji^ . 4>jA 


"A 


->A,  jLjJraJ^  

lA^P  rruy\  >eA  X!»  U aWL^  /rAt)nJ  ruri-c^ 
j:^J\h^.  (0  njC9-  AilA  ^JyvLi^^LA iJXjl-  rfhzAJtA 

/xAutdr  ft^  ^ ^ ^ 

"a  f^yuio  riAr  A » A^(Aa d>^A-tLAYKj!^ <n\u^rLa'l^ 

...  Am* y^ll t>'A^Lx 

ALci  A>7^Vrt 


■jrrn sylO- 


^ VV^  • L.VQY^  /-\ L^ 

AA,  A L>^)eA  ^ (X 

ujAeA. ^ i^A>iLr-^AM^ , (4jl^  ^JlcuM 

Aia 


(VYVjl  ~iA^  op.^^n^lAy>3^  "L,  .C.S^ri'A/y^  , )A 

[) )A^A.(xy\>€^  Z-\J^^>-YV  D^  l>  /\yUor^  UA  f,  mL 

^La  tjku  % Xv.  A ^ ^ ^• 


1^  id\^  juuaA  e . 0 .t>Ac» ii>i  Ui^^h 

cLfl JlijAM.jciiA  > ^\tuj ^ /6>/A 

i^i/^Au--><^.  riD — AcA^ — 3^aJziaJ3  otAj^  ■ A^amA^ sA iic^ 

L.  .^Lfr^oAiA ^jyy..&rAj£^^t 


^ 'dMj^  ^ ciXiA&^c^K  A J)ii^6  rA^g  ^Jt.cAaZi^^yu/>^ 

iL  ’ L^  L.  i>  .a,  ryij2jC)AJAA^  /ij[3-u.cA  ’^ZZjqaA^ 


h-.^. /XL£^  - 

diA  olidLL^  A^ajsol-vA 


AA 


()p^ij^  JLxj^  -%Jf  JL.  zlLT  f»j(nZtAAyfA^  A^AAtuAy 
OAL.  _jL  . , DJ^  !>JL^  kcR  ^ 

xoQ  AAj'  ufYrA.  '~lA  yA  . 'll  A roAx  CL>?-  A "'^AsA.  ^iAsAAljc^ 


fAXU 


A£k. 


cm  iJLi^\ 


nJ\ 


^ Aerk 

OuA^  ''feo  (Lx^A 


AK_..A  g aJ  A'V^  Ah^Slc'^  (Iqa  0LaA^ 


A ^ £/Uwi^  . A" >/AiMm  tA 


.ogA.Ix  P^laAy\y^  D\jtA  !>j-w  ILa  d Aiy^. 

;JA.  zA>  ^ .rVfiAi-XtZ^  7^' 


Total  Impression 

In  the  major  assignment,  the 
fact  that  confusion  of 
thought  leads  to  error  in 
the  mechanics  of  writing 
becomes  even  more  evident: 
"Characters  from  literature 
we  have  studied  which  are 
influenced  by  their  own 
illusions,  we  the  reader  see 
only  other  characters  through 
the  eyes  of  the  influenced 
character  which  their  vision 
is  distorted  like  Hagar  in 
'The  Stone  Angel,'  by 
Margaret  Lawrence." 

Thought  and  Detail 

Considering  that  an  unlikely 
comparison  is  made  between 
Hagar  of  The  Stone  Angel  and 
the  man  in  Lord  Dunsany's 
"The  Guest,"  the  writer  has 
managed  to  suggest  some 
interesting  ideas:  "Hagar 

who  thinks  this  to  be  weak 
of  a character  (the  man), 
she  is  too  proud  of  herself 
and  shows  no  feeling  toward 
others."  But  there  is  no 
direction  to  the  presen- 
tation. The  ideas  presented 
suggest  not  so  much  a lack 
of  understanding  of  the 
literature  as  a lack  of 
understanding  of  how  to 
approach  this  type  of 
assignment . 

Organization 

The  response  follows  an 
organized  plan.  The 
introduction  identifies  the 
literature  chosen  but  does 
not  present  a thesis.  There 
is  an  attempt  at  sustained 
comparison  of  the  two 
characters'  illusions  and 
their  responses  to  their 
respective  illusions.  The 

Continued 
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Major  Assignment 


.t'PxjcJK Oti-yryoL^ ^-/Ctu  /LtA  A-cr^O'  ^ Ou^ 

^ Oicjls^  jrr'ZriYlJ^  S:u^iAJuJ~^ , 


-^L  \ 


Qk 


W 0: 


Ay<->zM 


concluding  paragraph  brings 
a new  element  into  the 
response:  *'The  attitudes  and 
behavior  of  people  are 
influenced  by  their 
surrounding  environment. 

This  reflects  upon  them 
throughout  their  life.  The 
influence  on  them  will  lead 
to  their  prevailing 
conditions."  However,  the 
writer  seems  to  have  made  a 
leap  from  the  discussion  of 
disillusionment  to  a 
conclusion  that  fits  more 
suitably  a previous  Diploma 
Examination  topic. 


Matters  of  Choice 


There  is  evidence  of  some 
effort  to  make  use  of 
stylistic  devices:  "she  is 

as  cold  as  marble  which  the 
Stone  Angel  is  made  out  of." 
There  are  some  problems  with 
usage  that  are  jarring  to 
the  reader:  "The 

protagonist  resort  to  the 
chair  about  what  fate  has 
done  to  him  in  The  Guest 
before  he  commits  suicide." 

Matters  of  Convention 


The  response  indicates  a 
lack  of  understanding  of  the 
conventions  of  the  English 
language:  "Characters  with 

a distorted  vision  affects 
thier  behavior  towards  other 
people  and  cause  them  to 
disagree  with  the  fact." 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  - Student  Sample  One 


f!  /T k>c  (/•-/' ri  < A -t.  -4  — tau%  j — X—  yioL  I c < J 


L (rkr^t  tK / r < 


A T. !■,•)  u IJ Cnu  /X. tiJl ^ 


^ ^ ecu  . f, 

LAlL  .l:J  r k. 


^LA  U ILu  rV-<K\ct  — A UM  L — A — a ecu  ^ It.  J- 


n A Jr  ^1  r p / , ,■  u L 


! !> . T. /■(-  cn^  A i -Li.  J i£uud_ 
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ff  J X AA.-<r.frJ — Aj2 <-. 

r ;A.rAA  L lA  r ..rAJ  /. 

A -e l-i  {~ £2-X cuCL f/w-t. A . k 1^1  ft  ij aX — — n-Li(  j - ig-  Act: — 

O f lA  < s (:i  /L  . A//  /J — — Aji  uiiyulJ « Ac AUl. 

Ad >2i4 r..,gX^ Lok-i.^ Lul clA luA cn-S  L A . . — tuA^j — L- 

k yi  Jf  a-rU AA^.  Iv^a-j C- — A — f iX irp  lAir  ..  I ii,b 


Af  ^ AA^  A r UsA 


Xq kA*  A<a 


-1  / A^  A jr  ft) , f k X An A^  ^ A-i2 /-Vi  ^ c-A- tV  riJt. 


(^is  y Ai 

7~r> A r i-pl  I ^ ^ Aft.A<.  — kk^4Li.L^  /x. X — S’ — AjA'' 

A A/xf  A XvjC gc  niti/n‘>-^i' fwi  ci  .fo X {■L.-t^nA — <a- — uxLiJji f 


X rc^iX mv AktVi^kr i^ul2re  is.A 


■I  C ,t>.k  1 A vt, A,: 


ly rAtVi^^r g^/>irx  Ci  t\Jf'  i g yi — LChr 

kv<  f <^JL.nn-^  k X ‘•^'^-3 0^1^ — <i A-t.0  L i «.  j- — f-t  

X A ^ J r A_>i  f g ;K-». Ak-«.  et-aJ^ u.ik.t,k ils / /^-t A A /i  i^i 


JoJ. 


X 


_J_ 


-Stt'A 


t^g/.A-rVt Ify  fkt 


Lin  f . ^ rn lo ? a.  A ».jA. kit  Ail >X , j'kj-yru 

,.,.c  ..  .XL..  p s ■ A A/^<i  A 


lo  A fi  /c  C*  I A A V-ja.  o 


X 


Xa a-wX Ak-^  ^ n kj^la  i A. 


a...A.dm:  L-v-A 


f <r  <i L tftjflLl 

A A t.^1  L WV :^= A-^X 


-iiCLA LJ  -<- 


iL^ 


In)  L& ra->/-r J.  A. 


-X A i I 


X Ak,-./c  ,J!  AJ 


.A m-A  . i~  A fl-iAl  Cl^.'/X,^  /X  IC  k/1 

—Ut f/AC. AX.  iJ IJ  JLy pji^  j tit. ke  ! ^ ) Ai2 k t AA/  A.  < 

*0  ^ r lA  I j hi.n.C  4^ Lx, <j  r£  u.li:  L fl-A Lkt yn  , — k7A  <^  iu-( 

p n.  f <,^  t ^.l-L k ^ m k (-0 A<< U)fty-m[L  . 


■ A /- r?wiX.  l.kfL^k-f  (rLo.y 


<yO  ^ AkviV-  k..r,./lA  To  yir 


aL  ,j,..  LJ  IL  ,.,. 

a U 1 i'  II 1 LifCr-tr  t L X_ 

..  i X p f » f.  <■  y 5 f-iT  Ark  C^-.'j-.A- Oj^kc^l  m_uJ cy  VT-/  t.wC*!.3' 

ftftX Ax L-"-« L k«- ksk^l.A-j 

C LWt-  ^ ^ ‘-^  ^ «-^'^  A A C 1 V < ^.iA^..L  ^-WV.' ZaI  k t,rA 


GENERAL  COMMENT 

This  response  accepts  the 
philosophical  tone  of  the 
reading  selections  (see 
Appendix  B)  and  presents  a 
personal  philosophy  which  is 
appropriate  to  the  subject 
of  isolation.  The  setting 
is  particularly  well  suited 
to  a discussion  which 
includes  reference  to  human 
prejudice,  since  the 
narrator  is  not  only 
isolated  both  physically  and 
mentally  from  the  others  in 
the  bus,  but  is  situated  in 
an  area  of  neutrality,  "the 
borderline  between  the 
smoking  and  non-smoking 
sections."  The  philosophy 
is  based  on  a metaphor  — "I 
thought  how  similar  the  mind 
is  to  a fire"  — which  is 
well  developed.  The 
language  is  mature. 

This  response  is 
representative  of  5 
PROFICIENT  in  most  reporting 
categories . 

Thought  and  Detail 

The  writer  effectively 
establishes  a situation  in 
which  the  narrator  is 
isolated  both  physically  and 
mentally:  "I  recognized 

only  one  person,  but  ...  I 
didn't  normally  talk  to  her" 
and  "For  four  rows  ahead  and 
behind  me  there  was  no  other 
person."  Sufficient  detail 
is  supplied  to  explain  the 
circumstances  and  create  a 
situation  in  which  the 
narrator's  mind  is  free  to 
wander.  Through  descriptive 
detail,  the  reader  is 
"shown"  rather  than  merely 
"told"  that  the  narrator  is 

Continued 


37 


lu^ 


J A-A. 


I. r-t  a.  ^ < 2 l^Orul — <J  Arvut. /u>.  f LLj-Lr — ^ Au  <5^ 
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i f I,  I <j  ^ ^ y ^ ^ c\ j> jifk !■, ci.lt 

iW^-cA a^c  f Rc.  iVn-  t- 


A-C-lA  ^ A A ft, iuu 


-r^ 


Xkj 


-M 


tlu  A.t»S 


xL 


.,A^> 


U A.  -ClJ /^aj  t X/t.  1^::^—  ik 


o <2i kj.±j  L^S)  ^ La_ui kv  £ 

.J ^ f-I^J>  /-^  I ,;.  .^ ^ / /|W  <J  <■-,./ k ]p  1^/^. Qv-^  (<  ^ /v-g-y- elsLij.- 


-21 £o <r  -t-^  <t*lk . tLn 


^ k..^ a. w ^ 


roT-^  ^ 


/k'^ J-ft  ftr^fcf/ k 4 it_  ^et>Xji^ Ad  jljlCii 


//'I-*  j X — -f-j.li — U — <a. 


_SJ^ 

Id  < OL.C  <>>.y^ 


alone. 

The  metaphor  which  forms  the 
basis  of  the  theme  is 
clearly  stated:  "I  thought 

how  similar  the  mind  is  to  a 
fire."  The  parallel  is  then 
fully  developed  and 
maintained  through  several 
different  levels. 

Sufficient  detail  is 
supplied  to  "flesh  out"  the 
concept . 

Organization 

The  writer  follows  a logical 
progression  of  ideas, 
beginning  by  establishing 
the  situation  which  makes 
abstract  thought  possible, 
stating  the  metaphorical 
idea,  developing  it  through 
a series  of  logically 
connected  phases  supported 
by  appropriate  detail,  and 
moving  to  a philosophical 
statement  which  evolves 
naturally  from  the  metaphor. 
The  final  sentences  provide 
a fitting  conclusion  by 
returning  us  once  more  to 
the  narrator's  present 
situation  in  the  bus. 


Matters  of  Choice 


The  basic  metaphor  offers  a 
comparison  which  at  first 
appears  obscure,  but  is 
quickly  justified  through 
the  use  of  well-chosen 
detail.  The  language 
throughout  is  precise:  "a 

curt  gesture  which  could 
either  be  acknowledged  or 
ignored, " "hence  the  growth 
of  the  mind,"  and  "radiates 
warmth."  Many  sentences 
have  been  structured  for 
effect.  Syntax  is  well 
controlled;  the  writer  has 
effectively  used  a variety 
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of  structures  (phrases, 
clauses,  fragments)  and 
devices  (interrupted 
movement,  parallelism, 
periodic  sentences.) 

Matters  of  Convention 


The  conventions  are 
adequately  observed 
throughout  the  essay;  errors 
are  minor.  The  incomplete 
second  sentence  is 
functionally  effective.  The 
personal  pronoun  "your"  in 
the  fourth  paragraph  is 
somewhat  inappropriate, 
since  the  remainder  of  the 
paragraph  uses  the 
impersonal  pronoun  "one." 
"Experiences  helps"  in  the 
same  sentence  could  be 
considered  a slip  of  the 
pen.  Such  errors  are  common 
in  first-draft  work,  and 
would  no  doubt  be  corrected 
in  revision. 

A faulty  pronoun  reference 
mars  the  first  sentence  of 
the  final  paragraph: 
"everyone  has  their 
prejudices."  This  could 
perhaps  be  considered  an 
acknowledgment  of  the 
current  demand  for  inclusive 
language,  rather  than  a 
grammatical  error.  On  the 
whole,  however,  the  errors 
are  few  and  insignificant. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  - Student  Sample  Two 


ao^ 


U.M1S1 ! ) uxu).a-  ( (^.ac  k/n^  Oj}aH  odJiis) 


ui/yri^  j /TYi/CL^AiA.  nu^u )n  ^ ^ 

CVLd  Od  ^XC^KJr,  Ahj  (jU-gj^  ^±h  SA  CXA  O^i^inic 

ona±Ufu  hah^  uubUi  ojZjz  Izm  bLi.noU  on  . 

-jjkJU\  U)J?  c Oa'xAgr/ Q-  Jlmcili 
( 'junJ\r\JlJ2.JOcicJiSLu^Ci^,  r r r\  d QjlfnL  doM2io± 


(QYUL 


> kmj^)  tXi>£Ax^£^^eg  fj^Lop.  (\^U\<GuA(^h  uOA^nji 

^ ^J^^fULL<  J nJl  Cit  CXs^Qx^x  i La^jOlOj  <Oii€u  Q./\jQU-A.nc^ 

ixiLU-fl  . yrzx^  .yrma^'s  c/ong>r>n. t-Axx.oC  pctocigc/  Ooocuj  , 

uxul  i/j?a  II  ..Axou^  , rm<QXJi^yi,  J hud  ^ 

t /rXyr-icLLs^cL  L±'  CX^k  JixAr^. 

rrrif^XJxjLK.  u )cua^  Q-  iu^^^tszx  £jCj^  q^q  ^ 

4:x^a^  ,.(^JQnYLU>rl.(L  UlO  cL  tO  U^WlcL  ±hl^rijCf^  tO^^fJJUU.  ■ 
,^jQuLb?cL  GjA.iyri/iJL'ru^  oJlsd.  ^ 
QJlmdKpl  c^tdt  ^ JlHsi  unOcM  C^  ~to  thj> 

hayi^  cx/nd  Jhiai^  nrruj  boMx^  AjlsUuia.  ot^nc/  iyiatA 
alo-rUL  ^iJth^ryiJl  ■ ,cCl^J:aa.  u^xui,  qfLOijatQ 

'ixd^  curri  L^mxj  bhMJiiy^.  ujoul  ul^  J^jund.o.'icp^o  ^ ^ 
^ c^-UwrriiA^kxcij^  bic/  od 

^ ^nnouoid. P^u^L--thJU^  (XJ-^aAn  fUbfi^hDja^ 

culn  fAj)  ^-m<QAyuyn^ , CL^iot-thilJji.LJl^^  u/j2j^ 

(^jma^oisL  , g^/  lAoynruiynntiui.  tksj 

1,)0U^  UMui'n  UITL^ /rnmJUi/v.  QU'rir^'^  ,AJiluAj^ 
Uimru^  Qd(  cxJJ  ■ ^ U'^Ouri  aljviln^ci^  ^-rny 

UlAJ^dzIlA^  ^^CLymx:i  ±L^\  fXXJuA^  -60  hud  - ^IkJlyr)  

^Mxa±j^,0  Qf±^h^  cAi  clo4^  kui  rrru^^JiLl^  ^ 
^AXicUM^JU^zLAlA± . ..(^Q^..Q^._sJb7£D0  Jc  cyn  tk  jL 
t uj^vQ  ctDCUU-±^m-(i 

C hM^fLL^ru^  c/'  g in  ,0.  urnu^  rrajo±  h Oa.  Uj-hn  JUicJ: 
kjL/i  C./2UU^))  toAil/i  ^ U^otirH^ 

iAUXa  tjhJLAJL  . cii  C^UztA.n  c^iAQaJ  MCOla  qri  j 

cQ  u u’.rc^  -jjj  hofi  n/nri  oil  ci  ci  i<lci  Lup  uunriOA 
■iJu  hJUuikjitA  LAoni  OMji  S UulolajcL 

QjflMXjiJLA  ^1(^0  k.  ^ kiAxi  K^-kjr  A n A iA^{,^  to 

Oct. ^ loq^^o  /g<io/iii,n(  c^^xo( 

aXyrVP^'Lu^  ) Q Cli  mocOt/l  t?/t.  ^((>1  i:g(ZXxfi.Q 

OCyCOO-L^  £y-r^  UruLA  ~±iui  Q1  CJn  x lf\Iyi^f\^, , 

CJuun  qJ-  i JxiUxjijrL  Ou  (Cl^  7-^<^  u -nnl -O-t-cJ* 

^._LU-€U1  tvOX)  f^ltxX^XtLUcJL  ^ jC^^/Xfc(  Pop  Q^nci 
.O^^Jx^CL^'T-rusci  ^'Gfj  Cuoa|j  ''! 

s2A^  r^a^-fA^pAZ>/tA-L/7^  ^ hji^Qu^d 


GENERAL  COMMENT 

This  is  a moving  response. 
The  choice  of  detail 
contributes  to  the  creation 
of  the  mood,  and  the 
simplicity  of  the  writing 
lends  reality  to  the 
experience  of  the  narrator 
as  a child.  Vocabulary  is 
appropriate  for  the 
material:  the  child  is 

"scared"  and  "cuddles"  under 
the  blankets.  Short,  blunt 
sentences  drive  home  crucial 
information,  striking  the 
reader  much  as  the  facts 
they  relate  must  have  struck 
the  child:  "We  hurried  to 

the  hospital  but  it  was  too 
late  my  mother  had  already 
died.  She  was  in  a car 
accident.  Now  she  is 
gone."  Such  devices  used 
deliberately,  even  in  spite 
of  the  fused  sentence  above, 
would  indicate  a good 
understanding  of  stylistic 
devices.  The  presence  of 
errors  in  spelling  and 
syntax  suggests  that  the 
effect  may  not  have  been 
deliberately  created. 

Viewed  in  its  entirety, 
however,  the  language  of 
response  indicates  an 
ability  to  communicate 
simply  and  clearly. 

Effective  use  is  made  of  the 
fact  that  the  mother,  too, 
has  lost  her  mother.  This 
provides  an  oblique  link  to 
the  subject  of  isolation. 
Because  of  its  narrative 
strength,  the  writing 
emerges  as  a unified  piece 
of  work  with  a central  idea 
supported  by  appropriate 
detail.  The  presence  of  a 
few  minor  mechanical  errors 
does  not  detract  from  the 
effect  of  the  narrative. 

This  response  is 
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UjXa  ^0/rrUi  Q/iVL  a:t.  -flu  dJBi^yv  . 

jyo  cunMuMA.  'ut , n /nj[i  )_jf-  u la/i , jyijj  . jnuuud  <^A(ym 

adpcjms^  CubxujJ. 


-Mx 


(jn.A\)gj^  • J^At-hcixi  iAJOnri^ -tip-tiJif  nruL  /yru^ 
rmiQX/L£/L  L^Cog  ui  iju  cucua 

Xjq  cx^/i'LJX-d  ♦ ^ ulPuntA)  mru^ 
ijCk^njd  bAMi^th.iyi.  curui  r^iAjr/rh.  cLnon/::>j 

-thiLry^^  C ^ -dV!  Qm  iXLhunj(^  uOnAi  Q^iJio/i^ 

u^ciix)),  U),o  ^AjUAhiOffL~Ln  -jrjfio  ^.ao^xd  a i ^Ludr 

diUXJ^'Vyrj  Jlodjp  aru^  ma£}£IxQA^.U2jOLf:l  alMa^oLu 
cUjLnkr  sihjL  u^o'ui  cjCTiA  .jCsuojo IdJiA^  . 

/xKjl  uy^  . 

wg^.  uj-^^2rtAjme  ~to  hj2.±ki  /ma±juA_^ 

jjj  cYtQijj  Lxp>  ^ ^-ixni/L(j 

Cjjnxi  pOC/XajlcL  ~tO  dUiv-P  Ls^^khOAAJr  .JuA.  ^ biLi.  Ji 
) orxQ^  1 cAac  g ) ./iAjl  ^ aU^  u 
^xUtd>  Jju  ooCtQ  JM'ILoIa^  g/na  jQX^XlAJ)ci  > cU:yn'Jr 
tkljfdc  -Uu  COA  ,Oj^jQ  Ids  jn:i  Jo-Ul  od  hlA.,  y.Ur  u 
UUa  ( i kA.0  ~Uj  lJu  k^P  ^ oS  Ui  m£i,  JicyrU)  iU^  , m^/r-->o(  dl 
^rUU^joL^j^  hj2A.  i^lu^  cLjjoLJXh^^  u^CL/nXc?c( 

i^fULA  bac.-^  ! ^ ticLd  Uj  /uaU  -tkA£uj.i^h  ) d)  Uiao( 

lA  i) j^f^'mxUn'dx±.^  o • eg  hrxjd  oynd 

h^OitJULA  Ua  -tAiJ  lie  nubPx  i i - 

61lmz  n t,n  -tJrJ A dn  A j d}  -Uu.n  hy\f  U)an  mu^ 

muxtksiA.  L^moJe^nfj  -ikp  di^, ).  "^Jid  irn  Aj 
jZajyUJli^  u^Cu^  r^QQc^'  blj^  • .Al.-..u:)Xi  If 
^qqI  (M)Ay  Ul  Li^nodj  ^KV"1  (Jl  Q^L  , a.y^rJ 
CLOrru)  t (A  ^ i CQ  U^:tAnMA  iyWOid^i.i  u 


iAC^a2. 

} K\  On  n y/  / j dl  ^.cyi . Dn^-)  V r 
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representative  of  4 CAPABLE 
in  most  reporting  categories. 

Thought  and  Detail 

A mood  of  loneliness 
pervades  the  response, 
although  the  theme  is  not 
specifically  identified. 

The  tragic  experience  of  the 
child  is  related  with  moving 
intimacy,  in  simple  language 
appropriate  to  the  material. 
The  discussion  indicates  a 
maturity  of  thought  that 
allows  the  narrator  to  look 
back  at  her  experience  with 
compassion  and 
understanding,  and  to 
suspend  judgment  of  her 
mother's  failure  to  cope 
with  the  situation.  The  use 
of  a particular  detail  — 
the  knock  at  the  door  — 
lends  an  air  of  mystery  to 
the  narrative,  and  an 
atmosphere  of  hope  tinged 
with  regret  when  restated  in 
the  conclusion. 


Organization 

The  essay  follows  a logical 
time  sequence  which  is 
established  effectively  by 
the  introduction.  The 
development  throughout  is 
coherent,  and  the  conclusion 
effective . 


Matters  of  Choice 


The  simple  style  of  the 
writing  is  appropriate  to 
the  material  and  contributes 
to  the  atmosphere.  When 
they  are  considered  as 
matters  of  choice,  the 
weaknesses  which  occur  might 
be  considered  strengths:  "I 

was  real  scared,"  "One 
night  I remember  the  most," 
"I  went  to  go  see  who  was 
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there."  and  "My  mother  was  a 
totally  different  story." 
Such  expressions  contribute 
verisimilitude  to  the 
experiences  of  the  child, 
and  a tone  of  sincerity  to 
the  narrative.  Considered 
objectively,  the  writing 
indicates  an  ability  to 
communicate  simply  and 
clearly,  but  gives  little 
evidence  of  an  ability  to 
make  sophisticated  use  of 
stylistic  devices. 

Matters  of  Convention 


As  suggested  in  the  previous 
comment,  the  technical 
errors  that  are  present  tend 
to  contribute  to  the  mood 
and  tone  of  the  narrative, 
though  this  result  is 
probably  accidental  rather 
than  deliberate.  Such 
errors  are  occasionally 
distracting;  "I  don't  think 
the  car  accident  killed  her, 
it  was  her  will  to  live." 

The  few  spelling  errors  — 
"afriad,"  "alot"  — do  not 
interfere  with 
communication.  Punctuation 
is  generally  good,  although 
comma  splices  and  fused 
sentences  are  present. 
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i:i.-- : f ^ :,uJ' 

J ■ V'iJ  1 .'d£-  4p  ■■kv-kv/vs  ,,  ' is  ■.;  .-  . .v>...  . 


■yp*:4t  ;iVi'  ; .f'-CAF^ 


r04i;v:.^^-%ik  jpk'  I f ., 


OC'  :*C  ’'  . 


-■-.  , V" 


! if  Hi. , ^ (i  t h , a , 

yksr>;,  i'v  I _ 

ttt  > CK-gic 

chiix^  i« 

^..>H:i.,‘;v■iter^■  4' 


•4~itt»''*. ^4^e<^"^v„  , 'life 


5 Vti<  ' 

isfie 


Vfli*  i^,#!id 


C<^-  -JS  Oi  . ^.,  ^. 

viiSV;>'  ‘'5;  :?'^  '.‘sis  ' 


S..SV , »k  v,ca 

, ai' ' imt 


1 


i:  '''.VrT 

ji'iO'ld:  ^v 

'■:>! 

rt  ;.>i:i  ;■'  ' 

■-■■■■? 'lit. 

. .1^9%  . 

Oif;:?':ie-  \ 

' '?-*  ^ r ' *'- '’ 

f|T  ■■  ■ 'TP"  ■■'-J^; 




,_  7 ? r - j 's  k\  - / . . • - "-f-  ‘ 

' '^>  . (J » •?' /,  . ' I . CV!* 


1.; 


¥C?  ^ " - 


' ' kQr^rW.  ^ 

"-i  i '4 
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,>r.'.;  , u?  M 


■'*  " J: 


kl-JS  ■ . 
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,/  lSkj&,  -■  •-  / : ft: 

-i.'j  .'1' d rftiilpifai 
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'k  ■ - 'JMtrjeaJ  .^* 

' Akafcft'ttip^sfc.  C> 

'■  “-  ■ ' L 3t’*-^ 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE -Student  Sample  Three 


:JJU  ML^ 


/TTVy 


cCTvi7\ 


ur&-uJlA  ^Mls.  4^nfiA,r<y^:cjt^  . ^ 


-^yoM  cAjKr\^  ' 


JLg 


G uf^SL  cLi^y  j J.  aa  ngj^fc  fV)^  CL  jl-^u^cA  ^ 

Jjioi'jU/v/^AA/  lllsJ  J2XXJ^Qpnd^__ 


iL 

(aJ~ 


n^A£*Jj  ' O' 


^ ^ u /f  ^.rv? 'un — i — w 

^JjQucG'Qj j J^oxOfl^A  ^ J/Y 

Jl^  V WhoJ/l.  cXJLj'K^  ,AAfV<J^  t /xlx\ 

14  Tjg,  . A^--Z'\S. 


i\jzLy^ 


//^V  (Q^LcKCJi/^  ^ kV-Q.'\Q  . jJ^ 


q/]Gzo  ■ cT- 


CAop^AJTvrvjzWV^  • cy--mAj^  .vv.a/t?oo  <x 

(g^£X)  ) ,M//^  .y^YV\4xHl  • 


) -0^'^ ^.^YV\^dl., 

(jJJily\^  AUs)  ^yvnoM^ 

iM^n  ntiAA/rL^/:> ..a.ckxG  jSLa^. 


_ OL.od-'X^,  -^Jy\^&r^  -yLLO , -A^^cA  j\j^J\J\ 

w^gS^A  Jm;na€^  C/^'^ 


_Jr&^  dm^  g 


- - 

>C^Vx/~  ALplSlcL^ . ^ . 

fjjj/oyn^  rjyyUL  V) 


i 


o\d)  ^^ /\  .^C^A/\^i,^AA'  'i^iTvA.  ^ /LAAA^i'lvA/W/  3 ,'>^jrXA/^^L^l 
Af-r  -JJL12  . /^  ^H/LojiAd^  cIxjL'A^  vjoJzXvO^  JAc'Xxi  ^ 

GJLu^  uuJ^^  xj^  yixvXwb  ■ (i^v-ILzV?l  --4j?  g^ 


_-^‘  cJAtLolgUel.  Aq  jGj^cKx^zk/^  c:k  -Air^^vV. 

3S^  ^-T^oJU^x^  .yi^vfttcdg  J JLoJy  JlS^ 

J^^^j-cx/)  cfAi^XiL  -j-o^  ^ M~^ 


Ax.i/2A  dr 

c|.  ' 


■AM  -yjTK-tyK  ^uy-e^  ^ AA-^  AvyM^^  AO  -dT-QlAAi^  y^-f  . ^ 

-<fjj(  jO^GexJ  A/ii^^j  ^^tt-ViyrAA/v^  -'Lrx.r^ 

0^^\  ^j-cCyAj-^  Ouy^i  ^yUL/3L^  , ^ JtCKT^ . J 
pii  ol/OY^  .yn^oW;  J G-^susj^ 


tU 


TWVypgjZ-  O^/Orvfl.  .yYVAuj-  d'  .yN-^tyu-^ 

<^U^\JL  U^y^f-'SnSL  ALLI  oji  sjjlp 


_4sii 


4u.^Av>v/ JmaI  w^,\XlA.^r  J<A 


-|V  ■■>.^  .y>4^ ^/yKUZ-  ■ XiLv^ 

wIa.PU2p  A./  fJtLAn  - yliU  -aI/^aaQ/Ij^V)  ^ CXj'Vi^k.V'wA 


JZlTXj^S/'J  Ttyu’  -/XV^cQAAmg-\. » zy -AAJ^\y>fN^A 

J-O-  ■^"'^  i/W^  -Im2^  a/v\^) 


GENERAL  COMMENT 

The  introduction  explains 
the  situation  and  leads  into 
the  narrative,  but  does  not 
prepare  us  for  a discussion 
of  the  subject  of  isolation. 
The  details  chosen  are 
general  and  do  little  to 
create  atmosphere.  Retro- 
spection is  conventional. 
Organization  is  adequate  at 
the  narrative  level,  but  an 
introduction  establishing  a 
theme  is  missing.  Writing 
skills  are  adequate  to  com- 
municate information 
clearly,  but  attempts  to 
choose  words  or  structure 
sentences  for  effect  are 
rare.  Mechanical  errors  are 
frequent:  "this  was 

irresistable , " "they  were 
no  where  to  be  found,"  and 
"I  started  searching  the 
isles . " This  response  is 
representative  of  3 ADEQUATE 
in  most  reporting  categories. 

Thought  and  Detail 


The  situation  and  concept 
are  clearly  established,  but 
not  completely  developed. 

The  events  are  communicated, 
but  the  detail  is  limited  to 
factual  material  which  does 
little  to  recreate  the 
emotional  experience  of  the 
child  protagonist.  The 
thought  remains  on  the 
surface,  and  does  not 
seriously  explore  the 
subject:  "I  was  just  gone 

for  a second,  but  when  I got 
back  they  were  no  where  to 
be  found.  I started 
searching  the  isles."  The 
experience  needs  to  be 
"fleshed  out"  in  order  to 
communicate  the  child's 
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\A'pKJi  emotional  reaction  to  the 


Organization 


situation. 


The  response  plunges 
directly  into  narrative 
without  introducing  a 
theme.  The  first  paragraph 
opens  up  a number  of 
thematic  possibilities,  but 
the  reader  has  reached  the 
fourth  paragraph  before  the 
actual  direction  is 
suggested.  At  the  narrative 
level,  however,  the  organi- 
zation is  adequate. 

Matters  of  Choice 

The  language  communicates 
clearly,  but  does  little  to 
create  mood  or  recreate  the 
experience  vividly.  The 
narrative  remains  at  a 
simple  factual  level:  "Then 

I got  tapped  on  the 
shoulder.  I turned  around 
fast,  to  find  my  parents 
behind  me  laughing.  It 
turns  out  ..." 

Matters  of  Convention 

The  essay  contains  frequent 
minor  errors:  "whent,"  "no 
where,"  "irresistable, " and 
"We  would  go  to  the  park,  or 
the  movies,  or  what  ever  we 
felt  like  doing."  These  do 
not  go  unnoticed  by  the 
reader,  but  the  clarity  of 
the  communication  remains 
largely  intact. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  - Student  Sample  Four 


^ 

(LfK.^y C^^CA/jtA. 

f'Jif  (A. ^wvg-. eXy’A'  .A-C^yfL 

AVliZ, ^2^2 ^ ^i/V<yVU.  .. 

M<jlA  ^ j^ei\y  ..J^.c.^ cdliy\^  . 


_d.^ -2>W<.-0 


^ JUaa^  , $L  2<^i4^^,  ciy^oc^yi^___J^ 

pc</iv/vCfcL.  .{A/Jkft.  'St  ^-nuSici /yu^ 

gyunc^^vj, /I/XJZA^^  . 2s2 t.L<li  CMi,oU 

<u  'L'^'Cla CS.V-A L^^aSot <a/La^ <^y/i . 


*3: OjC^l^<L  jtb X<^ 'CUy^^i 


L-<^Cy<C-^-^  yj-fpy^ 

CK  o^yf^L^  t^sy  eLia^<^f- 

<i<-<X cM-^i 

■d/9  . /'^■CCc  -kt^ -0- 

A^'-<yv^J, Q: ZLtvT*-  , 

.OJ'Xu^X jl^.fLi<U. gjl^  •• .Sr CLytce^ 

Cl.  VCr<V 

flp-CiA. cdlti^^ ^ <u<;i'  ^ 


GENERAL  COMMENT 

This  response  is  a less  than 
adequate  attempt  to  fulfil 
the  demands  of  the 
assignment.  An  appropriate 
situation  is  outlined,  but 
the  concept  of  isolation  is 
only  vaguely  delineated. 
Discussion  is  limited  to  a 
single  sentence:  "After 

sitting  alone  and  thinking  I 
worked  some  of  the  problems 
I had  out,  which  helped  a 
lot."  No  further 
information  is  provided 
about  the  problems  or  the 
solutions.  The  thought 
flows  in  an  organized 
manner,  but  there  is  no 
introduction  to  the  theme, 
and  the  conclusion  is 
inadequate.  The  writing 
demonstrates  a lack  of 
awareness  of  the  choices 
that  are  available,  and 
frequent  errors  in  spelling 
and  grammar  impede  the 
clarity  of  communication. 
This  response  is  represen- 
tative of  2 LIMITED  in  most 
reporting  categories. 

Thought  and  Detail 

The  task  is  attempted  and 
completed,  but  at  the  bare 
minimum  level.  The 
situation  is  only  sketched; 
details  are  limited,  and 
specifics  are  lacking. 
Reference  to  the  thoughts 
which  occupied  the 
narrator's  mind  during  the 
period  of  isolation  are 
vague  and  general:  "I  began 

to  think  about  things  I did 
and  things  I wanted  to  do." 

A theme  connected  to  the 
subject  of  isolation  is  not 
clearly  established  until 
the  final  paragraph,  and  is 
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vaguely  delineated  and 
obscure . 

Organization 

The  first  two  paragraphs 
follow  a well  organized 
narrative  sequence. 

Isolation  is  suggested,  but 
the  focus  in  the  first  two 
paragraphs  is  entirely  upon 
event.  The  writer’s  theme 
becomes  apparent  in  the 
final  paragraph,  but  it  is 
not  adequately  developed. 

The  introduction  and 
conclusion  are  largely 
nonfunctional  in  relation  to 
the  theme  that  is  suggested. 

Matters  of  Choice 

There  is  no  attempt  to  use 
language  beyond  the 
elementary  level. 

Statements  follow  each  other 
in  monotonous  sequence:  "I 

was  playing  hockey  with  a 
peewee  team  which  was  away 
at  a game  out  of  town.  So 
my  parents  had  driven  me  to 
the  game.  That  was  when  I 
spent  a few  hour  along." 
Sentence  structure  does  not 
seem  to  be  controlled  by  the 
writer:  "So  my  parents  had 

driven  me  . . . ; " "So  all  I 
could  do  was  ..."  Such 
"chaining"  of  sentences  in  a 
narrative  is  common  in  the 
narrative  writing  of  much 
younger  students,  and  is  less 
than  satisfactory  at  the 
English  33  level. 

Matters  of  Convention 

Errors  in  spelling  and 
grammar  are  often  distracting 
considering  the  length  of  the 
response:  "my  parents  who  I 

could  not  find,"  "alot , " and 
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"any  where.'*  Some  of  the 
mechanical  errors  are 
apparently  the  result  of 
carelessness:  "That  was  when 

I spent  a few  hour  along/' 
and  "just  because  I had  a few 
hour  along  to  think  things 
out."  Perhaps  if  the  student 
had  taken  time  to  proofread, 
these  errors  could  have  been 
corrected. 


- X 

^ I ''  ■ ‘ 1 " 

^!;':tA.  -UHN? 

Ifl  J ■ 

to 

#iiasil  ■b£#a?<RPt-7*'  ■•teif* 

■ ’ y,X-^ 


1,.  v,t...  : 


, -!>fc  *i4;, ^ ':  bc.t  it  ^ 

|:  ,,4.  m.x:  ‘f  t:^>>r;l«9'p4^5v  '"''■'■'I 


^<-..ijii;j,  ,i,  ■,:,.*|y(^|lv-^'*relsr  V0«.  1 


tM. 


'"■  

:t  ^ - 4^niC?i  , . 

iU'Sv"'04*’  .^v 
c: 

_____  __  . t l^’r  ’ V?.''> 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  - Student  Sample  Five 


1^0  AT*  i oc/Kj) 


GENERAL  COMMENT 


CyQ^  I CcK^fiXt 


CAjl 


CVv^  qJ 


■)-D 


C 5 Vtjrp -4^ loo<r^  T \lQ-C 


(<byt 


\o  r>oJ^ 


J^^.. 


-Viy^  bic.  rOcl<: 


rgp-lai.->  Loc-vO ^ 


(k.  Lo<s^ ui 


Vny^p.^:Xk_g hJlca.<-co_iL_^ 


hjL  t .oc\^  C'v-Dwvcvkt  Vt-'>  cLvcrvj^"^  4^iL  y.ocCtfl^ . 

(•-k  . 


cut  ^lAv>  r:i"  o^crC^i^ lZ^ ^ f„ 


ik. 


•i!  d) 


j:). 


z 


ck>c>-^^cl .Vsis 


<^^u^ok-X<-^  . l-k 


0~^  dko,  tQ-g<^^ck  -r^^Crv*- 


lA^ 


.f;x= 


'-l-fKA^yGi 


\^cxy^ys  Id  vysckJ'l^  4-K-fi-  K:>  d 14v£. 


"3 


-£-r^2^ UOC>-0 


c^  v>yv>.AJ^Lk-^  c 


l-K 


U-<- 


4 


he 


c>-A 


Vt'i  V>-<a-kJ^c9  iHas.  Ka^v-A~  t'\i.'i~'iA->  Vxav^ 


ils had  AG  hy.4^  v.^^vVK  Vijlw^  ■ y :sc^w 


'k-bo-^ 


LoC>-Q 


-ipanvt 


tor>3lkv^  , iy< cX 

-k.  k^-S-  d t ^ 4Ka,  Ka^  t~ 


-hk A 


tU k C,^ 

( ^ « . - „ i-r'  tf.  _ i-  ■ . 


vjOc^  d(X-^ 

i4\!K 


• Isk U.Q-^  d q XkcA q 


S-  0 


•fkA  loeaclA 


dr hLg^  dd---tr~AA  %yX~  ^ ^ O-o-A' 


4^ 


-Ao 


4 


d -VxJL'V^'' 


Ik 


N^XwvV 


C^  -Zi  rrvY\  0 Vo  Ji^avvAA-k^  ^ 

dv^Tx^/3_fi^  g/-v\  d vjo  — ' ' ' 


A^UL-Va 


ds 


r . tq 


A- 

OO— 


Ik VisJC-Ot 


-f-kx  C 0<g-vt~ GyUu:-/-^cV ^'X. 


JOow^ l5-oUz  l>k  .JLjlc^  cA 


There  is  a genuine  attempt 
to  fulfil  the  assignment.  A 
situation  is  established, 
but  a theme  concerning  the 
subject  of  isolation  is 
never  really  suggested. 

There  is  no  real  attempt  to 
explore  the  influence  of 
isolation  on  the  main 
character.  Captain  Jack. 

Lack  of  familiarity  with  the 
English  language  is  evident 
throughout  the  response: 

*’He  was  very  heavy  to 
breathe,"  "He  lost  his  four 
crews,"  and  "He  was  wake 
up."  Errors  are  frequent 
and  sufficiently  serious  to 
mar  the  clarity  of  the 
communication.  This 
response  is  representative 
of  1 POOR  in  most  reporting 
categories. 

Thought  and  Detail 

The  narrative  plunges  into 
the  midst  of  a situation 
with  no  retrospection,  and 
no  introduction  to 
characters  or  setting.  The 
information  that  is 
presented  is  sometimes 
confusing.  The  reader  is 
led  to  think,  for  instance, 
that  Captain  Jack  is  alone, 
and  then  the  narrator 
appears  in  the  first  person 
without  explanation:  "I  saw 

there  was  a toolbox  was 
floating  on  the  water." 

Organization 

The  narrative  is  organized 
chronologically,  but  there 
is  no  introduction,  little 
conclusion,  and  no  unifying 
theme  beyond  the  narrative 
lines . 
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Matters  of  Choice 


Words  and  phrases  are 
misused  throughout,  and  the 
clarity  of  the  communication 
suffers  as  a result.  The 
writing  suggests  a lack  of 
familiarity  with  the  English 
language:  "He  lost  his  four 

crews"  and  "He  desired  to 
rest  on  the  beach  four 
hours.  He  was  wake  up." 

Matters  of  Convention 


There  are  frequent  errors  in 
grammar  and  mechanics  which 
impede  the  clarity  of  the 
communication.  "He  was  very 
heavy  to  breathe  because  he 
was  almost  to  drown  in  the 
water."  "He  feel  want  go 
home  to  see  his  family  . . . 


SECTION  II:  FUNCTIONAL  WRITING  - Student  Sample  One 


GENER?^L  COMMENT 


BS, 

_S>  .r-,  . . 

^ 

. -r^O  . * , W-  r> - — 

^ 

« i~N  . ^ 

^ r.  C-^  X.  . . 

a V 

cn O P 

■ 

a 

0-- 


° » > N~^ 


. 

O 

. . . . 

— . '■««j — ^ -V-  \ , 

y— ik.  . . t "V  

CSXJ^  Cl^V^C  t..  rw  r. 

^ o 1 

r '■  B ^ ^ ^ 

^ — 

c.V-8- 

1 

o-  T" ,£r>^ rzaw 

^ i.Tg-. 

. ..  Q 

V V. 

^ -1 — 

— Q t — ^C~N< — -v  — a tr~^ 

Nca *«Lf=x-a- 

-*^aca = 

CS. 



The  student  has  achieved  an 
appropriate  blend  of  respect 
and  affection  in  this 
address.  The  teacher  is 
commended  for  her  work  as  a 
teacher,  for  her  influence 
on  the  lives  of  her 
students,  and  for  her 
friendship.  Supporting 
detail  is  carefully  chosen 
to  characterize  the  teacher, 
and  to  bring  to  mind 
favorite  memories  in  the 
student  audience.  The 
writing  is  essentially  free 
of  error,  and  the  language 
sufficiently  informal  to 
reflect  the  personal 
relationship  that  exists 
between  teacher  and  students. 
This  response  is  represen- 
tative of  5 PROFICIENT  in 
most  reporting  categories. 


Thought  and  Detail 


a . ^ >cr>.  ^ H-IV  n r-s  ' . ^ 


-V  ^ Q -X 


Significant  and  precise 
details  are  presented 
effectively.  Statements  are 
supported  by  reference  to 
specific  incidents  which 
will  be  treasured  memories 
for  many  of  the  students 
concerned.  The  "ski  trip," 
the  "Biology  experiment," 
and  the  "grad  car  wash"  are 
recalled  but  are  not 
overloaded  with  detail. 
Rather,  the  students  in  the 
audience  are  allowed  to 
supply  their  own  personal 
details  about  these  events 
as  they  listen.  This,  if 
properly  handled,  is  an 
effective  way  of  maintaining 
audience  interest. 


er^  N H na 


a- -S-. 


Organization 

A general  statement  of 
purpose  is  supported 
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^-->ia^N->‘ 


/>yv 


C's-t'  »O><:x-0  . 


C-Q  ^~v-> 


a ^ 

^ v<-ra> ^ 

-^V  N — ^ f cti/^ 

0»> 

O ‘ --  ''v , ^ tp, 

^ ^ Q_r>v  . ^ 

i 

—.K  ^ X-^CX  ^ J 0 

r>  o ^ 

A cs- 

■ 

throughout  by  appropriate 
details.  Each  reference  is 
related  to  the  central 
theme,  and  the  address  moves 
smoothly  to  an  appropriate 
conclusion. 

Writing  Skills 

The  language  level  is  suited 
to  the  occasion  — correct, 
but  sufficiently  informal  to 
reflect  the  personal 
relationship  that  exists 
between  teacher  and 
students.  The  rhythm  is 
smooth  and  the  imagery 
unobtrusive  and  effective: 
"There  was  a star  out  there 
for  each  of  us  and  by 
striving  for  it  we  could 
accomplish  anything,  you 
always  said."  The  writing, 
which  is  almost  error  free, 
communicates  clearly. 
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SECTION  II:  FUNCTIONAL  WRITING  - Student  Sample  Two 


y^' 

<Zy^^  , c^  -cH'\£-Ci^-\  <7>t<<tgp/- 


A^yt!L'^^a  -yj-^  Co-^^irhy  ).  ^ZktU  . 


yCrL^j^^n. 


jU- 


. ClJ^'tn^yy^  X^y^:xy  , 


c/  7JL 


-yh-zmy^  J 

^9--'^cn.yU{^l^^  ^gX-v-^-rry  ^(lj2jl^3-&iS^  yC^ 

/€^'\yCayVn  ‘ 

A yCc^  -^U-^M.  yu-e'^^  cx^^  y^  - 

'7y\j2r^\,,^^'\  gyn 

y^/C(  'i^£ri->->^  y^  ^C~y<y^^ 

y^yp  y^' ./^yxJjySi’  CiJ^j-c> 

d^l  <X.^P^>'U^i^e'.L(  ,y^  ^.^jg 


~r?<3 

Ovi^U,-cr-^  -y^-c~x.y^  y^^^^\yj.y2y^^>-i^  y'^''  ^ a,  er^  „y{f^ - 

-r^y^^^XyX!  (Z.^  7 

iJ^'t^  '"^l\  ^ 

-zj-^gy^^  yU_:xi^^J4  ^ y7-y^> — cr-g  ^.^--g'-g:i, ^ 


y 


y^yvy 


GENERAL  COMMENT 

The  student  has  made 
effective  use  of  humor  to 
provide  a unifying  element 
for  this  response.  The 
informal,  almost 
conversational,  language 
brings  the  speaker  to  us  as 
an  individual  and  gives  the 
address  a ring  of  sincerity. 
The  tribute  is  brief  but 
effective.  This  response  is 
representative  of  4 CAPABLE 
in  most  reporting  categories. 

Thought  and  Detail 

The  humorous  element  adds  a 
great  deal  to  this 
presentation.  Indeed,  the 
ability  to  make  the  students 
laugh  is  seen  as  the  "most 
important"  quality  of  the 
teacher.  The  fact  that  the 
gift  is  a watch  ties  back 
nicely  to  previous  details 
given  about  the  actions  of 
the  teacher.  References  are 
made  to  other  qualities  of 
the  teacher,  but  additional 
detail  would  have  added  to 
the  effectiveness  of  these 
references . 

Organization 


The  address  begins 
appropriately  with  the  entry 
of  the  students  into  the 
school,  moves  into  a 
discussion  of  their 
association  with  the 
teacher,  and  concludes, 
suitably,  with  the  purpose 
of  the  address.  There  is 
some  awkwardness  in  the  use 
of  transitions,  but  this 
does  not  seriously  impede 
the  flow  of  thought.  Humor 
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provides  a unifying  element 
throughout . 

Writing  Skills 

The  writing  style  is 
appropriate,  creating  an 
atmosphere  that  combines 
respect  and  informality. 

The  conventions  are 
observed,  and  the  occasional 
awkward  construction  does 
not  detract  from  the 
effectiveness  of  the 
presentation:  "Myself  and 

twenty-seven  other  students 
first  came  ..."  and 
"therefore  his  class  was 
that  much  more  interesting 
to  be  in."  Rather,  such 
usage  serves  to  characterize 
the  speaker  and  add  a note 
of  sincerity. 


SECTION  II:  FUNCTIONAL  WRITING  - Student  Sample  Three 


^ <-xii  i^/rO-dj5 

ITl/^s.h'uj-tyr) (~oyr\<ai;rJA^^ 


U Jbk,  t- 


^ Jflr^.  ^oy\j}A 


IxJjL 
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J 
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— ^ a-f-  CH/yi. ^ /xje. 

4>,;^£ci XtAj} ^-c  ^7/ 

^.xx<rL  Q.  U^  JjltjM 

jl^ 

^j;U\ 
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GENERAL  COMMENT 

This  address  delivers  its 
tribute  to  the  teacher  and 
refers  to  her  relationship 
with  the  class  in  positive 
terms,  but  produces  little 
supporting  detail  to  add 
warmth  and  sincerity  to  the 
message.  The  writing  is 
relatively  free  of  error. 
However,  the  use  of  the 
phrase  "pay  you  back"  in  the 
final  sentence  is  inappropriate. 
This  response  is  representative 
of  3 ADEQUATE  in  most  reporting 
categories . 

Thought  and  Detail 

The  address  thanks  the 
teacher  on  behalf  of  the 
class  for  her  "great  work," 
but  provides  little  detail 
to  support  the  praise. 

Comments  throughout  tend  to 
be  general.  There  is  only 
one  specific  reference.  We 
are  told  that  the  teacher 
revised  the  school  play  to 
make  it  "more  exciting  and 
humorous"  and  "continued  to 
comfort  and  encourage 
everyone  along"  during  the 
production,  but  detail  is 
lacking.  The  fact  that  the 
teacher  "made  every  day 
enjoyable  and  also 
memorable"  is  mentioned,  but 
we  are  not  told  how  this 
result  was  achieved. 

Awareness  of  audience  is 
demonstrated  and  sustained. 

The  use  of  the  pronoun  "we" 
throughout,  for  example, 
suggests  that  the  speaker  is 
aware  that  he  or  she  is 
acting  as  the  spokesperson 
for  a group. 
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Organization 


The  material  is  presented  in 
an  organized  sequence.  The 
introduction  and  conclusion 
are  functional,  but  do  not 
create  audience  interest. 
Transitions  are  sometimes 
abrupt;  there  is  no 
connecting  link  to  relate 
the  production  of  the  school 
play  to  other  "enjoyable  and 
memorable"  activities  in  the 
classroom.  The  creation  of 
a new  paragraph  in  the 
middle  of  the  account  of  the 
play  interrupts  the  flow  of 
thought . 

Writing  Skills 

The  writing  observes  the 
conventions  of  the  language 
and  is  relatively  error 
free,  but  it  lacks  stylistic 
effectiveness.  Word 
selection  in  the  final 
paragraph  is,  at  times, 
inappopriate  as  seen  in  the 
use  of  the  word  "token", 
which  could  be  misconstrued 
by  some  audience  members. 

The  connotations  of  the 
phrase  underlined  below  are 
also  inappropriate:  "We 

decided  to  give  you  this 
present,  to  pay  you  back  for 
everything  you  did  for  us." 


SECTION  II:  FUNCTIONAL  WRITING  - Student  Sample  Four 


Av\Qj^  g \ 

Vv'vWic  5lv!hsw\.'r/v\?i 

/ .rjfwiW,  y , 1 

XVkSL 

.cMy  Wav  x/vct^adtartf^c 


fj; 


.\n-^ivia/vvA|/ 


xW\)^VTmc)\xtv-vnj'  -X  rvn  , ' nv  x-jjoJ^  iW)C.  Vv 

AWrv  \^^vV3Dt^  VX^v.  XVI^ 

W ft\-w\n  \W  A , OOJV^  ay^W  xirtW 


GENERAL  COMMENT 

The  student  has  only 
partially  fulfilled  the 
requirements  of  the 
assignment.  Further  detail 
is  required  to  provide 
interest,  warmth,  and 
sincerity.  The  writing  is 
essentially  free  of  errors, 
but  word  choice  is 
occasionally  inappropriate. 
This  response  is  represen- 
tative of  2 LIMITED  in  most 
reporting  categories. 

Thought  and  Detail 

The  address  serves  its 
purpose  only  minimally. 
Comments  are  general,  with 
no  reference  to  specific 
incidents.  Further  detail 
is  required  in  order  to 
fulfil  the  assignment 
adequately.  An  audience  is 
recognized  but  this 
recognition  is  not 
sustained.  Similarly,  the 
pronoun  "we"  is  used,  but 
the  speaker  does  not  sustain 
its  use:  "^'re  glad  that 

he  has  made  this  choice  and 
I think  many  others  feel  as 
I do." 


Organization 

The  address  is  so  brief  that 
organization  is  hardly  a 
consideration.  The 
introduction  and  conclusion 
serve  their  respective 
purposes . 


Writing  Skills 

The  writing  observes  the 
conventions,  but  wording  is 
occasionally  inappropriate: 
".  . .in  the  time  it  has 
been  open, " "...  one  of 
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the  most  special  [teachers] 
is  the  experience  of  Mr. 
Doug  Jones,"  and  "Mr.  Jones 
. . . figured  that  Nalwen 
was  his  final  stop." 


SECTION  II:  FUNCTIONAL  WRITING  - Student  Sample  Five 


Ms 


■ 


u<^ 


YJL^CLJL 


jSC^.. 


tusuA,^  z2?l 


U/X. 


Lire 


-f 


LcxX'i.dtr 


4^ 


Ux.  '.VC. ! J. 


Cri'U^ 
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£<J><aXA^-<i Ca^.  . y.^€AL- 
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L'A^£L^^  Y-t^^y 


<2L uui. 


^U.Aju 


LO^ ^2=6 


l^,^9CL, 


Afi,  m .7^ 


GENERAL  COMMENT 

This  response  is  inadequate 
to  serve  as  a speech  before 
an  assembly.  Its  content  is 
limited  to  a simple 
expression  of  gratitude, 
with  no  supporting  detail. 
The  writing  suggests  a lack 
of  familiarity  with  the 
conventions  and  usage  of  the 
English  language.  The  chief 
strength  of  the  writing  is 
its  tone  of  sincerity.  This 
response  is  representative 
of  1 POOR  in  most  reporting 
categories . 

Thought  and  Detail 


Thought  and  detail  are 
inadequate  for  the  purpose. 
The  response  constitutes  a 
sincere  thank-you  note, 
rather  than  a speech. 


Organization 


The  material  is  so  brief 
that  there  is  little  to 
organize.  There  is  an 
attempt  at  an  introduction, 
a brief  statement  of  the 
reason  for  the  presentation, 
and  a conclusion. 

Writing  Skills 

The  writing  indicates  a lack 
of  familiarity  with  the 
conventions  and  usage  of  the 
English  language.  Sentences 
such  as  "We  just  want  to  say 
thank  you  because  we're 
enjoy  you,  your  cours.  and 
those  flowers  are  in  your 
house  for  you  remember  us 
and  you  try  to  hire  us  say 
thank  you,  thank  you,  thank 
you  for  all  Ms.  Jones"  are 
ineffective  and  severely 
impede  communication.  The 
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reader's  attention  becomes 
focused  on  the  wording  of 
the  message,  rather  than  on 
the  message  itself. 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  - Student  Sample  One 


ASSIG^JME^JT  1 


JL  ^ ,A2 

^t/o^  l<yi^ o->~ 

^ ^ J ~~  ~~  / 

^ /jn>-^  T'./I 
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o (Ay 
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/U'^ . J ZP>PC^iJi^ ^ /-? 
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j/  ^ ^ ^zpjujUj, 
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LLh£±  <r<.  , ^J^r/  /<y^/ 

.J pyy}c^<^ jt/<r^ ^(( 
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1^,  .pTj/j/2-fd  70  ify<c^  yj  

^J.4^  ,AlZ y^  P y.jl<>a^^  . 

C/  ' ^ (/ 


GENERA.r,  COMJ'IENT 

This  response  demonstrates 
the  student's  powers  of 
observation  and 
understanding  of  logic. 

Many  of  the  details  on  which 
the  discussion  is  based  are 
important  elements  over- 
looked by  less  discerning 
students:  the  buildings  in 

the  background,  the  material 
from  which  the  screen  is 
made,  the  type  of  clothing 
worn  by  the  two  men,  and 
their  formal  appearance. 

This  response  is 
representative  of  those 
receiving  5 PROFICIENT  in 
Thought  and  Detail. 

Thought  and  Detail 

The  student  has  elected  to 
begin  by  speculating  about 
the  setting  of  the 
photograph.  Only  then  does 
the  student  indicate  what 
may  be  behind  the  screen  -- 
"a  construction  job." 

Details  from  the  photograph 
are  used  to  support  the 
student's  opinion  of  both 
the  setting  and  the 
situation.  The  manner  in 
which  the  different  elements 
of  the  picture  are  woven 
together  to  lead  to  a 
logical  conclusion 
demonstrates  the  student's 
superior  reasoning  power  and 
solid  background  of  general 
knowledge . 

W r y t ing  Skills 

The  use  of  language  is 
mature  and  effective.  Words 
and  phrases  such  as  "urban 
setting,"  "duplex  building," 
"I  would  assume,"  and  "how 
quickly  the  construction  is 
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progressing"  effectively 
communicate  the  student's 
response  to  the  photograph. 
The  writing  is  also 
essentially  free  of  error. 


ASSIGNMENT  2 


/Jirtu  (jA  C-iU^  A-,  , ' 7^lu.(Ji  /c 


/)7,CL^oJ  ^A^AUASIaJ^  W J / 

(/u.  7t/  0^^  Ac6&t.  J'  O-  Jj  oAAiiA^ 


/jyy,' 


A . "Z. 
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Md-  i/l  ^ 
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TTH  TT^  ^ 0 


^cUc 


/k{U-^^/  -.hlL^< 


CxxaXcl<^  ^ A<L^x 


GENERAL  COMMENT 

The  caption  suggested  is 
appropriate  in  view  of  the 
interpretation  presented  by 
the  student.  The  discussion 
which  follows  relates  the 
literal  aspects  of  the 
situation  to  the  nature  of 
human  life,  adding  a 
figurative  dimension  far 
beyond  the  level  of  thought 
reached  by  the  average 
student.  This  response  is 
representative  of  those 
receiving  5 PROFICIENT  in 
Thought  and  Detail. 

Thought  and  Detail 

The  caption  offered  by  the 
student  is  supported  by 
insightful  interpretation  of 
the  picture.  The  discussion 
suggests  a figurative 
approach  that  is  carried  one 
step  further  by  the  final 
sentence.  The  response 
indicates  a level  of  inter- 
pretation much  above  the 
average. 

Writing  Skills 

As  in  the  response  to  the 
previous  assignment,  the 
maturity  of  the  language  is 
evidenced  by  usage  like  "the 
natural  curiosity  of 
mankind,"  and  "stimulates 
the  response."  In  view  oF 
the  student's  facility  with 
language,  the  faulty  idiom 
"to  be  satisfied  with  his 
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fill,"  and  the  faltering 
structure  of  the  final 
sentence,  may  be  attributed 
to  stress  and  the 
constraints  of  time. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  - Student  Sample  Two 


ASSIGNMENT  1 


GENERAL  COMMENT 


(L  ijcthodr  dJpyOu;  A-  .Qi LLLmminQ 

tjo.jJcL>  CL  XXJinoh(d.  aooTitin 

^ . (j  ^ ,x>eXN^^-^e-^Oo(\c-5Cj:eenA 

on  d^.QjRira.ftij  \\/\-lhCon  C:\h^.^arv  cnOd\j;. 

v>Ke^^|»uV^C^o^>oV^  ^ ^ 

u^V\r/y\D  Accitog  .nijdjii^uoajLjff  JRuyI  oU 

fL  c^itiL^  J-cx^  <aa  

vhjL  rrLQ.o.gLr\g  .Vvi^-b  uVO|(i.  (S^  (mu^qa^  ln\-^D 

>fer\o<nr>  cxACujLnct>  OLaijor^  ,/^:6Qn  i-M.n 

jQuuj  ctTL^J?  cJKjlq  >,oolU^  o4x:L  JKiLljO.  tJlD 

b;^Xn  db^pp  db&£^  , m 

JjJU)  .CL  ^mnyL  mnLno».i(\o  rUg^iinr^ 

ol  lO^CVjl  Q^  <:^uvLtokQfNcL  cuxV  lOOt^  nm.  vi.A 

i.J^-^  cDc^A^  uQgMiLfv  dd\iV  i.hjL  c.(Q;LGlgC  oilinoi^i 
tUL  ct\  -U\L  CithMtjQidlL. 


This  response  demonstrates  a 
thoughtful  examination  of 
the  picture.  The  inter- 
pretation is  plausible  and 
interesting,  and  is 
supported  by  references  to 
details  of  the  appearance 
and  attitudes  of  the  two 
men.  The  few  mechanical 
errors  which  occur  do  not 
impede  corrimunication.  This 
response  is  representative 
of  those  receiving  4 CAPABLE 
in  Thought  and  Detail. 

Thought  and  Detail 


Specific  details  are 
provided  in  support  of 
thoughtful  and  interesting 
speculation.  There  are 
references  to  the  apparent 
ages  of  the  men,  the 
differences  between  them, 
and  to  the  expression  on  the 
face  of  the  older  man.  All 
of  these  details  are  clearly 
related  to  the  suggested 
interpretation. 


Writing  Skills 


Errors  present  do  not 
seriously  impede  the 
communication.  Credit 
should  be  given  for  the 
intelligent  avoidance  of  the 
"lady's  ladies"  problem  in 
the  first  sentence.  There 
are  two  mechanical  errors: 
"posibility , " and  "if  anyone 
sees  him  they  might  . . . . " 

"It  looks  like  he  checking" 
and  "so  close  the  screen" 
are  probably  slips  of  the 
pen  and  slips  of  the 
proofreader's  eye. 
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ASSIGNMENT  2 


GENERAL  COMMENT 


* 
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So 
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L 
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The  theme  that  the  student 
has  suggested  as  a caption 
is  appropriate  to  the 
picture,  and  is  supported  by 
the  interpretation  that  the 
student  has  put  forward. 

The  discussion  is  thorough 
and  appropriate.  Minor 
errors  in  writing  skills,  as 
noted  below,  do  not 
seriously  detract  from  the 
writing.  The  response  is 
representative  of  those 
receiving  4 CAPABLE  in 
Thought  and  Detail. 

Thought  and  Detail 

The  student  has  tied 
together  three  important 
details  from  the  photograph 
to  make  an  explicit 
statement  of  theme  — 
"Curiosity  taunts  both  the 
young  and  the  old."  The 
choice  of  the  subject, 
"curiosity,"  is  suggested  by 
the  fact  that  the  men  are 
interested  in  finding  out 
what  is  behind  the  screen. 
The  student  notes  the 
dilemma  shown  on  the  face  of 
the  older  man  and  suggests 
that  he  is  torn  between 
curiosity  and  embarrassment. 
This  is  reflected  in  the 
student's  choice  of  the  word 
"taunts"  in  the  theme 
statement.  The  difference 
in  age  between  the  two  men 
is  also  noted  and  is 
included  in  the  theme 
statement  — "both  the  young 
and  the  old. " 


*In  Student  Sample  Two,  the  responses  to 
Assignment  1 and  Assignment  2 have  been 
drawn  from  the  work  of  two  different 
students. 


Writing  Skil Is 

The  general  idea  is  clearly 
communicated,  but 
questionable  word  choice 
interferes  with  the  clarity 
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of  some  of  the  detail.  The 
statement  "he  has  a curious 
overwhelming  look"  is 
probably  meant  to  suggest 
that  the  man  is  overwhelmed 
with  curiosity,  but  it  does 
not  state  this  clearly.  The 
statement  that  "His 
embarrassment  leads  to  his 
curiosity"  is  woolly.  It 
would  seem  more  likely  that 
his  curiosity  would  lead  to 
his  embarrassment.  The 
suggested  caption  is  not  set 
out  with  appropriate 
punctuation.  These  are 
minor  considerations, 
however,  when  weighed 
against  the  strengths  of  the 
whole  response. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  - Student  Sample  Three 


ASSIGNMENT  1 


GENERAL  COMMENT 


VN  AN\  ^ nXq-Vj. 

\vN 

o-Vv-o.  -A  C 

\ 

X-i-?  . 

A ^ \ 

(.A  Vt^  » .r^ 

V.  Xx.  , AjCi  X-toXX. 

X 'X  \ 

\ V.  ^ ^ . C-. 

Nc- . 'Vg  ^ ^ . 

Speculation  about  the 
photograph  is  conventional 
but  is  plausibly  supported 
by  general  details  that  are 
connected  to  the  student's 
opinion.  The  communication 
is  clear,  but  there  is 
little  attempt  to  use 
language  effectively.  This 
response  is  representative 
of  those  receiving  3 
ADEQUATE  in  Thought  and 
Detail . 


Thought  and  Detail 

The  idea  is  plausible  and 
supported  by  details,  but 
only  in  a general  way. 
Details  are  related  to  the 
picture.  The  submission  is 
short,  but  complete. 

Writing  Skills 

The  communication  is  clear. 
The  rough  work  indicates 
that  the  word  "art"  in  the 
first  sentence  is  a 
transcription  error,  and 
should  have  been  "sort." 

The  final  sentence  is 
ineffectively  constructed  — 
"This  is  shown  by  how  one  of 
the  men  ..." 


ASSIGNMENT  2 


GENER.A.L  COMZ'IENT 


■r 


^ \\rSs 


Vi  '^V  \><r 


The  caption  suggested  by  the 
student  is  appropriate  since 
it  is  a plausible 
interpretation  of  the 
photograph.  The  level  of 
communication  is  adequate, 
but  does  not  indicate 
facility  with  language.  This 
response  is  representative 


Continued 
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of  those  receiving  3 
ADEQUATE  in  Thought  and 
Detail . 

Thought  and  Detail 

The  caption  suggests  a theme 
or  main  idea,  but  overlooks 
the  connotations  of  the  term 
"peeping  Tom."  Support  is 
present  but  is  general: 
"something  which  seems  to  be 
none  of  his  business." 

Writing  Skills 

The  single  sentence  is  long 
and  rambling,  but  it 
communicates  clearly. 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  - Student  Sample  Four 


ASSIGNMENT  1 


GENERAL  COMMENT 


jZ^ 


-=4l^ 


AAi2.  yoXA^yi  '^^mn^rx  ^A<l 

Cjou^^^O^f^icL -thiur\  ~ffvj^.Y  .^^AjrkJ^ 

/^^Ji J/o~^Jc  .^yjyr\  ^z6Aj} oir4 L^Kt’)r\ 

cj.(  rrf^  4i\e,  L^iPjr\^ 

C^c>^ynr\^.  

. 


The  student's  speculation  is 
clearly  stated,  but  it  is 
not  supported  by  detail 
drawn  from  the  picture.  The 
relation  between  the 
response  and  the  material  of 
the  assignment  is  obscure. 
Mechanical  errors,  as  noted 
below,  further  reduce  the 
quality  of  the  writing. 

This  response  is 
representative  of  those 
receiving  2 LIMITED  in 
Thought  and  Detail. 


Thought  and  Detail 


The  theory  advanced  is  not 
supported  by  any  detail  from 
the  picture.  The  last 
sentence  — "Like  back  in 
the  old  movies  when  all  of 
the  men  went  and  watched  the 
game  through  those  peep 
holes"  — draws  entirely 
upon  the  student's 
background  knowledge  without 
reference  to  the  picture. 


Writing  Skills 

The  meaning  is  clear 
throughout,  but  the  presence 
of  ineffective  structures 
and  mechanical  errors 
distracts  the  reader.  There 
are  only  three  sentences  in 
the  response.  The  first 
contains  a spelling  error 
("feild"),  the  second  is 
poorly  structured  ("and  then 
they  would  switch"),  and  the 
third  is  incomplete  ("Like 
back  in  the  old  movies  when 
all  of  the  men  went  and 
watched  the  game  through 
those  peep  holes").  The 
proportion  of  error  to  the 
quantity  of  writing 
indicates  weakness  in 
writing  skills. 
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ASSIGNMENT  2 


GENERAL  COMMENT 


^a6AjI C^<:^^^/2^.yCj~7C\  ^' . /.  G^A^-liA 

Tlr\^  L^''^6y{.JZ..^ /Q^^ArfjAy^  

Ca_-  C^/C^  .,n^  <P  ._  


This  response  is 
representative  of  those 
receiving  2 LIMITED  in 
Thought  and  Detail. 

Thought  and  Detail 

The  suggested  caption,  "The 
Peeping  Game,"  reveals  an 
incomplete  interpretation  of 
the  picture.  The  student 
has  concentrated  upon  a 
particular  detail  — the 
fact  that  one  man  is 
"peeping"  through  the  screen 
— rather  than  interpreting 
the  photograph  as  a whole. 

The  expression  on  the  face 
of  the  man  who  is  not 
"peeping,"  one  of  the  more 
interesting  elements  of  the 
photograph,  has  been  ignored. 


Writing  Skills 

The  comment  is  brief,  but 
free  of  errors. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  - Student  Sample  Five 


ASSIGNMENT  1 


GENERAL  COMMENT 


C .iCA^cZr 

rl riy^^Oy(.f 

f 



■ 7^ 

^ 

'I-ic y,,, /<.  if 

0 

71  f'’ 

t 

.o 

(/ 

y ^ ■CtXr-i.yJ. 

(/ 

yT\ 

/ ^ 

This  response  is  drav/n 
entirely  from  the  student's 
imagination,  and  is 
unsupported  by  any  reference 
to  the  detail  of  the 
picture.  Mechanical  errors, 
as  noted  below,  further 
reduce  the  quality  of  the 
work.  This  response  is 
representative  of  those 
receiving  1 POOR  in  Thought 
and  Detail. 


Thought  and  Detail 

The  idea  is  not  particularly 
plausible,  and  is 
unsupported  by  any  evidence 
from  the  picture. 

Writing  Skills 

The  communication  is  vague. 
The  pronoun  "they"  in  the 
first  sentence  has  no 
antecedent.  In  the  short 
space  of  two  sentences  there 
are  two  spelling  errors: 
"reserch"  and  "facinated." 
Sentence  structures  are 
ineffective . 


ASSIGNMENT  2 * 


GENERAL  COMI^IENT 


0 ■ Jrkjt  M h.  -o, x:  /I 

-xio  " COy)\.  

i/y icfe; i 

^^rUJLTC^''- J..KX  niL  m Q L > 

— Q. OAkY^.u yL/Jt^LX 

'tza 


-X 


*In  Student  Sample  Five,  the  responses  to 
Assignment  1 and  Assignment  2 have  been 
drawn  from  the  work  of  two  different 
students . 


This  response  is 
representative  of  those 
receiving  1 POOR  in  Thought 
and  Detail. 

Thought  and  Detai 1 

A caption  is  presented  and 
support  is  offered,  but  the 
support  is  inappropriate 
since  the  details  provided 
by  the  student  are  not 
supplied  by  the  picture. 
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Writing  Skills 


The  single  sentence  is  free 
of  error,  but  does  not 
achieve  effective 
expression.  The  level  of 
language  is  so  informal  as 
to  be  inappropriate  in  the 
circumstances . 
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Instructions 


1.  Read  “In  Support  of  the  Unlikely”  and  the  excerpt  from  The  Sunday  Zeppelin 
carefully  and  thoughtfully  before  you  start  the  writing  assignments. 

2.  Read  Minor  Assignments  One  and  Two  and  the  Major  Assignment  before  you  start 
writing. 


Reading  One 

IN  SUPPORT  OF  THE  UNLIKELY 

When  I was  young 
My  father  told  me 
I was  doomed 
To  be 

5 Disillusioned. 

I was  patient  with  him 

Reassured 

His  fears 

With  confidence  if  not 
10  Experience. 

Thus  I began 
Climbing  mountains 
Wrestling  with  storms 
Stepping  out 

15  Onto  the  furthermost  tip 
Of  young  branches 
And  once  or  twice  I caught  myself 
On  the  edge  of  bitterness. 

Now  I see 

20  My  father  did  not  fear 
An  idea 

He  feared  for  me. 

And  since  I am 
still  here 


25  His  fears 

Prove  my  scars  and  I 
Not  doomed 
Not  disillusioned 
But  simply  wrong. 

30  To  be  properly  disillusioned 
Is  to  have  an  illusion 
That  is  worth  counting  on  — 

And  miscounting  is  an  error 
That  can  only  sum  up 
35  Me. 

I am  still  learning 
And  what  I see 
Is  not 

That  one  cannot 

40  Stand  on  the  furthermost  tips  of  a tree 
But  that  one  should 
Judge  the  branch  sagaciously. 


Marigold  Miller 
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Reading  Two 


from  THE  SUNDAY  ZEPPELIN 

It  was  very  hot.  I sat  on  the  cool  grass  under  our  sycamore  tree  and  watched  Luke 
nail  the  boards  together.  The  way  he  was  hitting  the  nails  you’d  think  he  was  making 
something,  and  I couldn’t  believe  he  wasn’t  until  he  was  all  through.  He  nailed  about  ten 
boards  together,  and  that  was  all.  They  were  just  nailed  together.  They  didn’t  make  anything. 
Luke,  I said,  let’s  go  to  the  Bijou  together. 

Me  and  you?  Luke  said. 

Sure,  I said.  You  got  your  nickel  and  I got  mine.  Let’s  go  see  Tarzan. 

I got  to  save  up  for  the  zeppelin,  Luke  said.  I got  a dime  now.  Eight  more  weeks 
and  it’ll  be  here,  and  then  good-bye. 

Good-bye?  I said. 

Yes,  said  Luke,  good-bye. 

You  ain’t  going  away,  are  you,  Luke?  I said. 

Sure,  he  said.  What  did  you  think  I wanted  it  for? 

You  mean  never  to  come  back  again,  Luke? 

I’ll  come  back  all  right,  he  said.  I’ll  go  away  for  a month  or  two,  but  I’ll  come  back. 
Where  will  you  go,  Luke?  I said. 

Klondike,  he  said.  North. 

Up  there  in  that  cold  country,  Luke? 

Sure,  Luke  said.  Me  and  my  partner  Ernest  West.  Palka  eskos,  he  said. 

What’s  it  mean,  Luke?  I said.  Tell  me,  please.  What’s  palka  eskos  mean? 

Only  me  and  my  partner  know,  Luke  said. 

Luke  and  me  went  inside.  Pa  was  drying  the  dishes  and  Ma  was  washing  them. 

Can  we  go  to  the  Bijou,  Ma?  Luke  said. 

What’s  that?  Pa  said.  I thought  the  Sunday  School  lesson  was  the  evils  of  the  movies. 
Yes,  sir,  Luke  said. 

Well,  is  your  conscience  clear?  Pa  said. 

Oh,  what’s  playing?  Ma  said. 

Tarzan,  I said.  Can  we  go,  Ma?  We  didn’t  drop  our  nickels  in  the  collection  plate. 
Luke  is  saving  up  for  a zeppelin,  but  he  won’t  let  me  go  up  with  him. 

Didn’t  drop  your  nickels?  Pa  said.  What  kind  of  religion  do  you  call  that?  First  thing 
you  know  them  missionaries  will  be  packing  up  and  leaving  Africa  if  you  boys  don’t  keep 
them  supplied  with  nickels. 

1 guess  so,  Luke  said,  but  me  and  Ernest  West  are  saving  up  for  a zeppelin.  We  had 
to  do  it. 

What  kind  of  a zeppelin?  Pa  said. 

A real  one,  Luke  said.  It  travels  eighty  miles  an  hour  and  carries  two  people,  me 
and  Ernest  West. 

How  much  does  it  cost?  Pa  said. 

One  dollar,  Luke  said.  It  comes  from  Chicago. 

ril  tell  you  what.  Pa  said.  If  you  clean  out  the  garage  and  keep  the  yard  in  order 
next  week.  I’ll  give  you  a dollar  Saturday.  All  right? 

I’ll  say,  Luke  said. 
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Provided,  Pa  said,  you  let  Mark  go  up. 

If  he’ll  help  me  with  the  work,  Luke  said. 

He’ll  help.  Pa  said.  Won’t  you,  Mark? 

I’ll  do  more  than  Luke,  I said. 

Pa  gave  us  ten  cents  more  each  and  said  to  go  to  the  movies.  We  went  to  the  Bijou 
and  saw  Tarzan,  chapter  eighteen. 

Me  and  Luke  cleaned  out  the  garage  and  kept  the  yard  in  order  all  week,  and  Saturday 
night  Pa  gave  Luke  a dollar  bill.  Luke  sat  down  and  wrote  a nice  letter  to  the  people  in 
Chicago  who  sold  zeppelins.  He  put  the  dollar  bill  in  an  envelope  and  dropped  the  letter 
in  the  mailbox  on  the  corner.  I went  to  the  mailbox  with  him. 

Now,  he  said,  all  we  got  to  do  is  wait. 

We  waited  ten  days.  We  talked  about  all  the  strange  and  faraway  places  we  would 
go  to  in  the  zeppelin. 

Then  it  came.  It  was  a small  flat  package  with  the  same  picture  we  saw  in  Boys' 
World  stamped  on  the  box.  It  didn’t  weigh  a pound,  not  even  half  a pound.  Luke’s  hand 
shook  when  he  opened  the  box.  I felt  sick  because  I knew  something  was  wrong.  There 
was  a slip  of  paper  with  some  writing  on  it  in  the  box.  It  said: 

Dear  Boys:  Here  is  your  zeppelin,  with  instructions  on  how  to  operate  it.  If  every 
direction  is  carefully  followed  this  toy  will  ascend  and  stay  aloft  for  as  long  as  twenty 
seconds. 

And  a lot  more  like  that. 

Luke  followed  every  direction  carefully,  and  blew  into  the  tissue-paper  sack  until  it 
was  almost  full  and  almost  the  shape  of  a zeppelin.  Then  the  paper  tore  and  the  whole 
shape  collapsed,  the  way  a rubber  balloon  does. 

That  was  all.  That  was  our  zeppelin.  Luke  couldn’t  figure  it  out.  He  said.  The  picture 
shows  two  boys  standing  in  the  basket.  I thought  the  zeppelin  was  coming  out  in  a freight 
train. 

Then  he  started  talking  in  his  secret  language. 

What  are  you  saying,  Luke?  I said. 

Good  thing  you  can’t  understand,  he  said. 

He  smashed  what  was  left  of  the  zeppelin  and  tore  the  tissue-paper  to  pieces,  then 
went  out  to  the  barn  and  got  a lot  of  boards  and  nails  and  the  hammer  and  started  nailing 
the  boards  together. 


William  Saroyan 


MINOR  ASSIGNMENT  ONE 


Personal  Response  Assignment  (Suggested  time:  15-25  minutes) 

In  the  excerpt  from  the  story  The  Sunday  Zeppelin  the  father  does  not  in  any  way  discourage 
Luke’s  dream,  although  he  is  probably  well  aware  that  this  dream  is  bound  to  be  shattered. 
Why  do  you  think  the  father  responds  to  Luke’s  fantasy  as  he  does?  Support  your  opinion 
with  reference  to  your  own  experiences  and  observations. 


MINOR  ASSIGNMENT  TWO 

Critical  Response  Assignment  (Suggested  time:  15-25  minutes) 

The  poem  “In  Support  of  the  Unlikely’’  describes  illusion  and  disillusionment  in  terms  of 
personal  experience. 

How  does  the  poet’s  use  of  metaphor  illustrate  her  experience?  Support  your  answer  with 
reference  to  the  poem. 


MAJOR  ASSIGNMENT 
(Suggested  time:  90-100  minutes) 

Many  writers  focus  on  illusion  and  disillusionment  as  determining  factors  in  people’s  lives. 
In  The  Sunday  Zeppelin  Saroyan  illustrates  the  discrepancy  that  often  exists  between  our 
illusions  and  the  realities  of  life.  Miller  suggests  in  “In  Support  of  the  Unlikely’’  that  the 
discrepancy  between  illusion  and  reality  may  serve  as  a positive  experience.  Both  authors 
imply  that  from  such  discrepancies  we  learn  and  grow. 

CHOOSE  TWO  OTHER  SELECTIONS  IN  WHICH  CHARACTERS  ARE  INFLUENCED 
BY  ILLUSION  AND/OR  DISILLUSIONMENT  AND  COMPARE  HOW  THE 
CHARACTERS’  ATTITUDES  AND  BEHAVIORS  ARE  AFFECTED. 
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Before  planning  your  composition,  read  the  guidelines  below.  They  are  designed  to  help 

you  select  and  organize  your  ideas. 

Guidelines  for  Writing 

• CHOOSE  YOUR  SELECTIONS  CAREFULLY  FROM  THOSE  YOU  HAVE  STUDIED 
IN  YOUR  SENIOR  HIGH  SCHOOL  ENGLISH  CLASSES.  The  selections  you  choose 
may  be  poems,  short  stories,  plays,  novels,  other  literature,  or  films. 

• FOCUS  YOUR  COMPOSITION  ON  THE  TOPIC.  Although  the  above  topic  is  stated 
broadly,  you  should  attempt  to  focus  your  discussion  on  the  selections  you  are  using. 

• PLAN  YOUR  COMPOSITION  CAREFULLY.  Decide  on  an  appropriate  method  of 
introducing,  developing,  and  concluding  your  composition.  Plan  to  support  and  develop 
your  ideas  with  appropriate  and  specific  detail.  Remember  that  a comparison  may  involve 
discussion  of  both  similarities  and  differences.  Although  you  are  using  two  selections  on 
which  to  base  your  composition,  unify  your  ideas.  DO  NOT  present  a plot  summary. 

• REVISE  AND  PROOFREAD  YOUR  COMPOSITION  CAREFULLY. 


Major  Assignment 


PLANNING 

In  the  spaces  below,  write  the  names  of  the  authors  and  titles  of  the  literary  selections  you 
plan  to  use  in  your  composition. 

Identify  the  Author  and 

Title  (or  Source)  

Identify  the  Author  and 

Title  (or  Source)  
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Minor  Assignment  One:  Personal  Response  — Scoring  Guide 
Thought  and  Detail  (Curriculum  Concepts  1,  and  3 to  13  inclusive) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• the  quality  of  the  unifying  ideas 

• how  effectively  the  response  addresses  the  question 

• how  clearly  the  response  is  developed  (by  examples,  specific  details, 
analogies,  etc.) 


5 EXCELLENT:  Ideas  expressed  are  insightful,  carefully  considered,  and 

confident.  Support  is  precise,  thoughtfully  selected,  and/or 
imaginative.  A perceptive  understanding  of  the  experience  presented  in 
the  selection  and  of  its  relationship  to  the  student  is  demonstrated 
implicitly  or  explicitly.  Such  writing  is  often  lively  and/or  imaginative. 

4 PROFICIENT:  Ideas  expressed  are  thoughtful.  Support  is  relevant, 

purposeful,  and,  where  appropriate,  concrete.  A thoughtful  understanding 
of  the  experience  presented  in  the  selection  and  of  its  relationship  to 
the  student  is  demonstrated  implicitly  or  explicitly.  Such  writing 
demonstrates  an  attempt  to  go  beyond  the  bare  requirements  of  the  task. 

3 SATISFACTORY:  Ideas  expressed  are  appropriate  but  predictable.  Support 

is  general  or  details  are  commonplace.  A conventional  understanding  of 
the  experience  presented  in  the  selection  and  of  its  relationship  to  the 
student  is  demonstrated  implicitly  or  explicitly.  Such  writing  fulfills 
the  task  but  does  so  matter-of-factly. 

2 LIMITED:  Ideas  expressed  are  superficial  and  underdeveloped.  Support  is 

generalized,  vague,  and/or  repetitive.  An  incomplete  understanding  of  the 
experience  presented  in  the  selection  and  of  its  relationship  to  the 
student  is  demonstrated.  Such  writing  may  not  fulfill  the  task  completely. 

1 POOR:  Ideas  are  only  marginally  relevant  and  are  largely  underdeveloped. 

Support  is  inappropriate  or  lacking.  Such  writing  suggests  a confused 
notion  of  the  experience  presented  in  the  selection  and  of  its 
relationship  to  the  student.  Such  writing  may  be  frustrating  for  the 
reader. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attecppt  to  fulfill 

the  assignment  as  stated,  OR  the  assignment  is  so  deficient  in  length  that 
it  is  not  possible  to  assess  thought  and  detail. 
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Minor  Assignment  One:  Persona.1  Response  — Scoring  Guide 
( continued) 

Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  the  extent  to  which 
the  writing  demonstrates  control  over  and  effective  choice  of 

• diction 

• syntax 

• mechanics 

• grammar 


5 EXCELLENT:  The  writing  is  interesting  and  fluent.  Diction  is  appropriate 

and  effective.  Syntax  is  controlled  and  varied.  The  relative  absence  of 
errors  is  impressive  under  the  circumstances,  and  minor  errors  do  not 
detract  from  the  clarity  or  effectiveness  of  communication. 

4 PROFICIENT:  The  writing  is  clear  and  generally  fluent.  Diction  is 

appropriate  and  specific.  Syntax  is  controlled.  Minor  errors  do  not 
reduce  the  clarity  of  communication. 

3 SATISFACTORY:  The  writing  is  clear.  Diction  is  adequate  but  tends  to  be 

general  rather  than  specific.  Syntax  is  generally  straightforward  but 
occasionally  awkward.  Errors  may  reduce  but  seldom  impede  communication. 

2 LIMITED:  The  writing  may  be  unclear  and/or  ineffective.  Diction  is 

inappropriate,  over  generalized,  and/or  imprecise.  Syntax  is  immature 
and/or  frequently  awkward.  Errors  impede  communication. 

1 POOR:  The  writing  is  frequently  unclear  and  not  fluent.  Diction  is 

frequently  inaccurate.  Syntax  is  confused  and  uncontrolled.  Errors 
severely  impede  communication. 


NOTE:  Student  responses  to  the  Personal  Response  Assignment 
will  vary  from  writing  that  treats  personal  views  and 
ideas  analytically  and  rather  formally  to  writing  that 
is  highly  imaginative  and  experimental.  Consequently, 
evaluation  of  the  personal  response  on  the  diploma 
examination  will  be  in  the  context  of  Louise 
Rosenblatt' s suggestions : 


The  evaluation  of  the  answer  would  be  in  terms  of  the 
amount  of  evidence  that  the  [student]  has  actually  read 
something  and  thought  about  it,  not  a question  of  whether 
necessarily  he  has  thought  about  it  in  the  way  an  adult 
would,  or  given  an  adult's  "correct"  answer.' 


^Rosenblatt,  Louise.  "The  Reader's  Contribution  in  the  Literary 

Experience."  An  interview  with  Lionel  Wilson  in  The  English  Quarterly  1 (Spring,  1981):  3-12. 
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Minor  Assignment  TWo:  Critical  Response  — Scoring  Guide 
Thought  and  Detail  (Curriculum  Concepts  1,  and  3 to  13  inclusive) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• the  quality  of  the  unifying  ideas 

• how  precisely  and  completely  the  assignment  is  addressed 

• how  specifically  the  detail  supports  and/or  clarifies  the  response 


5 EXCELLENT:  Ideas  expressed  are  insightful  and  are  supported  by  clear 

discussion  and  carefully  chosen  details.  Literary  interpretations  are 
perceptive  and  defensible.  Such  writing  suggests  a mature  or  sensitive 
understanding  of  the  literature,  an  attempt  to  focus  precisely  on  the 
task,  and  an  attempt  to  make  subtle  inferences. 

4 PROFICIENT:  Ideas  expressed  are  thoughtful  and  are  supported  by 

appropriate  details  OR  ideas  expressed  are  conventional  but  are  supported 
by  carefully  chosen  details.  Literary  interpretations  are  thoughtful  and 
defensible.  Such  writing  suggests  a competent  understanding  of  the 
literature,  and  an  attempt  to  go  beyond  the  obvious. 

3 SATISFACTORY:  Ideas  expressed  are  conventional  and  appropriately 

supported  by  details,  OR  ideas  expressed  are  thoughtful  but  generally 
unsupported.  Literary  interpretations  are  defensible.  Such  writing 
suggests  an  adequate  understanding  of  the  literature. 

2 LIMITED:  Conventional  ideas  are  either  unsupported  OR  are  accompanied  by 

inappropriate  details.  Literary  interpretations  are  incomplete  or 
superficial.  Such  writing  suggests  a casual  or  incomplete  understanding 
of  the  literature,  and  does  not  reflect  attention  to  detail. 

1 POOR:  Ideas  are  scant  and  unsupported,  OR  details  included  do  not  develop 

the  topic.  Literary  interpretations  may  not  be  defensible.  Such  writing 
suggests  little  understanding  of  literature.  Literary  analysis,  if 
attempted,  remains  on  the  literal  level. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfill 

the  assignment  as  stated,  OR  the  assignment  is  so  deficient  in  length  that 
it  is  not  possible  to  assess  thought  and  detail. 


Continued 


Critical  Response  — Scoring  Guide  (continued) 
Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  the  extent  to  which 
the  writing  demonstrates  control  over,  and  effective  choice  of 

• diction 

• syntax 

• mechanics 

• grammar 


5 EXCELLENT:  The  writing  is  precise  and  fluent.  Diction  is  appropriate  and 

specific.  Syntax  is  controlled  and  varied.  The  relative  absence  of 
errors  is  impressive  under  the  circumstances,  and  minor  errors  do  not 
detract  from  the  clarity  of  communication. 

4 PROFICIENT:  The  writing  is  clear  and  generally  fluent.  Diction  is 

appropriate  and  specific.  Syntax  is  controlled.  Minor  errors  do  not 
reduce  the  clarity  of  communication. 

3 SATISFACTORY:  The  writing  is  clear.  Diction  is  adequate  but  tends  to  be 

general  rather  than  specific.  Syntax  is  generally  straightforward  but 
occasionally  awkward.  Errors  may  reduce  but  seldom  impede  communication. 

2 LIMITED:  The  writing  may  be  vague  and/or  confusing.  Diction  is 

inappropriate,  over  generalized,  and/or  imprecise.  Syntax  is  immature 
and/or  frequently  awkward.  Errors  impede  communication. 

1 POOR:  The  writing  is  frequently  unclear  and  not  fluent.  Diction  is 

frequently  inaccurate.  Syntax  is  tortured.  Errors  severely  impede 
communication. 
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Major  Assignment  — Scoring  Guide 

Total  Impression  (Curriculum  Concepts  1 to  13  inclusive) 


When  marking  Total  Impression  the  marker  should  consider  the  extent  to 
which  the  writing  demonstrates 

• coherence  and  unity 

• fluent  expression  of  ideas 

• thoroughness  of  discussion 

• thoughtful  and  confident  presentation  of  ideas 


5 EXCELLENT:  Perceptive,  we 1 1 -supported  ideas  are  presented  in  a coherent 

and  unified  discussion.  This  writing  communicates  thoughtfully  and 
fluently.  Such  writing  deserves  respect. 

4 PROFICIENT:  Appropriate,  we 1 1 -supported  ideas  are  presented  in  a 

coherent  and  unified  discussion.  This  writing  has  something  to  say  and 
does  so  clearly.  Such  writing  prompts  attention. 

3 SATISFACTORY:  Conventional  ideas  are  developed  in  a coherent  and  unified 

discussion.  This  writing  communicates  adequately.  Such  writing  is 
acceptable. 

2 LIMITED:  Superficial  and/or  poorly-developed  ideas  are  presented  in  a 
discussion  that  may  have  significant  or  repeated  lapses  in  coherence  and 
unity.  This  writing  communicates  little  and  does  so  ineffectively  or 
incompletely.  Such  writing  does  not  satisfy  the  reader. 

1 POOR:  Confused  ideas  are  presented  in  a discussion  that  may  lack  a 

central  focus,  coherence,  and  unity.  This  writing  says  very  little  or 
leaves  the  reader  to  guess  at  the  writer's  intentions.  Such  writing 
frustrates  the  reader. 


Continued 


Major  Assignment  — Scoring  Guide  (continued) 

Thought  and  Detail  (Curriculum  Concepts  1,  and  3 to  13  inclusive) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• how  the  writer  focuses  on  the  assignment 

• what  thesis  or  unifying  idea(s)  is  (are)  developed  in  the  writing 

• what  details  have  been  selected  to  support  and  develop  the  thesis 

• the  quality  of  the  unifying  idea(s) 


5 EXCELLENT:  Insightful  ideas  are  supported  by  carefully  chosen  details. 

Literary  interpretations  are  perceptive  and  defensible.  The  selection  of 
literature  to  be  discussed  is  appropriate  for  the  topic  and  the  level  of 
discussion. 

4 PROFICIENT:  Insightful  ideas  are  supported  by  appropriate  details,  OR 

conventional  ideas  are  supported  by  carefully  chosen  details.  Literary 
interpretations  are  thoughtful  and  defensible.  The  selection  of 
literature  to  be  discussed  is  appropriate  for  the  topic  and  the  level  of 
discussion. 

3 SATISFACTORY:  Conventional  ideas  are  supported  by  appropriate  details. 

Literary  interpretations  are  defensible.  The  selection  of  literature  to 
be  discussed  is  appropriate  for  the  topic  and  the  level  of  discussion. 

2 LIMITED:  Conventional  ideas  are  either  weakly  supported,  or  are 

accompanied  by  inappropriate  details.  Literary  interpretations  are 
incomplete  or  superficial.  The  selection  of  literature  to  be  discussed  is 
questionable  in  that  it  may  not  supply  significant  supporting  details;  OR 
the  selection  of  literature  is  appropriate  but  significant  supporting 
details  have  not  been  selected. 

1 POOR:  Scant  ideas  or  unsupported  generalities  and  details  do  not  develop 

the  topic.  Literary  interpretations  may  not  be  defensible.  The  selection 
of  literature  to  be  discussed  is  inappropriate;  OR  the  selection  of 
literature  to  be  discussed  is  appropriate,  but  the  writer  exhibits  little 
understanding  of  the  literature  or  of  the  topic.  The  details  from 
literature  obscure  the  ideas,  or  are  irrelevant  to  the  discussion. 


INS  INSUFFICIENT: 

• The  marker  can  discern  no  evidence  of  an  attempt  to  fulfill  the 
assignment  as  stated 

OR 

• No  reference  has  been  made  to  literature  studied 

OR 

• The  only  literary  references  present  are  to  the  readings  on  the  exam 

OR 

• The  student  has  written  so  little  that  it  is  not  possible  to  assess 
thought  and  detail 


Continued 
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Major  Assignment  — Scoring  Guide  (continued) 
Organization  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• an  ordered  discussion 

• establishment  and  maintenance  of  comparison 

• a developed  and  concluded  discussion  of  ideas 


5 EXCELLENT:  The  introduction  is  successfully  constructed  to  provide 

direction  for  the  reader  and/or  to  provoke  further  reading.  The  student 
has  established  a personal  focus.  The  comparison  is  successfully 
sustained  throughout.  The  development  of  the  controlling  idea  is  clear 
and  coherent.  The  conclusion  is  related  thoughtfully  to  the  controlling 
idea. 

4 PROFICIENT:  The  introduction  is  constructed  to  provide  direction  for  the 

reader.  The  controlling  idea  is  focused.  The  comparison  is  generally 
sustained.  The  development  of  the  controlling  idea  is  clear  and  generally 
coherent.  The  conclusion  is  related  appropriately  to  the  controlling  idea. 

3 SATISFACTORY:  The  introduction  is  constructed  to  provide  a general 

direction  for  the  reader.  The  controlling  idea  is  focused.  A comparison 
is  established  at  the  beginning,  and  is  mechanically  maintained.  The 
development  of  the  controlling  idea  is  clear,  but  coherence  occasionally 
falters.  The  conclusion  is  functionally  related  to  the  main  idea. 

2 LIMITED:  The  introduction,  if  present,  is  perfunctory.  A focused 

controlling  idea  is  lacking  OR  is  not  maintained  in  the  development  of  the 
composition.  Comparison  may  be  indicated  at  the  beginning  but  is  not 
maintained.  The  ideas  are  not  clearly  developed.  The  conclusion,  if 
present,  is  not  functional. 

1 POOR:  The  introduction,  if  present,  is  not  functional.  A controlling 

idea  is  lacking.  Comparison  is  ignored  or  unsuccessful.  The  topic  is  not 
developed  or  is  developed  incoherently.  The  conclusion,  if  present,  is 
obscure. 


Continued 
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Ma.jor  Assignment  — Scoring  Guide  (continued) 
Matters  of  Choice  (Curriculum  Concept  3) 


When  marking  Matters  of  Choice  the  marker  should  consider  the  extent  to 
which  the  writing  exhibits  effective  choice  of 

• diction,  including  any  connotative  language,  imagery,  and/or  idiomatic 
expressions 

• syntax,  including  such  choices  as  parallelism,  balance,  inversion,  and 
sentence  length  and  variety 


5 EXCELLENT:  Choices  appear  to  have  been  made  deliberately  to  achieve  a 

particular  purpose.  The  selection  and  use  of  words  and  sentence 
structures  is  effective  and  sometimes  polished.  Diction  is  effective  and 
specific.  Syntax  is  controlled  and  varied.  The  writing  is  precise  and 
fluent. 

4 PROFICIENT:  Choices  frequently  appear  to  have  been  made  deliberately  to 

achieve  a particular  purpose.  The  selection  and  use  of  words  and  sentence 
structures  is  generally  effective.  Diction  is  appropriate.  Syntax  is 
controlled.  The  writing  is  clear  and  generally  fluent. 

3 SATISFACTORY:  Choices  occasionally  appear  to  have  been  made  deliberately 

to  achieve  a particular  purpose.  The  selection  and  use  of  words  and 
sentence  structures  is  generally  clear.  Diction  is  adequate  but  may  be 
lacking  in  specificity.  Syntax  is  generally  straightforward  but  may  be 
occasionally  awkward.  The  writing  is  clear. 

2 LIMITED:  Choices  seldom  appear  to  have  been  made  deliberately  to  achieve 

a particular  purpose.  The  selection  and  use  of  words  and  sentence 
structures  is  frequently  ineffective.  Diction  is  imprecise  and/or 
inappropriate.  Syntax  is  frequently  awkward  and/or  immature.  The  writing 
is  often  vague,  redundant,  and/or  confusing. 

1 POOR:  Choices  do  not  appear  to  have  been  made  deliberately  to  achieve  a 

particular  purpose.  The  selection  and  use  of  words  and  sentence 
structures  is  frequently  inaccurate  and  ineffective.  Diction  is 
frequently  inaccurate  and/or  over-generalized.  Syntax  is  confused  and 
uncontrolled.  The  writing  is  frequently  unclear  and  not  fluent. 


Matters  of  Convention  (Curriculum  Concept  3) 


When  marking  Matters  of  Convention  the  marker  should  consider  the 
correctness  of 

• mechanics  (spelling,  punctuation,  capitalization,  etc.) 

• grammar  (agreement  of  subject-verb/pronoun-antecedent,  pronoun  reference, 
etc. ) 

Proportion  of  error  to  length  and  complexity  of  response  should  also  be 
considered. 


5 EXCELLENT:  This  writing  is  essentially  free  from  errors  in  spelling, 
punctuation,  and  grammar.  The  relative  absence  of  error  is  impressive 
under  the  circumstances. 

4 PROFICIENT:  This  writing  is  essentially  free  from  errors  in  spelling, 

punctuation,  and  grammar.  Errors  that  are  present  do  not  reduce  the 
clarity  of  communication. 

3 SATISFACTORY:  This  writing  has  occasional  errors  in  spelling, 

punctuation,  and  grammar.  These  errors  may  reduce  clarity  but  seldom 
impede  communication. 

2 LIMITED:  This  writing  has  frequent  errors  in  spelling,  punctuation,  and 

grammar.  These  errors  often  impede  communication. 

1 POOR:  This  writing  has  errors  in  spelling,  punctuation,  and  grammar  that 

are  both  ngticeable  and  jarring.  These  errors  severely  impede 
communication. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE 


Read  the  two  selections  that  follow  and  complete  the  assignment  on  page  3. 


Selection  One: 


from  SUITCASE  LADY 

Night  after  night,  the  woman  with  the  red  hair  and  the  purple  dress  sits  in  the  harsh 
light  of  a 24-hour  doughnut  shop  on  Queen  Street  West. 

Somewhere  in  her  bleary  eyes  and  in  the  deep  lines  of  her  face  is  a story  that  probably 
no  one  will  ever  really  know.  She  is  taking  pains  to  write  something  on  a notepad  and 
crying  steadily. 

She  calls  herself  Vicomtesse  Antonia  The  Linds’ays.  She’s  the  suitcase  lady  of  Queen 
Street. 

No  one  knows  how  many  women  there  are  like  her  in  Toronto.  They  carry  their 
belongings  in  shopping  bags  and  spend  their  days  and  nights  scrounging  for  food.  They 
have  no  one  and  nowhere  to  go. 

When  she  is  asked  how  people  treat  her,  the  answer  is  very  matter-of-fact:  “Some 
give  money.  Some  are  very  polite  and  some  are  rude.’’ 

In  warm  weather,  she  passes  her  time  at  the  big  square  in  front  of  City  Hall.  When 
it’s  cold  she  takes  her  suitcase  west  to  the  doughnut  shop. 

The  waitresses  who  bring  food  to  the  woman  look  upon  her  with  compassion.  They 
persuaded  their  boss  that  her  sitting  does  no  harm. 

Where  does  she  sleep?  “Any  place  I can  find  a place  to  sleep.  In  the  park,  in  stores 
— like  here  I stay  and  sit,  on  Yonge  Street.’’  She  shrugs.  Sometimes  she  goes  into  an 
underground  parking  garage. 

She  doesn’t  look  like  she  knows  what  sleep  is.  “This  week  I sleep  three  hours  in 
four  days.  I feel  tired  but  I wash  my  face  with  cold  water  and  I feel  okay.’’  Some  questions 
make  her  eyes  turn  from  the  window  and  stare  hard.  Then  they  well  over  with  tears.  Like 
the  one  about  loneliness.  “I  don’t  talk  much  to  people,’’  she  answers.  “Just  the  elderly, 
sometimes,  in  the  park.’’ 


Christie  McLaren 


Selection  Two: 


from  JUST  THINKING 

At  the  age  of  eighteen  I spent  several  months  with  three  companions  in  a part  of  the 
Canadian  woods  where  no  Indian  or  trapper  had  ever  been.  We  were  often  as  quiet  as  the 
wilderness  itself. 

Once,  for  two  days  and  a night,  I was  lost  from  the  others.  I built  a fire  and  stayed 
where  I was,  certain  that  they  would  find  me  eventually.  Wolves  howled,  closing  in,  but 
I knew  they  would  not  attack  me.  Occasional  loons  cried  out,  sounding  like  French 
locomotives.  Owls  hooted,  perhaps  to  report  to  other  owls  that  the  intruder  looked  harmless 
but  was  too  big  to  eat. 

I cannot  recall  that  I felt  lonely,  even  then,  when  I was  more  alone  than  most  people 
can  be  nowadays.  There  was  plenty  to  think  about.  Indeed,  it  is  only  when  one  is  alone 


Continued 


and  undistracted  that  one  can  make  a real  acquaintance  with  one’s  self.  Whatever  it  is  that 
you  recognize  as  “you”  is  what  goes  on  in  your  mind,  heart,  spirit  and  imagination,  quite 
free  of  outside  stimulus.  And  knowledge  of  that  self  is,  in  a sense,  all  the  actual  knowledge 
you  can  ever  have;  the  rest  is  in  books  or  other  people’s  heads.  We  still  pay  lip  service 
to  the  ancient  counsel,  “Know  thyself’;  you  can’t  know  anybody  else  the  same  way. 

The  opportunities  to  be  alone  and  undisturbed  are  no  longer  easy  to  find.  We  have 
grown  so  accustomed  to  the  clamor  of  human  activity  that  we  accept  it  as  inescapable. 
Most  of  us  have  even  come  to  regard  thoughtful  solitude  as  unnatural.  The  shocking 
implication  is  that  the  human  spirit  must  be  diverted  from  the  calamitous  temptation  of  its 
own  company. 

When  I was  a boy  it  was  expected  that  every  boy  would  spend  hours  gazing  at  the 
sky  — “daydreaming,”  as  it  was  called.  Few  objected  to  this;  most  people  understood  that 
the  “dreamers”  grew  up  to  become  the  doers. 


Philip  Wylie 


Section  I:  Personal  Response  to  Literature  Assignment 


The  selection  from  “Suitcase  Lady”  reveals  a person  for  whom  being  alone  has  become 
a negative  experience.  The  selection  from  Just  Thinking  reveals  a person  who  believes  that 
being  alone  can  be  a positive  experience  — a chance  for  someone  to  learn  about  himself 
or  herself. 

WRITE  ABOUT  A TIME  OF  BEING  ALONE.  BASE  YOUR  WRITING  ON  EITHER 
YOUR  OWN  EXPERIENCE  OR  THAT  OF  A CHARACTER  STUDIED  IN  YOUR 
HIGH  SCHOOL  ENGLISH  CLASSES.  DO  NOT  WRITE  ABOUT  THE  EXPERIENCES 
OF  THE  CHARACTERS  IN  “SUITCASE  LADY”  OR  JUST  THINKING. 

In  your  writing  BE  SURE  to 

• describe  the  time  of  being  alone 

• examine  the  feelings  and  attitudes  that  resulted  from  being  alone 

• explain  the  effects  of  being  alone 

Present  your  ideas  in  any  PROSE  form  that  will  make  your  writing  interesting. 
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SECTION  II:  FUNCTIONAL  WRITING 


Read  the  imaginary  situation  described  below  and  complete  the  assignment  that  follows. 


THE  SITUATION 

Your  graduating  class  at  Nalwen  Composite  High  School  has  decided  to  give  an  end-of- 
semester  party  tomorrow  to  honor  and  thank  one  of  your  favorite  teachers.  Plans  have  been 
made,  and  everyone  in  the  class  is  involved.  YOU  have  been  elected  to  make  a speech  on 
behalf  of  the  class  and  to  present  a small  gift  — a token  of  appreciation. 

In  order  to  perfect  your  speech,  you  decide  to  write  it  out  beforehand. 


THE  ASSIGNMENT 

IN  THE  SPACE  PROVIDED,  WRITE  OUT  YOUR  ENTIRE  SPEECH  AS  YOU  INTEND 
TO  PRESENT  IT. 

Be  sure  that  the  answers  to  the  following  questions  can  be  found  in  your  speech: 

• What  are  the  teacher’s  qualities  that  your  class  appreciates  most? 

• What  memories  will  your  class  and  teacher  treasure  most? 

• How  has  the  teacher  influenced  you  and  other  members  of  the  class? 

Use  an  appropriate  tone  in  your  speech. 


PLEASE  NOTE;  You  should  write  about  someone  you  know.  However,  to  keep  identities 
anonymous,  NAME  THE  TEACHER  MR.  or  MS.  JONES. 

DO  NOT  NAME  YOUR  SCHOOL  OR  YOURSELF  ANYWHERE  IN 
YOUR  WRITING.  Name  the  school  Nalwen  Composite  High  School. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION 


Examine  the  photograph  and  complete  the  TWO  assignments  that  follow.  Complete  each 
assignment  in  paragraph  form. 


Section  III:  Response  to  Visual  Communication  - Assignment  1 


1.  In  the  photograph  there  is  a fabric  screen  or  curtain  with  two  men  standing  on  one 
side  of  it.  What  do  you  think  is  on  the  other  side  of  the  screen?  Use  details  from  the 
photograph  to  support  your  answer.  Answer  in  paragraph  form. 


Section  III:  Response  to  Visual  Communication  - Assignment  2 

2.  Often  a photograph  will  have  a caption  under  it  that  helps  to  identify  the  theme  or 
main  idea.  Suggest  a caption  for  the  photograph.  Use  details  from  the  photograph  to 
explain  why  your  caption  is  appropriate.  Answer  in  paragraph  form. 
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Section  I:  Personal  Response  to  Literature  — Scoring  Guide 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  6,  7,  8,  9,  12) 


When  marking  Thought  and  Detail  the  marker  should  consider  how  effectively 

• the  assignment  is  addressed 

• the  detail  supports  and/or  clarifies  the  response 


5 PROFICIENT:  A situation  or  concept  is  effectively  established.  Details 

about  actions  and/or  characters  are  specific,  are  often  purposefully 
chosen  for  support,  and  add  clarity.  Retrospection  or  circumspection, 
whether  explicit  or  implicit,  is  insightful. 

4 CAPABLE:  A situation  or  concept  is  appropriately  established.  Details 

about  actions  and/or  characters  are  well-defined  and  are  chosen  for 
support.  Retrospection  or  circumspection,  whether  explicit  or  implicit, 
is  thoughtful. 

3 ADE9UATE:  A situation  or  concept  is  clearly  established.  Details  about 

actions  and/or  characters  are  general  but  tend  to  be  chosen  for  support. 
Retrospection  or  circumspection,  whether  explicit  or  implicit,  is 
conventional . 

2 LIMITED:  A situation  or  concept  is  vaguely  delineated.  Details  about 

actions  and/or  characters  are  scant  and/or  redundant,  and  offer  little 
support.  Retrospection  or  circumspection  is  obscure  or  uncertain. 

1 POOR:  An  inappropriate  or  incomprehensible  situation  or  concept  has  been 

presented.  Details  about  actions  and/or  characters  are  irrelevant  or 
absent.  Retrospection  or  circumspection  is  not  present  or  is  confusing. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to 

fulfill  the  assignment  as  stated,  or  the  writing  is  so  deficient  in 
length  that  it  is  not  possible  to  assess  thought  and  detail. 


Organization  (Curriculum  Concepts  2,  3,  4) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 PROFICIENT:  The  beginning  creates  interest  and/or  promotes  further 

reading.  The  ideas  and  situations  are  developed  by  sentences  and 
paragraphs  that  flow  smoothly  and  coherently  to  an  appropriate  and 
effective  conclusion. 

4 CAPABLE:  An  effective  beginning  has  been  presented.  The  ideas  and 

situations  are  developed  by  sentences  and  paragraphs  that  are  coherently 
related.  The  conclusion  is  appropriate. 

3 ADEQUATE:  The  beginning,  development,  and  conclusion  are  functional. 

Sentences  and  paragraphs  are  generally  related,  but  coherence  may  falter 
on  occasion. 

2 LIMITED:  The  beginning  and/or  conclusion  are  nonfunctional. 

Relationships  between  sentences  and  between  paragraphs  are  frequently 
unclear. 

1 POOR:  The  introduction  and/or  conclusion,  if  present,  are  obscure. 

Sentences  and  paragraphs  are  not  coherently  related. 


Continued 
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Section  I:  Personal  Response  to  Literature  — Scoring  Guide 

( continued) 

Matters  of  Choice  (Curriculum  Concepts  3,  4) 


When  marking  Matters  of  Choice  the  marker  should  consider  the  extent  to 
which  the  writing  demonstrates  effectiveness  of 

• diction,  including  connotative  language,  imagery,  idiomatic  expressions, 
dialect 

• syntax,  including  such  choices  as  parallelism,  balance,  inversion, 
sentence  length  and  variety 


5 PROFICIENT:  Choices  evident  in  the  writing  are  usually  effective.  In 

many  instances  words  are  chosen  for  effect.  Many  sentences  are 
purposefully  structured  for  effect. 

4 CAPABLE:  Choices  evident  in  the  writing  are  often  effective.  Frequently 
words  are  chosen  for  effect.  On  occasion,  a sentence  is  purposefully 
structured  for  effect. 

3 ADEQUATE:  Choices  evident  in  the  writing  are  occasionally  effective. 

Now  and  then  words  appear  to  be  chosen  for  effect.  Attempts  to  structure 
sentences  for  effect  are  rare. 

2 LIMITED:  Choices  evident  in  the  writing  are  often  ineffective.  The 

writer  demonstrates  a lack  of  awareness  of  the  choices  that  are  available. 

1 POOR:  Choices  evident  in  the  writing  are  usually  ineffective.  Words  and 

structures  are  misused  to  such  an  extent  that  clarity  suffers. 


Matters  of  Convention  (Curriculum  Concepts  3,  4) 


When  marking  Matters  of  Convention  the  marker  should  examine  the  writing  for 
correctness  of 

• mechanics  (spelling,  punctuation,  capitalization,  etc.) 

• grammar  (agreement  of  subject-verb/pronoun-antecedent,  pronoun  reference, 
etc. ) 

Proportion  of  error  to  length  and  complexity  of  response  should  also  be 
considered. 


5 PROFICIENT:  The  writing  is  essentially  free  from  errors  in  spelling, 

punctuation,  and  grammar.  Errors  that  are  present  do  not  reduce  the 
clarity  of  communication. 

4 CAPABLE:  Few  errors  in  spelling,  punctuation,  and  grammar  are  present. 

These  errors  sometimes  reduce  the  clarity  of  communication. 

3 ADEQUATE:  Occasional  errors  in  spelling,  punctuation,  and  grammar  are 

present.  Some  of  these  errors  impede  the  clarity  of  communication. 

2 LIMITED:  Frequent  errors  in  spelling,  punctuation,  and  grammar  are 

present.  Many  of  these  errors  impede  the  clarity  of  communication. 

1 POOR:  Numerous  errors  in  spelling,  punctuation,  and  grammar  are  both 

noticeable  and  jarring.  Most  of  these  errors  severely  impede  the  clarity 
of  communication. 
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Section  II:  Functional  Writing  — Scoring  Guide 
Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  5) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• how  well  the  assignment  is  addressed  and  the  purpose  specified  in  the 
assignment  is  fulfilled 

• awareness  of  audience/appropriateness  of  tone  (in  terms  of  purpose) 


5 PROFICIENT:  A precise  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Significant  information  is  presented,  and  this  information 
is  enhanced  by  precise  and  appropriate  details  that  effectively  fulfill 
the  purpose. 

4 CAPABLE:  A clear  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Significant  information  is  presented,  and  this  information 
is  substantiated  by  appropriate  details  that  efficiently  fulfill  the 
purpose. 

3 ADEQUATE:  A general  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Sufficient  information  is  presented,  and  this  information 
is  supported  by  enough  detail  to  fulfill  the  purpose. 

2 LIMITED:  Recognition  of  audience  is  demonstrated  but  is  not  sustained. 

Tone  may  be  inappropriate.  Essential  information  may  be  missing. 
Supporting  details  are  scant,  insignificant,  and/or  irrelevant.  The 
purpose  is  only  partially  fulfilled. 

1 POOR:  Only  a vague  recognition  of  audience  is  demonstrated.  Tone  may  be 

inappropriate.  Essential  information  and  supporting  details  are 
lacking.  The  purpose  is  not  fulfilled. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to 

fulfill  the  assignment  as  stated,  or  the  writing  is  so  deficient  in 
length  that  it  is  not  possible  to  assess  thought  and  detail. 


Organization  (Curriculum  Concepts  2,  3,  4) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• clear  and  logical  ordering  of  information 

• unified  ideas 

• sustained  coherence 


5 PROFICIENT:  A clearly  focused  statement  of  topic  or  function  is 

presented.  Details  are  coherently  related  and  are  developed  in  sentences 
and  paragraphs  that  flow  smoothly  to  an  effective  and  appropriate 
request,  statement  of  expectation,  or  other  conclusion. 

4 CAPABLE:  A well-defined  statement  of  topic  or  function  is  presented. 

Details  are  clearly  related.  The  request,  statement  of  expectation,  or 
other  conclusion  is  appropriate. 

3 ADEQUATE:  A general  statement  of  topic  or  function  is  presented. 

Details  are  generally  related,  but  coherence  may  falter  on  occasion.  The 
request,  statement  of  expectation,  or  other  conclusion  is  functional. 

2 LIMITED:  A vaguely  focused  statement  of  topic  or  function  is  presented. 

Details  are  vaguely  related.  The  request,  statement  of  expectation,  or 
other  conclusion  is  unclear. 

1 POOR:  An  obscure  statement  of  topic  or  function  is  presented.  The 

relationships  among  chosen  details  are  obscure.  The  request,  statement 
of  expectation,  or  other  conclusion  is  absent  or  inappropriate. 

Continued 
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Section  II:  Functional  Writing  — Scoring  Guide  (continued) 
Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  flatters  of  Choice 
AND  Matters  of  Convention.  (See  Section  I for  clarification.) 


5 PROFICIENT:  The  selection  and  use  of  words  and  structures  is  usually 

effective.  Errors  in  spelling,  punctuation,  and  grammar  that  are  present 
do  not  reduce  the  clarity  of  communication. 

4 CAPABLE:  The  selection  and  use  of  words  and  structures  is  often 

effective.  Errors  in  spelling,  punctuation,  and  grammar  sometimes  reduce 
the  clarity  of  communication. 

3 ADEQUATE:  The  selection  and  use  of  words  and  structures  is  occasionally 

effective.  Errors  in  spelling,  punctuation,  and  grammar  occasionally 
impede  the  clarity  of  communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  is  often 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  often  impede 
the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  is  usually 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  severely  impede 
the  clarity  of  communication. 
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Scoring  Guide  for  Section  III:  Response  to  Visual  Communication 
— Assignment  I 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  5,  13,  14,  16,  17) 


When  marking  Thought  and  Detail  the  marker  should  consider  how  effectively 
the  details  selected  from  the  photograph,  and  the  discussion  of  these 
details,  contribute  to  plausible  and  consistent  speculation  about  the 
photograph. 


5 PROFICIENT:  Speculation  about  the  photograph  is  insightful  and  is 

appropriately  supported  by  specific  details  that  are  effectively 
connected  to  the  opinion  given. 

4 CAPABLE:  Speculation  about  the  photograph  is  thoughtful  and  is 

appropriately  supported  by  specific  details  that  are  clearly  connected  to 
the  opinion  given. 

3 ADEQUATE:  Speculation  about  the  photograph  is  conventional  but  is 

plausibly  supported  by  general  details  that  are  connected  to  the  opinion 
given. 

2 LIMITED:  Speculation  about  the  photograph  is  vague  and  uncertain. 

Details  used  for  support  are  inappropriate  and/or  unclear  and  may  be 
unconnected  to  the  opinion  given. 

1 POOR:  Speculation  about  the  photograph  is  inappropriate,  implausible,  or 

incomprehensible.  Details  are  irrelevant,  inaccurate,  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to 

fulfill  the  assignment  as  stated,  or  the  writing  is  so  deficient  in 
length  that  it  is  not  possible  to  assess  thought  and  detail. 


Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  Matters  of  Choice 
AND  Matters  of  Convention.  (See  Section  I for  clarification.) 


5 PROFICIENT:  The  selection  and  use  of  words  and  structures  is  usually 

effective.  Errors  in  spelling,  punctuation,  and  grammar  do  not  reduce 
the  clarity  of  communication. 

4 CAPABLE:  The  selection  and  use  of  words  and  structures  is  often 

effective.  Errors  in  spelling,  punctuation,  and  grammar  sometimes  reduce 
the  clarity  of  communication. 

3 ADEQUATE:  The  selection  and  use  of  words  and  structures  is  occasionally 

effective.  Errors  in  spelling,  punctuation,  and  grammar  occasionally 
impede  the  clarity  of  communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  is  often 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  often  impede 
the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  is  usually 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  severely 
impede  the  clarity  of  communication. 


Continued 
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Scoring  Guide  for  Section  III:  Response  to  Visual  Communication 
(continued)  — Assignment  2 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  5,  13,  14,  16,  17) 


When  marking  Thought  and  Detail  the  marker  should  consider  how  effectively 
the  details  selected  from  the  photograph,  and  the  discussion  of  these 
details,  contribute  to  a plausible  and  consistent  interpretation  of  the 
photograph. 


5 PROFICIENT;  Interpretation  of  the  photograph  is  insightful  and  is  in  the 
form  of  an  effective  generalized  idea  or  theme.  Specific  details  used 
for  support  are  purposefully  chosen  and  add  clarity. 

4 CAPABLE:  Interpretation  of  the  photograph  is  thoughtful  and  is  in  the 

form  of  a generalized  idea  or  theme.  Specific  details  used  for  support 
are  well-defined  and  accurate. 

3 ADEQUATE:  Interpretation  of  the  photograph  is  conventional  and  may  be  in 

the  form  of  a maxim  or  moral.  Details  used  for  support  are  clear  but 
tend  to  be  generalized. 

2 LIMITED:  Interpretation  of  the  photograph  is  vague  and  uncertain  and/or 

concentrates  on  a particular  detail  rather  than  the  photograph  as  a 
whole.  Details  used  for  support  are  inappropriate  and/or  unclear. 

1 POOR:  Interpretation  of  the  photograph  is  inappropriate,  implausible,  or 

incomprehensible.  Details  are  irrelevant,  inaccurate,  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to 

fulfill  the  assignment  as  stated,  or  the  writing  is  so  deficient  in 
length  that  it  is  not  possible  to  assess  thought  and  detail. 


Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  Matters  of  Choice 
AND  Matters  of  Convention.  (See  Section  I for  clarification.) 


5 PROFICIENT:  The  selection  and  use  of  words  and  structures  is  usually 

effective.  Errors  in  spelling,  punctuation,  and  grammar  do  not  reduce 
the  clarity  of  communication. 

4 CAPABLE:  The  selection  and  use  of  words  and  structures  is  often 

effective.  Errors  in  spelling,  punctuation,  and  grammar  sometimes  reduce 
the  clarity  of  communication. 

3 ADEQUATE;  The  selection  and  use  of  words  and  structures  is  occasionally 
effective.  Errors  in  spelling,  punctuation,  and  grammar  occasionally 
impede  the  clarity  of  communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  is  often 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  often  impede 
the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  is  usually 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  severely 
impede  the  clarity  of  communication. 
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